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Focus: knowledge that informs the following...
“Invest in capacity to plan, design, implement and 
monitor TPD policies, programmes” (from summit organisers)

An over-arching concern being...
Empowering teachers for building resilient, quality and 
equitable education for the next decade (in official summit 

documentation)



An assumption...
We have a system, which is complex and far from 
ideal. Systems tend to be resistant to change. This is 
sometimes a good thing, sometimes a bad thing. In 
making progress, we need to understand the system, 
why it sometimes does not change, and 
opportunities for adjusting it. 



First, six facts you may not know

1. Younger 
teachers 
display much 
better subject 
knowledge on 
average.



First, six facts you may not know
2. It is clearly our 
top Matrics who 
become teachers. 
E.g. Matriculants 
with 70% in 
mathematics are 
1.5 times more 
likely to become a 
teacher than 
Matriculants with 
50%.



First, six facts (contd.)

3. Free State 
seems to have 
a headstart
when it comes 
to PLCs.



First, six facts (contd.)

4. South Africa is behind 
other developing countries 
when it comes to teacher 
access to and utilisation of 
online training (TALIS 
2017). % of teachers:
South Africa 20%
Vietnam 34%
Brazil 43%
Mexico 55%
South Korea 91%



First, six facts (contd.)

5. There are unlikely 
pockets of the schooling 
system where every 
teacher is ‘outstanding’ in 
the QMS.



First, six facts (contd.)

6. Some 
provinces are 
much better at 
managing class 
size than others 
even with the 
same school-
level LE ratio. 
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Overview of the issues



University programmes

• We have evidence of weaknesses in pre-service.
– Too little focus on the development of practical 

teaching techniques (Deacon, 2017).
– Subject knowledge gaps not dealt with (Bowie et al, 

2019).
• At the same time:
– SACMEQ data point to younger university-trained 

educators having better subject knowledge.
• Evidence on what pedagogies work best, 

especially in the early grades, is only beginning to 
emerge in South Africa. It takes time for this to 
filter through.



Support from the centre

• Structured training has tended to be lacking in 
terms of design, targeting of teachers, and 
feedback from teachers. 

• Supply of materials via e.g. Thutong is better. 
However, evaluation of this facility seems lacking 
– only 20% of teachers ‘always’ access teaching 
materials online. 

• SACE’s EA Catalogue an important concept, but 
barely implemented.

• Poor use of online learning by teachers in SA 
according to TALIS must be seen against 
prolonged delays in arriving at an e-Education 
strategy (NECT, 2019).  



Professional learning communities (PLCs)

• Around half of schools, primary and secondary, 
reported having a PLC in 2017.

• Local research into best practices has begun 
(Brodie et al, 2016).  

• A 2015 national guideline provides seems to 
provide good advice.
– However, further investment in the form of an 

information hub, research grants, or awards for best 
practice, not there yet.



Quality Management System (QMS)

• Many criticisms made: 
– Teachers ‘go through the motions’
– No financial incentive
– SACE QMS-IS has progressed slowly

• The counter-arguments:
– These types of programmes, even when well-designed, 

tend to be ‘unloved’. This does not mean they do not 
play an important role.

– International practice demonstrates an IS is not as 
necessary as many might believe.

– Within-school variation in QMS categories suggests 
meaningful conversations, as opposed to mere 
malicious compliance, is partially occurring 
(Gustafsson, 2017).



Quality Management System (QMS) (contd.)

Provinces apply 
different 
standards.

The within-
school variation 
we want.



Quality Management System (QMS) (contd.)

• Wider use of QMS ratings and scores could help to 
sharpen the system, and build a sense of teacher 
professionalism.

• DBE’s last QMS annual report is from 2012!



System accountability

• Noteworthy that the teacher profession has not 
visibly taken credit for rather steep improvements 
in learning outcomes since 2002. Suggests a need 
to insert a better understanding of educational 
improvement and its societal implications in 
professional debates. Teachers are critical agents 
of national development.

• Yet learning remains weak. Teachers (and others!) 
need to be seen to be accountable for learning 
outcomes. A culture of accountability is important, 
but effective accountability systems are too.



System accountability (contd.)

Existing ‘system’ of accountability for learning 
outcomes:

Primary Secondary

Teacher Notion that individual teachers could be linked to 
learning outcomes fortunately dropped after ‘OSD I’ 
(2008) fiasco. The link should be via the school.

School The critical gap the MTSF
focusses on.

PEDs draw strong link to 
Matric results.

District Also a gap. Matric.

Province Systemic Evaluation will 
fill a gap.

Matric. Also SE.

National International. Also SE. International, Matric. Also 
SE.



System accountability (contd.)

• Government’s current five-year plan (MTSF):

• What is lacking is policy on what accountability 
means, and its links to teacher professionalism, 
especially at the primary level.

• The politics are thick, and need to be managed. 
The profession not altogether comfortable with 
learning proficiency measures such as those of the 
Sustainable Development Goals. Yet officially EI 
embraces SDGs.  



Data on what teachers experience

• Participating in TALIS was a step in the right 
direction.

• However, should e.g. SACE (or DBE) not conduct 
periodic national surveys on what teachers 
experience? Teachers do represent the largest 
professional workforce (and 3% of the national 
economy!).



Data on the capacity of teachers

• As mentioned, QMS data on how teachers view their 
own capacity could be put to better use.

• SACMEQ teacher testing will continue, every seven 
years. But is this enough? Not an easy area.
– A related matter: Should teachers from historically 

disadvantaged schools be paid a once-off bonus for passing 
e.g. a mathematics examination?

• Linking Matric data to teacher payroll data should 
continue. 

• Should ethical and developmentally-focussed
research, with strong participation from professional 
bodies, into teacher knowledge and practices, and 
enabling environments, be a focus? 



Ideas for future actions, building on what we have

1. A new e-Education strategy for the sector should specify 
how SA can catch up to others in the area of online training 
for teachers.

2. An information hub and best practice awards for PLCs
should be considered.

3. QMS annual reports should be resuscitated, and QMS data 
should be better used to enhance teacher professionalism.

4. SACE should consider a simpler approach to the monitoring 
of QMS.

5. Enhanced school accountability policies and systems
should involve teachers, and be developmental.

6. SACE and DBE should jointly look into the conducting of 
national teacher opinion and experience surveys.

7. DBE, SACE and ETDP-SETA should consider the production 
of a data-rich annual state of the teaching profession
report. 
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