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The quality of a country’s 

education system cannot 

rise above that of its 

teachers



1. Characteristics of a profession

2. The current state of the teaching 

profession in Africa

3. Is teaching a profession? 

4. The future of the teaching profession in 

Africa

Outline



o A profession has a specialised body of theoretical knowledge and 

specialised skills acquired through rigorous training

o Legal recognition and professional closure - professions exclude 

those who do not meet minimum requirements

o Professional code of conduct and self-regulation – a profession is 

controlled by the professionals themselves 

o Work autonomy - professionals exercise autonomy over their work

o Remuneration befitting the status of the profession

Source: MacBeath, 2012

Characteristics of a 

Profession



Projections by UNESCO Institute for Statistics (UIS) show that:

1. 69 million new teachers are needed globally to achieve SDG 4 by 2030

2. Currently, sub-Saharan Africa has a shortage of 4.1 million teachers: 

almost 1 million in primary education and 3.3 million in secondary

3. South Africa needs to increase the number of secondary school 

teachers by 3.7% every year 

4. The percentage of trained and qualified primary school teachers in 

sub-Saharan Africa has declined from 84% in 2000 to 65% in 2019

5. Only 50% of secondary school teachers in sub-Saharan Africa are 

trained 

6. Many African countries continue to recruit unqualified ‘teachers’ to 

meet the demand and to ‘save costs’

Major challenges persist



EI research on the impact of COVID-19 in Africa shows that:

1. COVID-19 has killed thousands of teachers across Africa

2. Although teachers are frontline workers, they remain largely 

unvaccinated due to vaccine inequity and hesitancy

3. Many teachers lack the necessary gargets, skills, training and 

support to deliver distance and virtual teaching and learning

4. Teacher workload has increased tremendously, thus off-setting 

work-life balance

5. Teachers and their unions are often not consulted when policy 

decisions, including those related to COVID-19, are made

Major challenges persist 

(cont.)





Teachers are overworked, underpaid and undervalued

Conclusions from:



“Target 4.c: By 2030, substantially increase the supply of qualified 

teachers, including through international cooperation for teacher 

training in developing countries, especially least developed countries 

and small-island developing States” (Transforming our world: the 2030 

Agenda for Sustainable Development)

“We will ensure that teachers and educators are empowered, adequately 

recruited, well-trained, professionally qualified, motivated and supported within 

well-resourced, efficient and effectively governed systems” (Incheon Declaration 

and Education 2030 Framework for Action).

Opportunities: Global 

Commitments on Teachers



The African Union has developed numerous policy 
frameworks and instruments 

Regional 

commitments



“Revitalize the teaching profession to ensure quality and 
relevance at all levels of education” (CESA Objective 1)

Opportunities:

1. The African Union’s Teacher Cluster

2. The International Task Force on Teachers for Education 2030 
(2021 Policy Dialogue Forum, Kigali, 1-3 December)

3. EI/UNESCO IICBA and TTF’s annual summit on the future of 
the teaching profession in Africa

Regional commitments (cont.)





1. Teaching is not yet fully professionalised in many African countries, as 
exemplified by the recruitment of untrained ‘teachers’, lack of 
professional autonomy and poor remuneration etc.

2. Teacher workload and stress have increased during the COVID -19 
pandemic

3. Teachers are central to post-pandemic recovery  

4. In general, the United Nations, African Union and Governments have 
come up with good teacher policies, frameworks and instruments, but 
there is a big gap between policy and practice

5. Existing global, regional and national policies and initiatives hardly 
focus on school leaders, yet they are key to improving educational 
quality, equity and inclusion

6. With appropriate use, technology can be a powerful tool for teaching 
during and beyond the COVID-19 crisis, but cannot replace in-school 
face-to-face learning

Main conclusions 



1. Professionalise teaching by ensuring quality and relevant initial teacher education, 

organised and systematic induction and continuous  teacher professional development 

2. Build the capacity of teachers to provide blended teaching and learning (face-to-face and 

digital technologies)

3. Improve teacher professionalism through collaborative learning teams for  educators and 

school leaders (peer-to-peer learning and support)

4. Raise the teaching-learning bar by focusing on professional teaching standards developed 

by and with the full involvement of teachers and their unions 

5. Engage with teacher organisations in genuine dialogue in the conceptualisation, 

implementation, monitoring and review of education and teacher policies

6. Address teacher workload and well-being and ensure that teachers have adequate time 

for lesson preparation and critical reflection

7. Ensure academic freedom and the professional autonomy of teachers

8. Make teaching an attractive and first choice profession by ensuring that teachers have 

decent salaries and working conditions

9. Ensure job security/security of tenure (permanent contracts) for all teachers and 

education support personnel

Recommendations



Thank you! 

Every child has the 

right to a qualified 

teacher!


