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EXECUTIVE SUMMARY 

Introduction 

As part of its strategy to increase research capacity, the Education, Training and Development 

Practices - Sector Education and Training Authority (ETDP SETA) established the WIL Research 

Chair from April 2015 to March 2018 and from April 2020 to March 2021. The objective of the 

Research Chair is to conduct research that could assist in improving the practice of Work 

Integrated Learning (WIL) in higher education in general and in Technical and Vocational 

Education and Training (TVET) colleges in particular. The main research aim was to identify 

appropriate WIL elements/areas for capacity building of education and training practitioners 

towards the implementation of appropriate forms of WIL that could strengthen skills 

development and enhance student employability.  

 

This report on WIL practice at South African TVET Colleges and workplaces is an outcome of 

the research that was conducted by the WIL Research Chair from July 2020 to February 2021. 

The report is divided into six sections. The first section clarifies the focus of the study (i.e. 

workplace learning) within the broad theoretical framework of Work Integrated Learning and 

introduces the three research projects that were conducted. This section also clarifies the 

relationship between the contents of this report and the previous research project on WIL 

practice from the perspective of TVET College practitioners that was conducted by the WIL 

Research Chair in 2016. The second section describes the methodology that was used for each 

research project in the study and the third section presents the research findings that were 

derived from the three research projects.  

 

The research findings in this section relate to the practice of workplace learning for students 

that were placed in workplaces for 18 months. The fourth section is a discussion and 

comparative analysis of the research findings that were derived from the three research 

projects and the 2016 project. The fifth section discusses the challenges of the students, 

workplaces, and Trade Unions concerning WIL and their suggestions on how WIL can best be 

improved at TVET colleges and workplaces. This section also pays attention to the impact of 

the COVID-19 pandemic on students’ workplace learning. The findings on WIL practice, 

challenges, and suggestions are examined in the literature. The final section concludes the 

study and puts forward some recommendations.   
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The focus of the study 

Within the broad theoretical context provided by debates on Work Integrated Learning (WIL), 

this study focuses on the practice of workplace learning at South African TVET colleges and 

explores working relationships between the TVET sector and the world of work. Particular 

attention is paid to how TVET college students are prepared, placed, monitored, and assessed 

for their 18 month-long workplace learning. The intention is to identify WIL elements or areas 

that need capacity-building interventions. An understanding of WIL by various stakeholders is 

also included in the study because WIL practice is influenced by the way WIL is understood.  

 

Debates that influenced the focus of the study  

The debates that influenced the focus of the study include those of the Council on Higher 

Education (CHE). The CHE views workplace-learning as a form of WIL that takes place when 

students are placed in work environments for learning and usually involves students in 

planning and implementing an activity, in reflecting on and evaluating the activity, and making 

adjustments for future action’ (CHE, 2011:19).  This modality of WIL is directed in terms of 

clearly defined learning outcomes and assessment criteria and should take place in a 

structured manner under the guidance and supervision of suitably qualified and experienced 

workplace practitioners and/or academic staff members of the higher education institution.  

 

The Higher Education Qualification Sub Framework (HEQSF) also makes it clear that 

workplace-based learning “must be properly structured, properly supervised and assessed” 

and that “it is the responsibility of the institutions that offer programs requiring credits for 

such learning, to place students into appropriate workplaces” (HEQSF 2012:49). The focus of 

the study speaks directly to the vision of the South African White Paper for Post School 

Education and Training which gives a directive to employers in workplaces to “assist the 

colleges to place students … and staff … to keep them abreast of developments in the 

industry” (DHET, 2014: 5). From the White Paper on Post School Education and Training, it is 

clear that there is a need to link education and the workplace and to expand access to training 

opportunities in workplaces. 
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Clarification of three research projects 

The agreed focus of the Research Chair from March 2020 to June 2021, as set out in the 

Service Level Agreement (SLA) was on the following three research projects: 

 Project 1: Establish how TVET students experience WIL at TVET Colleges and 

workplaces 

 Project 2: Understand the views of the workplaces on WIL practice and determine their 

readiness to receive TVET staff and students  

 Project 3: Investigate the perceptions of Trade Unions on the placement of TVET 

College lecturers and students in their workplaces. 

 

Methodology  

Both quantitative and qualitative research methodologies that incorporate desktop and field 

research were used. For desktop research, WIL-related policies, WIL research reports, 

databases, and other source documents were consulted.  For field research, surveys were 

conducted through the use of online questionnaires that were followed up with telephone 

interviews. The research process was conducted in three phases. Phase 1 was data collection 

from the students on their WIL experiences at TVET colleges and workplaces from July to 

September 2020. Phase 2 involved data gathering from workplace mentors/supervisors that 

were mentioned as mentors/supervisors by students who participated in the study. The 

intention was to get their views on WIL practice and their readiness to accommodate college 

students and lecturers. This phase was from October 2020 to February 2021. Phase 3 was data 

collection from the Trade Unions in workplaces that were mentioned by the students that 

participated in the study (December 2020 to February 2021). 

 

Research findings 

The research findings from the responses of the practitioners, students, workplace 

mentors/supervisors, and trade unions revealed several challenges that need an 

improvement plan for WIL practice in terms of preparing, placing, monitoring, and assessing 

students’ workplace learning. It was also indicated that an improvement plan for developing 

closer working relationships between the colleges and workplaces is also necessary.  
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Recommendations 

The recommendations that are put forward include the development of effective training 

programs for preparing students, the establishment of management structures for placing 

and monitoring students’ workplace learning, and the development of proper monitoring and 

assessment tools for monitoring and assessing students’ workplace learning.  
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SECTION 1: INTRODUCTION: FOCUS OF THE STUDY, DEBATES AND RESEARCH PROJECTS 
1.1 Introduction 

The report on Work Integrated Learning (WIL) at South African Technical and Vocational 

Education and Training (TVET) Colleges and workplaces is divided into six sections. The first 

section clarifies the focus of the study within the broad framework of Work Integrated 

Learning and introduces the three research projects that were conducted from July 2020 to 

February 2021. This section also clarifies the relationship between the contents of this report 

and the previous research project that was conducted by the Research Chair in 2016. The 

second section describes the methodology that was used for each research project in the 

study and the third section presents the research findings that were derived from the three 

research projects. The research findings in this section relate to the practice of workplace 

learning for students that were placed in workplaces for 18 months.  

 

The fourth section is a discussion and comparative analysis of the research findings that were 

derived from the three research projects.  The fifth section discusses the challenges of the 

students, workplaces, and Trade Unions concerning WIL and their suggestions on how WIL 

can best be improved at TVET colleges and workplaces. This section also pays attention to the 

impact of the COVID-19 pandemic on students’ workplace learning. The findings on WIL 

practice, challenges, and suggestions are examined with the literature. The final section 

concludes the study and puts forward some recommendations.   

 

1.2 Focus of the study 

Within the broad theoretical context provided by debates on Work Integrated Learning (WIL), 

this study focuses on the practice of workplace learning at South African TVET colleges and 

explores working relationships between the TVET sector and the world of work. Particular 

attention is paid to how TVET college students are prepared, placed, monitored, and assessed 

for their 18 month-long workplace learning. The intention is to identify WIL elements or areas 

that need capacity-building interventions. An understanding of WIL by various stakeholders is 

also included in the study because WIL practice is influenced by the way WIL is understood. 

 

 

 



11 
 

1.3 Debates that influenced the focus of the study  

The debates that influenced the focus of the study include those of the Council on Higher 

Education (CHE). The CHE views workplace-learning as a form of WIL that takes place when 

students are placed in work environments for learning’ and usually involves students in 

planning and implementing an activity, reflecting on and evaluating the activity, and making 

adjustments for future action’ (CHE, 2011:19).  This modality of WIL is directed in terms of 

clearly defined learning outcomes and assessment criteria and should take place in a 

structured manner under the guidance and supervision of suitably qualified and experienced 

workplace practitioners and/or academic staff members of the higher education institution.  

The Higher Education Qualification Sub Framework (HEQSF) also makes it clear that 

workplace-based learning “must be properly structured, properly supervised and assessed” 

and that “it is the responsibility of the institutions that offer programs requiring credits for 

such learning, to place students into appropriate workplaces” (HEQSF 2012:49). The focus of 

the study speaks directly to the vision of the South African White Paper for Post School 

Education and Training which gives a directive to employers in workplaces to “assist the 

colleges to place students … and staff … to keep them abreast of developments in the industry” 

(DHET, 2014: 5). From the White Paper on Post School Education and Training, it is clear that 

there is a need to link education and the workplace and to expand access to training 

opportunities in workplaces. 

1.4 Clarification of three research projects 

The agreed focus of the Research Chair from March 2020 to June 2021, as set out in the 

Service Level Agreement (SLA) was on the following three research projects: 

 Project 1: Establish how TVET students experience WIL at TVET Colleges and workplaces. 

 Project 2: Understand the views of the workplaces on WIL practice and determine their 

readiness to receive TVET staff and students. 

 Project 3: Investigate the perceptions of Trade Unions on the placement of TVET College 

lecturers and students in their workplaces. 

The research project on how students experienced WIL at TVET Colleges and workplaces 

started from 13 July to 30 September 2020. This project was conducted in response to the 

recommendations of the project on WIL practice and staff development needs of TVET College 

lecturers that was conducted in 2016. The recommendations of the 2016 project highlighted 
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the need for student voices and suggested further investigation on how TVET students reflect 

on their WIL experiences. The intention was to get information on WIL practice from different 

sources for triangulation and verification purposes. It was also recommended that closer 

working relationships between TVET Colleges and workplaces should be encouraged to 

improve WIL practice and articulation of College WIL programs with university WIL programs.  

 

In response to the recommendation on closer working relationships that need to be in place 

between TVET Colleges and workplaces, the second project shifted the focus from TVET 

colleges to workplaces and focus on the extent to which industry is prepared in terms of 

providing TVET lecturers and learners with placement and mentoring opportunities. This 

project also included effective mentoring practices that may be used during crisis periods such 

as the COVID-19 pandemic as part of determining workplace readiness. The project dealt with 

workplace mentors and /or supervisors of placed TVET students and made a follow-up on 

reflections of students that were placed in workplaces in terms of their mentoring 

experiences, benefits and, challenges. The research project started from the beginning of 

October 2020 to mid-February 2021.    

 

Although the focus of the third project remained the workplace, the purpose of the research 

was different in that it sought to find out how trade unions perceived the placement of TVET 

lecturers and TVET students in their workplaces and what capacity building interventions they 

needed for them to provide support to placed TVET students and lecturers. This project aimed 

at revealing the feelings and fears of trade unions during the declining economic conditions 

and exploring ways for supporting the trade unions. The research project was conducted 

concurrently with Project 2 from the beginning of December 2020 to mid-February 2021.    
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SECTION 2:  METHODOLOGY 

2.1 Research Aim 

The main aim of the study was to determine appropriate WIL elements or areas for capacity 

building of education and training practitioners towards the implementation of appropriate 

forms of WIL that could strengthen skills development and enhance student employability.  

 

2.2 Research Questions 

To achieve the aim, the following research questions were used as the foundation of the 

study. 

1) What are student reflections on their experience of WIL at TVET Colleges and 

workplaces?  

2) To what extent is the industry prepared in terms of providing TVET lecturers and 

learners with placement and mentoring opportunities? 

3) How do Trade Unions perceive the placement of TVET College lecturers and students 

in their workplaces? 

 

2.3 Research instruments 

The process of designing research instruments for three research projects took a long time. It 

involved the Research Unit of the ETDP SETA, postgraduate interns that are funded by the 

ETDP SETA, and the Research Team of the Cape Peninsula University of Technology. The draft 

research instruments were re-written sent back for feedback, and refined following feedback 

or suggested changes and additions as recommended by individuals from different groups 

mentioned above. Due to the numerous challenges presented by the COVID-19 pandemic, the 

planned research instrument for Project 1, which were designed for face-to-face focus group 

interviews were changed to an online questionnaire and presented in the form of the 

following link that was made accessible to TVET students through emails and/or WhatsApp.  

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxUMVJNRlU4Vjk2VUdYR1FVUzRQNUhIUEpVSi4u 

Different links were used for different provinces to collect data from workplace mentors 

and/or supervisors (Project 2). The following links were used to gather data from nine South 

African provinces: 

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUMVJNRlU4Vjk2VUdYR1FVUzRQNUhIUEpVSi4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUMVJNRlU4Vjk2VUdYR1FVUzRQNUhIUEpVSi4u
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Eastern Cape  

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxUMVpPQUtQNUMwSlFUWUw3T0hLMU82OUJaSS4u 

Free State 

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxURFY0RFM3V0IyTlFMVUJGTUJGVE9URlJLNS4u 

Gauteng 

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxURVFBSkk4QzZaWUcxRlpLSDNDTUo2V0dCTC4u 

Kwazulu Natal 

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxUM0JUV0VBWFJRVTRVUkExVlRJUU9XT0VINy4u 

Limpopo 

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxUOUVVRlVCRFlXRENHMllMMTY3MFhCRkM5Sy4u 

Mpumalanga 

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxUMlU5Q0VRWVk0TlBEMU5IWElEMTVISUVMSS4u 

Northern Cape  

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxUNkhSVklJM0tKRk5CQVNUSjlNRzJIMVo4VC4u 

North West  

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxUQ1RUV0pNMEhJOFgzWlA1MlNVVlZPVFBKRy4u 

Western Cape 

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxUMTQwSkJPOFlXUDRWWlNMRFdPWTlNRDRFOS4u 

 

For collecting data from the trade unions (Project 3), the following link was used: 

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4Yy

VNDmnf-ubK0SXxUQVpMWVNWSkhOT0dDUzlTSEVFOFVRWDY1Ty4u 

 

https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUMVpPQUtQNUMwSlFUWUw3T0hLMU82OUJaSS4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUMVpPQUtQNUMwSlFUWUw3T0hLMU82OUJaSS4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxURFY0RFM3V0IyTlFMVUJGTUJGVE9URlJLNS4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxURFY0RFM3V0IyTlFMVUJGTUJGVE9URlJLNS4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxURVFBSkk4QzZaWUcxRlpLSDNDTUo2V0dCTC4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxURVFBSkk4QzZaWUcxRlpLSDNDTUo2V0dCTC4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUM0JUV0VBWFJRVTRVUkExVlRJUU9XT0VINy4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUM0JUV0VBWFJRVTRVUkExVlRJUU9XT0VINy4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUOUVVRlVCRFlXRENHMllMMTY3MFhCRkM5Sy4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUOUVVRlVCRFlXRENHMllMMTY3MFhCRkM5Sy4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUMlU5Q0VRWVk0TlBEMU5IWElEMTVISUVMSS4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUMlU5Q0VRWVk0TlBEMU5IWElEMTVISUVMSS4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUNkhSVklJM0tKRk5CQVNUSjlNRzJIMVo4VC4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUNkhSVklJM0tKRk5CQVNUSjlNRzJIMVo4VC4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUQ1RUV0pNMEhJOFgzWlA1MlNVVlZPVFBKRy4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUQ1RUV0pNMEhJOFgzWlA1MlNVVlZPVFBKRy4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUMTQwSkJPOFlXUDRWWlNMRFdPWTlNRDRFOS4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUMTQwSkJPOFlXUDRWWlNMRFdPWTlNRDRFOS4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUQVpMWVNWSkhOT0dDUzlTSEVFOFVRWDY1Ty4u
https://forms.office.com/Pages/ResponsePage.aspx?id=2yK7kDqncUm31nyj75DPBvdy0B4YyVNDmnf-ubK0SXxUQVpMWVNWSkhOT0dDUzlTSEVFOFVRWDY1Ty4u
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It is important to note that the use of online questionnaires were not aimed at generalising 

the findings and that a large number of respondents to the questionnaire was not required. 

The intention was to make a follow-up on the responses to the questionnaire and clarify some 

aspects of the responses with telephone interviews.  

 

2.4 Site and participant selection 

For project 1, TVET college students that were placed in workplaces for their 18-month long 

workplace learning were selected from all South African provinces. The students that 

completed their 18-month long workplace learning from 2015 were also requested to 

participate. The plan was to involve a minimum of 10 students per province. More than 10 

students participated in some provinces. The number of students that participated in the 

study and their programs is reflected in Table 1 below. 

From Table 1 it is clear that most of the students that participated in the study were registered 

in the Management Assistant and Business Management Programmes. There is a small 

number of students that were registered for Engineering.  

The total number of students that were doing their workplace learning in workplaces was 

more than that of the students who did and completed workplace learning from 2015. The 

provinces that had more students who had completed workplace learning were the Eastern 

Cape, Free State, Mpumalanga, and the Northern Cape. 

Table 1 also shows that some provinces had more respondents than others. This was due to 

the selection process that was determined by the availability and willingness of the students 

to participate during the outbreak of the COVID-19 pandemic and the lockdown period. In 

cases where a list of potential respondents was provided, a stratified selection process that 

enabled the researcher to choose every fourth potential respondent from the list was used.  

When the selected potential respondents did not respond in some cases, the selection process 

was repeated and more students were sourced and approached.  

 

Table 1: Number of TVET College students that participated in the study and their programs.  
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No. Province Total 
No. 

No. of 
currently 
placed  
students 
(in 2020) 

No. of 
students 
that were 
placed from 
2015  

Programs of the  
students   
 

No. of 
students per 
program 

       

 
1. 

 
Eastern Cape 

    
   15 

   
      7 
  

   
     8 

Early  Childhood 
Development ECD)  

 
       1 

Educare        1 

Management Assistant        1 

Public Management        2 

Human Resources 
Management (HRM) 

       4 

Public Relations        3 

Financial Management        2 

Electrical Engineering        1 

              

 
2. 

 
Free State 

      
14 

         
4 

      
   10 

 
Marketing Management 

   
      5 

Financial Management       3 

Business Management       3 

Management Assistant       1 

Human Resources 
Management 

      1 

Educare       1 

               

3. Gauteng   20     12 
 

       8 Management Assistant       6 

Business Management       4 

Marketing Management       2 

Financial Management       2 

HRM       2 

Public Management       2 

Clothing Production       1 

Tourism       1 

       

4. KwaZulu 
Natal 
 

 

 

 

 

      10           6          4 Hospitality and Catering       2 

Management Assistant       2 

HRM       2 

Civil Engineering       2 

Electrical Engineering       1 

Clothing Production       1 
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No. Province Total 
No. 

No. of 
currently 
placed  
students 
(in 2020) 

No. of 
students 
that were 
placed from 
2015  

Programs of the  
students   
 

No. of 
students per 
program 

5. Limpopo    14     11       3 Management Assistant 6 

Financial Management 2 

HRM 2 

Clothing Production 1 

Public Management 1 

Marketing Management 1 

Business Management 1 

       

6. Mpumalanga      10             3                  7 Business Management 6 

Public Management 2 

HRM 1 

Electrical Engineering 1 

       

7. Northern 
Cape 

     10           4          6 Management Assistant 3 

Financial Management 3 

Public Management 2 

HRM 2 

       

8. North West      27          24          3 Management Assistant 14 

Business Management 3 

HRM 3 

Educare 3 

Financial Management 3 

Marketing Management 1 

       

9. Western 
Cape 

      26            13             13 Public Management 12 

Management Assistant 7 

HRM 4 

Business Management 1 

Financial Management 1 

Electrical Engineering 1 

       

            TOTAL     146        84        62         146 
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An explanation from the students who did not respond was that they did not have data to 

access the link or their phones were unable to use WhatsApp. In other cases, there was an 

unwillingness to participate after realizing that the participation in the study was not for 

employment purposes.  The sample size of the students was therefore determined by the 

willingness and availability or accessibility of the respondents during the lockdown period. 

For Project 2, the research team used the information on workplaces that was provided by 

the students who were provided with workplace learning opportunities. This information 

included students’ workplace details such as names of workplace mentors and contact details. 

The information provided by the students enabled the researchers to request the workplace 

mentors and/or supervisors to complete an online questionnaire from October 2020 to 

February 2021. The number and type of workplaces that participated in the study are 

reflected in Table 2 below:  

 

From Table 2 it is evident that most of the students that participated in the study were placed 

in the offices of various government departments. Such departments included correctional 

services, health, education, and municipality. Some were in entities that were related to 

government departments such as hospitals, schools, day-care centers, and higher education 

institutions. A total of 42 workplaces responded to the survey, and 12 (29%) were private 

companies with the balance (i.e. 71% or 30) being the various government departments.   
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Table 2: Number and types of workplaces that participated in the study 

No. Province No. of 
workplaces 

                 Types of workplaces 

    

1. Eastern Cape 
 
 

6 Day Care Centre        

Department  of Correctional Services 

Cala Hospital 

EC Dept. of Social Development 

Primary School 

District Office, Department of Education 

    

2. Free State 3 Head Office, Funeral Scheme, QwaQWA 

Educatory Electro Services 

University of the Free State QwaQwa  

    

3. Gauteng 6 Leratong Hospital 

Kingsway Intermediate School 

Provincial Office: Dept. of Education 

Fullserve Financial Services 

District Office: Department of Education, 

Ditsong Museums of South Africa 

    

4. KwaZulu 
Natal 

4 Department of Education (Office) 

Department of Health (Office) 

Aloe Lifestyle Hotel 

Premier Hotels 

    

5. Limpopo           8 Modimolle Hospital 

Mavis Sewing Cente 

South African Emergency Personnel’s Union (SAEPU) 

Elim Hospital 

PK Kgomo Projects (Pty) Ltd:  Mahwelereng 

Kgwekgwe High School 

Department of Education, Vhuronga 

Department of Economic Development, Environment, and Tourism 
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No. Province No. of 
workplaces 

            Types of workplaces 

    

6. Mpumalanga 3 Hub Witbank Saveways 

Mpumalanga Dept of Health 

Department of Education 

    

7. Northern 
Cape 

3 Glicam trading enterprise 

Sol Plaatjie University, Kimberley 

Northern Cape Department of Education 

    

8. North West 6 Moses Kotane Local Municipality 

City of Matlosana Municipality 

Thuto-Tsebo Sec. School 
DARD NW 

Department of Agriculture and Rural Development 

Rustenburg Local Municipality 
 

    

9. Western Cape 3 Department of Correctional Services 

Cape Peninsula University of Technology 

City of Cape Town (Municipality) 

    

            TOTAL 42  

 

For Project 3, the trade unions that were selected to participate in the study were in the 

workplaces that were chosen for providing workplace-learning opportunities to students who 

participated in the study. Such Trade Unions are reflected in Table 3 below: 
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Table 3: Trade Unions that participated in the study 

No. Name of the Trade Union Position held at Trade Union 
No. of 
respondents   

        

1. 
South African Democratic Teachers 
Union (SADTU) 

TVET Steward 
Site Secretary 

2 

       

2. 
Police and Prisons Civil Rights Union 
(POPCRU) 

Chairperson 
Local Secretary  

2 

       

3. 
Public Servants Association of South 
Africa (PSA) 

Shop Steward 1 

       

4. 
South African Municipal Workers Union 
(SAMWU) 

Local Secretary 1 

       

5. 
South African Emergency Personnel's 
Union (SAEPU) 

Local Secretary 1 

       

6. 
National Education, Health and Allied 
Workers' Union (NEHAWU) 

Member (2)  
National Organiser: TVET & CET Colleges  
Branch Secretary 

5 

       

7. 
South African Transport and Allied 
Workers Union (SATAWU) 

Head Operations:  Office of the Secretariat 1 

      13 

 

The representatives of Trade Unions in selected workplaces were requested to complete an 

online questionnaire from December 2020 to the end of February 2021.   

 

2.5 Data collection  

For the first project, research was conducted in two phases. The first phase involved the 

collection of data using an online questionnaire, which was distributed to more than 200 TVET 

students in all the provinces of South Africa. This phase started in July 2020 and ended in 

September 2020.  About 150 responses were received from the students. Some of the 

respondents were not included in the study as they completed their workplace learning 

before 2015. An explanation from some of the students was that they did not respond 

because of the problems related to network connectivity, unavailability of data bundles, and 

cell phones that were not designed to use WhatsApp. Although the research team provided 

some of the students with data, not all of them responded. 
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As it was a challenge to locate placed TVET students in some of the provinces, the provincial 

managers of the ETDP SETA were requested to assist the Research Chair with information on 

placed students. The provincial offices of the ETDP SETA provided the Research Chair with lists 

of students that could be requested to respond to the survey. When the link was distributed 

to the students their responses were received automatically in the form of a spreadsheet. The 

challenge of locating placed TVET students in some of the provinces was because some 

students look for placement opportunities on their own and do not report their placements 

back to the college.  

 

In the second phase, the responses to the questionnaire were followed by telephone 

interviews. The use of the interviews was aimed at clarifying some of the responses to the 

questionnaire. The same data collection process was followed for the second and third 

research projects. The workplace mentors/supervisors and trade unions also completed an 

online questionnaire and their responses were also followed-up with telephone interviews. 

 

2.6 Data analysis 

Data relating to the research participants, placement periods and programs of the students, 

names of workplaces, and names of trade unions and their affiliations were classified per 

province and analysed quantitatively. The responses from the questionnaires were coded and 

presented in the form of tables (descriptive analysis). Descriptive statistics were only used in 

this study to describe the basic features of the participants and to provide simple summaries 

regarding the sample and its measures.  

 

Data relating to WIL practice were analysed qualitatively. The data was coded and 

transformed into a set of meaningful, cohesive categories that were predefined under those 

used during the 2016 interviews with TVET lecturers on their WIL practice. The process of 

summarizing and representing data was done to provide a systematic account of the recorded 

information and to enable researchers to classify, organize and interpret data. Emerging 

themes were identified (Strauss and Corbin 1990, Bowen, 2017) According to  Bryman & Bell 

(2001) thematic analysis is considered a popular method for analysing qualitative data. The 

themes that emerged are presented in the section on the research findings below.  
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SECTION 3: RESEARCH FINDINGS ON WIL PRACTICE AT TVET COLLEGES AND WORKPLACES 

 

3.1 WIL Practice at TVET Colleges 

3.1.1 Defining or understanding WIL 

The responses of the students to the question that aimed at finding out how WIL is defined 

or understood at TVET Colleges indicated that WIL is defined and understood in various ways. 

The following section presents different ways in which WIL is defined and understood. 

 

3.1.1.1 Exposure of the students to the workplace 

The students described the purpose of WIL as follows: 

 “To expose learners to / familiarise learners with the workplace”  

“To gain work experience”  

“To gain knowledge and work experience” 

“To gain knowledge, experience, and skills”   

“To gain a good grasp of basic work capabilities, soft and technical skills”  

 

3.1.1.2 Practical work 

“To do practical or to get practical experience”  

 

3.1.1.3 Integration of theory with practice 

“Integration of learning at the college with workplace practice”  

 

3.1.1.4 Preparation of students for the world of work 

“Helps learners to get jobs, to be employable”  

“To develop professional identity”   

 

3.1.1.5 Financial support for in-service training 

“Program that provides students with stipends to further their in in-service training”  

 

3.1.1.6 A vehicle to obtain a qualification 

“To get a National Diploma”   
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3.1.2. Preparation of students for workplace-based learning 

When the students were requested to describe how they were prepared by their college 

lecturers before they embarked on workplace learning, they mentioned various ways in which 

they were prepared. The following section presents the responses of the students concerning 

their preparation for workplace-based learning, work placements, and monitoring and 

assessment of their WIL activities. 

 

3.1.2.1 Orientation of students took place through  

3.1.2.1.1 meetings on expectations and challenges of the workplace  

3.1.2.1.2 workshops and group discussions on how to behave in the workplace  

 

3.1.2.2 Provision of guidelines and/or logbooks 

“We were given guidelines /logbook outlining what should be covered in the workplace “ 

 

3.1.2.3 Work Readiness Programme 

“I participated in a work readiness program at the college to know what is expected at the 

workplace”.  

 

3.1.2.4 No orientation 

“There was no orientation”  

 

3.1.2.5 When a follow-up question on the provision of guidelines requested the students to 

indicate if they were given any guidelines by their colleges about what key tasks to expect at 

the workplace, some indicated that they were indeed provided with guidelines and some 

stated that they were not given guidelines.  

3.1.2.6 The students who indicated that they were provided with guidelines were asked to 

explain what key tasks were they told by college lecturers to expect at the workplace. The 

following types of key tasks were mentioned: 

3.1.2.6.1 Skills related tasks, e.g. “Planning, Organizing, Leading, Problem-solving and Time 

management” 
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3.1.2.6.2 Compliance with code of conduct of the workplace 

“Follow the rules and regulations of the company, and dress formal clothing required by the 

company”.  

“obey my mentor. Never involve yourself with office gossip” 

3.1.2.6.3 Tasks that will reinforce what has been studied at the college  

“For each subject completed, at the College, there is a list of tasks expected to be completed 

or at least shown to us within the workplace using the logbook”. 

“Use of the manual” 

“Logbook”, “Checklist”, “Application form”  

“No mention of tasks”  

 

3.1.2.7 When the students were requested to indicate if they participated in a Work Readiness 

Programme called the Employability Improvement Programme (EIP) that aims at developing 

soft skills such as communication, teamwork, problem-solving, etc. at their colleges they 

disagreed.  

 

3.1.3. Placement of students 

The responses of the students to the question that aimed at finding out how they got 

placement opportunities in the workplace indicated that the college placed some of the 

students while some indicated that they looked for work placements on their own. 

“I was placed by the College”   

“I looked for the placement on my own”  

3.1.4. Monitoring of students’ WIL activities by TVET Colleges 

When the students were asked how the colleges monitored their WIL activities, they provided 

the following responses: 

“I got a letter or report from the workplace which states what activities were completed”  

“A booklet/form was provided to keep track of WIL activities” 

“WhatsApp groups were used” 

“Logbooks” 

“Not monitored or visited. They didn't, I'm still waiting for the feedback on whether I 

obtained my qualification or not” 

“There was no form of monitoring from the college” 
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3.1.5. Assessment of students’ WIL activities by TVET Colleges 

The responses of the students revealed that TVET colleges use the following ways to assess 

students that are placed in workplaces.  

“Submitting the logbook”  

“Written report”  

A large number of students indicated that they were “never assessed”  

“The College did not assess my WIL activities; I was told that my WIL activities were going to 

be assessed by the Department upon receiving my logbook to check if I did the activities as 

required by my qualification” 

 

3.2 Student reflections on WIL Practice in workplaces 

The focus of student reflections on WIL practice in workplaces was on monitoring and 

assessment. 

3.2.1 Monitoring of students’ WIL activities by workplace mentors and/or supervisors  

When the students were asked how their WIL activities were monitored by their workplace 

mentors and/or supervisors, they responded as follows: 

Employing the guideline from the logbook 

Weekly meetings or debriefing sessions 

“At the workplace, my mentor is always around to monitor and oversee any mistakes I may 

have made and helps me to learn from them, if there is something I don’t understand there 

are always people ready and willing to assist” 

I would report back and submit my work to my mentor or supervisor. 

Daily duties are recorded by the students and evidence of those duties must be filed as 

proof. 

 

3.2.2 Assessment of students’ WIL activities by workplace mentors and/or supervisors 

The students mentioned various ways in which they were assessed in the workplace.  

3.2.2.1 Checking  

My mentor checked my work and performance 

By checking the checklist of WIL activities that I need to do 

By checking what we have learned, that is all. 

“My mentor always asked if I am doing fine if I am not struggling if I need help or……” 
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3.2.2.2 Weekly meetings or debriefing sessions 

We held meetings every Friday to present what we did to HRD Practitioner and my mentor 

explained how well I did in the tasks given to me.  

3.2.2.3 Observation 

My mentor observed my work daily, discussed what I've done, and learned at the workplace  

3.3.3.4 Logbook 

Using the logbook for each subject completed in College, guidelines for activities completed. 

While some of the students regarded observations, checking of their activities, debriefing 

sessions, and meetings as assessment, some of the students pointed out that there was no 

set of assessment criteria 

“There were no set criteria but I suppose my mentor made an assessment based on how well 

I carried out a task and the amount of time I spent on it.”  

 

3.3 Skills acquired by the students in the workplace 

When the students were requested to mention the skills that they acquired through 

workplace learning, they mentioned a variety of technical and soft skills, which included the 

following skills. 

 Verbal and written communication 

 Teamwork 

 Problem-solving 

 Conflict resolution 

 Computer skills 

 Telephone skills and switchboard operations 

 Time management 

 Data capturing and analysis 

 Adaptability, self-reflection, self-evaluation, and resilience 

 Interpersonal skills 

 Organizational skills 

 Leadership skills 

A follow-up question was asked to find out what the students were required to do in the 

workplace to acquire the skills they mentioned. 
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For verbal and written communication skills, they responded as follows: 

“I was required to communicate with the suppliers and taught how to be professional when 

speaking with the supplier”  

“I had to communicate with colleagues via emails and accepting phone calls” 

“I was required to attend to students and understand their needs and challenges that they 

face” 

“I had to be actively involved, attentive, and ask questions” 

“My mentor gave me tasks where I had to sit in an interview and assist in the interview 

process” 

“My mentor gave me an opportunity to write minutes in meetings and give feedback on 

what was decided in the meeting” 

For teamwork, the students reported that they were required to work in a team 

environment and always do activities with other people 

In the case of problem-solving skills, the students indicated that they were “put into 

situations” where they had to solve problems so that they could understand the pressures of 

work in the workplace. 

For organizational skills, the students reported that they had to plan carefully how and when 

to complete the task that they were instructed to do. 

The students pointed out that computer use was mostly for acquiring technical skills that 

include data capturing and data analysis.  

 

3.4. Challenges of students after completing the placement period 

The following section presents various college-related challenges that were mentioned by the 

students together with suggestions that they made to address their challenges and improve 

WIL practice at TVET Colleges. When some of the students were asked to mention the 

challenges that they faced after completing your 18-month long placement period they 

mentioned the following challenges 

“Struggling to get a job” 

“Money to finish paying for my fees so that I can apply for my diploma” 

“Not knowing whether your application for the qualification is approved or not. I am still 

waiting for that qualification that I’ve worked so hard to get but till today I'm still waiting for 

my National Diploma in Marketing” 



29 
 

“Not getting my diploma it’s been 6 years now but I did not receive my diploma” 

A small number of students indicated that they did not struggle to get jobs 

“I did not have a challenge; I got a permanent job while I was still busy with my 18 months’ 

placement period” 

 

3.5 Students’ suggestions for addressing their college-related challenges 

The students made the following suggestions to enable the colleges to address their 

challenges  

“Just try to send somebody at least quarterly to monitor the students.  Not being visited during 

my WIL placement period by the person from College just to check whether what we do in 

workplaces is relevant to our subjects made me not get my diploma” 

“Assist the students to get jobs by encouraging workplaces to absorb students” 

“Ensure that students get their diplomas” 

“Create job opportunities by getting funding for establishing SMALL BUSINESSES” 

 

3.6. Students’ suggestions for improving WIL practice at TVET Colleges 

The responses of the students to the question that attempted to find out how TVET colleges 

should improve WIL practice for the benefit of students, included the following suggestions:  

“The College must try to visit our workplaces during our WIL practice period, that would be 

great, just to check if we still doing what we are supposed to do or what we learning it is 

relevant to our Subjects”.  

“Monthly check-ups on students should be arranged; also the placement coordinator should 

meet with the workplace mentor to clarify if the students are on par with the program”.  

“By always engaging with the institutions where they have placed their students and make 

sure that learner's get the correct experience” 

“Help the students after completing N6 finding a place to do WIL and helping them with 

stipend” 

“Find ways to pay students if the workplace is not able to pay the trainee” 

“Try to get the correct placement for the students”. 

“Give other students an opportunity to complete their in-service training” 
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“They must be realistic on the logbook, sometimes it's difficult for Finance interns to get POE 

for the task they did during the WIL since some other companies don't allow us to disclose such 

information”  

“Period of receiving diploma must be shortened”. 

“The WIL should be for 3 years instead of 18 months”. 

 

3.7 The impact of the COVID-19 pandemic on students’ workplace learning.  

The following section presents students’ responses to questions that relate to the impact of 

COVID-19 on students’ workplace-based learning. 

When the students were asked if their WIL activities were affected by the COVID-19 pandemic 

or not, some students agreed and some disagreed. The students that disagreed were those 

that completed their workplace learning. All the students that were still doing their workplace 

learning agreed that their WIL activities were affected by the COVID-19 pandemic. 

The students who indicated that their workplace learning was affected by the COVID-19 

pandemic were further requested to describe how the COVID-19 pandemic affected their WIL 

activities. The impact of the COVID-19 pandemic on students’ workplace-based learning was 

described as follows: 

 

3.7.1 Stayed at home 

“We were at home for almost 2 months and lost time to complete our in-service training, and 

now the time is limited within the workplace and we still need offices”. 

“We were sat at home during the national lockdown, which will affect the number of hours 

and months I need to graduate as prescribed by DHET”  

“The months I've spent at home won't be replaced and I will not be able to go to all the offices 

I'm supposed to”. 

“We had to stay at home and missed out on some of the offices we have to rotate to them” 

 

3.7.2 Reduced working days and hours 

“We have not been able to work every day in the week only 2 days in the week. So now it's 

affecting our time in the company because the is still a lot of work to be learned”. 

“Went to Lockdown for 2 months and now we only work 3 days. Time-limited. Everything 

happens fast”  



31 
 

“I'm not going to the workplace every day and the schedule remains behind. This also affects 

my health practice”  

 

3.7.3 Loss of business 

“Loss of business since many customers are no longer ordering clothes as we are not going to 

work” 

 

3.8 Approaches used by TVET Colleges to assist students to do WIL during the lockdown 

period. 

When the students were requested to describe the approaches or ways in which TVET 

Colleges assisted them to continue with their WIL activities during the lockdown period, they 

responded as follows: 

“The college made sure that we are getting our WIL stipends even though we were working at 

home”. 

“We had to learn electronically from home”  

.” It closed, and I did not get any communication from them” 

“Nothing. But WhatsApp communication was made as to when last we worked and that 

workplace will inform us. Therefore, no extension is taking place as of yet”. 
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SECTION 4: RESEARCH FINDINGS ON WIL PRACTICE FROM THE PERSPECTIVE OF 

WORKPLACES, AND READINESS OF WORKPLACES TO ACCOMMODATE TVET COLLEGE 

LECTURERS AND STUDENTS 

 

The research participants in the world of work ranged from mentors, supervisors, and 

managers of their respective departments/ businesses. This range gave a clearer picture of 

the workplaces’ environment and needs in terms of supporting students and lecturers for 

workplace learning.  

 

In an attempt to find out if the workplaces were aware of recent developments that require 

TVET College lecturers to be placed in the industry to satisfy the requirements of their Higher 

Education Qualification Sub Framework (HEQSF) aligned qualifications, a question on their 

understanding or knowledge of WIL for lecturers was posed. The workplaces were also 

requested to respond to the question on their understanding or knowledge of WIL for 

students. The sub-section below outlines the responses concerning the posed questions: 

 

4.1 Understanding or knowledge of (a) WIL for lecturers and (b) WIL for students. 

The responses of the workplaces indicated that several workplaces have little or no 

understanding or knowledge of WIL for lecturers. Although some of the respondents indicated 

that they were not familiar with the placement of lecturers in workplaces they reported that 

their understanding or knowledge of student placements (WIL for students) was good. This 

highlighted the importance of improving communication with the workplace. 

 

4.2 WIL Practice from the perspective of workplaces 

To get responses on WIL practice from the perspective of the world of work, the workplaces 

were requested to make suggestions for strengthening the relationships between them and 

the TVET Colleges and for improving the practice of workplace learning. The intention was to 

compare the responses of the workplaces with those of the students and lecturers. 

 

4.2.1 Suggestions of workplaces for strengthening their relationships with TVET Colleges  

When the workplaces were requested to make suggestions for strengthening the 

relationships between them and the TVET Colleges, they mentioned the collaboration in 
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student preparation, work placements, monitoring, and assessment of students as a 

necessity.  It was indicated that the relationships can be strengthened “by working together 

as a team through communication and workplace visits.”   

 4.2.2 Suggestions for improving workplace learning in terms of preparing, placing, 

monitoring, and assessing TVET College students 

The following suggestions were put forward by the workplaces with WIL practice. 

 

4.2.2.1 Preparing students 

“Workplaces should work together with TVET Colleges to produce training programs that are 

relevant to the world of work”. 

“Prepare the students for the realities of the workplace and better adjust curricula in time”.  

“Conduct appropriate training to ensure that students are prepared for the workforce” 

“Ensure that workplace training is in line with students’ subject matter and qualification” 

“Instil a culture of entrepreneurship in students”  

“Prepare students on what to expect in the workplace and stress the importance of 

punctuality”. “Provide workplace skills training and feedback on training” 

 

4.2.2.2 Placing students 

“By placing students appropriately (i.e.in the right units/directorates/departments) so that 

they acquire appropriate skills and relevant workplace learning experience” 

 

4.2.2.3 Monitoring students 

There was a strong voice from a large number of workplaces, they voiced that they needed to 

interact with TVET College lecturers. 

“The TVET lecturers should conduct physical visits to verify their students’ interactions with 

workplace mentors”   

“More More More More workplace monitoring”  

 “I already have a strong relationship with the local TVET college. It would be beneficial if 

lecturers can visit and check up on the students placed at workplaces”.  

“The colleges have not really been in contact with the hosts. My second intern (Ms ….. from - 

……. TVET College) was placed in my office for 18 months and never received financial support 

(her stipend was never paid, not even once) but as a host, I did not have a contact person at 
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her college to report such a major issue too.   I had to support her financially, whenever I could. 

She needed to commute 2 hours per day to come to work and it cost money. Such an issue has 

tainted my view and perception of TVET colleges”.   

“TVET Colleges should at least hold quarterly meetings with their student hosts and engage 

constantly with workplace mentors”. 

 

4.2.2.4 Assessing students 

In the case of assessing students’ workplace learning the workplaces made the following 

suggestions: 

“Develop appropriate assessment tools” 

“Provide students with feedback and with an opportunity to reflect on their experience” 

 

4.3 Training needed by workplace mentors/supervisors 

As the suggestions for improving workplace learning had implications for training and 

development, the workplaces were requested to indicate their training needs and suggest 

other interventions that could improve workplace learning. The workplace 

mentors/supervisors indicated that they need the following training for them to assist TVET 

Colleges to produce employable graduates: 

Mentoring and coaching of TVET College students were mentioned as the most needed 

training by more than 50% of the respondents.  

“We need to be given the workplace monitoring tools training on "needs" of the student” 

“At the moment the needs of my office dictate the training of the student. With some training 

perhaps, things can be approached differently” 

“I need to be able to guide the learners about their learning and assessment”  

“I need Training in Proper assessment tools for students” 

“I would like to gain knowledge and understanding of what the job of the student will entail” 

Another training that was mentioned was in business incubation management and 

governance, entrepreneurship development, education facilitation and training, and business 

advisory training.  

“I need general business and financial management knowledge and skills” 

Leadership, interpersonal and communication skills were also mentioned.  
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“We, as mentors need the skills of how to pass acquired knowledge and skills to another 

person” 

 

4.4 Additional interventions that need to be in place 

The workplaces suggested the following additional interventions: 

4.4.1 Provision of infrastructure for workplaces 

“I need infrastructure big enough to be able to meet norms and standards and be able to follow 

all the Covid 19 regulations in a conducive and healthy learning environment for both lecturers 

and students and be able to maintain our social distances so we can be all safe from this Covid 

19 Pandemic”. 

4.4.2 Provision of financial resources for students and workplaces 

“Funding or stipend for the learners need to be provided. Students are not coming from the 

same households; some are struggling to pay for bus fares of which institutions should at least 

pay for their stipend which can be sourced from donors or NSFAS to enable learners to 

complete their course than to leave it to learners” 

“We need financial assistance so that we can be able to buy more industrial machines and able 

to accommodate more students” 

4.4.3 More involvement of TVET Colleges in workplace learning 

“TVET Colleges should not distance themselves during work-integrated learning. Coordinators 

of the program per course should work closely with workplaces where learners are placed. 

TVET colleges should have a database of students doing WIL with start date, end date name 

of the workplace, and the mentors for tracking the progress of learners” 

“I think TVET authorities could be more present in the lives of the interns by assessing not only 

their progress (as far as the training is concerned) but also their well-being, in terms of stipend 

payment, intern-supervisor relations, etc.” 

“Develop a monitoring system that monitors the progress of students regularly as well as 

monitoring tools that should be submitted to the TVET personnel” 

4.4.4 Provision of laptops for WIL students 

The colleges can provide the learners with tools of trade i.e. laptops so that they can create a 

database of all the work they did and get to keep it. 

4.4.5 Workshops to improve working relationships 

“More workshop sessions should be held between the college and private sector” 
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4.4.6 Improve assessment of workplace learning 

“Intervals assignments and formative assessments that are based on the expectations of the 

learners’ result should be introduced” 

4.4.7 Provide skills training for students 

“Students should be given skills on IT and government computer programs at the college” 

4.4.8 Conduct mentoring and coaching workshops for workplace mentors and supervisors 

“Ensure that there are qualified mentors in workplaces”  

 

4.5 Support provided by workplaces to students and/or lecturers during the COVID-19 

pandemic 

As a follow-up question on the practice of workplace learning and the mentors’ training needs, 

the workplaces were requested to explain how they supported students and/or lecturers 

during the COVID-19 pandemic. Their responses are presented in the section below:  

“Students were placed on the 50/50 shift pattern”  

“During the strict lockdown phase, all interns were at home, like the rest of the staff. Once we 

were granted access to the workplace, I started working on getting the interns supervised by 

me back This entailed securing an access permit and making sure that they had access to 

online platforms necessary for them to work. Within days, they returned but only to work for 

2 to 3 days a week due to social distancing and recommended workplace capacity rules”.  

“Most tasks were done remotely and we had internal workshops on Covid 19” 

“By providing PPE equipment such as Mask, Sanitizers, protective clothing, daily fumigation” 

“They were regarded as employees, they received support same way as permanent employees. 

PPEs were given to everyone and counselling for positive cases” 

“During COVID-19 most of our students were supported virtually and also using online 

platforms. Our students were introduced to several training and workshops facilitated by our 

stakeholders. We ensured that our students are well informed and knowledgeable in offering 

services to clients”.  

 

4.6 Readiness of the workplaces to accommodate TVET College lecturers as well as TVET 

College students   

In an attempt to determine how the industry is prepared in terms of providing TVET lecturers 

and students with placement and mentoring opportunities, the workplaces were requested 
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to respond to four questions that related to their capability and capacity to accommodate 

lecturers and students in the future. The questions required an indication of:  

a) the number of available placement opportunities for students per year;  

b) the number of available placement opportunities for lecturers per year,  

c) preferred periods or time for workplaces to receive and accommodate TVET College 

students and lecturers, and  

d) the duration (i.e. number of months or years) that workplaces can accommodate TVET 

College lecturers and students.  

The responses of the workplaces are presented in the following section: 

 

4.6.1 Number of available opportunities for students per year 

The average number of learners that could be absorbed by workplaces varied from 10 (i.e. 

across all provinces) to a maximum of 50 learners per year. The highest number of students 

that could be accommodated by a workplace (i.e. Department of Health: Limpopo) per year 

was 50 learners. Whilst the retailers in Mpumalanga expose these students to WIL by hiring 

them as casuals until they find other employment, the public institutions (Departments of 

Health and Education place the students for WIL for a period varying between 18 and 24 

months respectively. However, about 40 students may be placed. The workplaces in other 

provinces indicated that the number of students they could accommodate per year ranged 

from 1 to 28. Generally, the placement of students is well received by the workplaces and its 

continuity is ensured. 

 

4.6.2 Number of available opportunities for lecturers per year 

The placement of lecturers for WIL is generally not understood.  No respondents in Gauteng 

had a response on the placement of lecturers, with one workplace supervisor saying, "I have 

no knowledge about this". Other respondents argued that “the placement of lecturers is not 

applicable”. The highest number of lecturers that could be theoretically accommodated was 

up to 15 per year (i.e. in North West’s Department of Agriculture). A limited number of 

lecturers (2) could be placed by one respondent in the same province. In other provinces, the 

number of lecturers that could be accommodated ranged from 1 to 6 per year. 
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4.6.3 Preferred periods (time) for workplaces to receive and accommodate TVET students 

and lecturers 

About 95% of the workplaces indicated that they prefer the beginning of the year as the 

starting time, as this ensures that students are involved throughout the year's programs. 

(Eastern Cape, Free State, North West). 

Other workplaces indicated that the times for receiving students and lecturers vary from 

January throughout the year (KZN, Mpumalanga).  

 

4.6.4 Duration (Number of months/years) that workplaces can accommodate TVET lecturers 

and students 

All respondents indicated that they are in a position to provide students with workplace 

learning opportunities for the duration of their required training period, i.e. up to 18 months.   

The times for receiving students and lecturers were interpreted differently by respondents in 

the Gauteng province, either as a time of the day or month of the year or duration of the 

placement. 

 

4.7 Role of industry/workplace in assisting colleges to produce employable students 

When the workplaces were asked to describe their role in the production of employable 

students by the TVET colleges, they responded as follows: 

To produce courses relevant to the industry in which the college is located 

To conduct appropriate training to ensure students are prepared for the workforce 

To develop students’ professional and practical skills and to encourage them to apply skills 

and knowledge acquired through study in a real-life environment.  

To prepare students to work effectively when they find jobs  

To translate the educational training into a formal technical training- that is translate what 

they have learned academically into a more practical manner and also enhancing the students 

by giving them the practical experience they need in increasing their chances of becoming 

employable 

 

In the case of assisting lecturers at TVET Colleges the workplaces described their role as 

follows: 



39 
 

To help the lecturers better prepare the students for the realities of the workplace and better 

adjust curricula in time. (Improvement of the curriculum was emphasized). 

To ensure that training in the workplace is in line with students’ lessons at the college and 

what is taught at the college is relevant to workplace needs and demands. (Both the industry 

and lecturers can benefit from each other). 

To form a partnership with the lectures of the learners to ensure that students are placed at 

relevant workplaces and that their progress is monitored from day one to the last day.  

To involve lecturers in workplace skills training, and provide opportunities for them to provide 

feedback on training. 

 

4.8 Support of the Trade Unions for WIL 

When workplace mentors and/or supervisors were asked if the trade unions support the 

placement of lecturers and students in their workplaces, most of the workplaces indicated 

that the unions were in full support of workplace learning. Some workplaces that highlighted 

the unwillingness of the unions to support WIL gave the following reasons and suggestions. 

“The Unions feel that workplace learning is the exploitation of skills as some students are not 

paid”  

It was suggested that “meetings should be held with unions to assure them that their jobs are 

safe and that the trainees are not a threat to them and will not take their jobs”.  

The number of workplaces that indicated the support of the Trade Unions is reflected in Fig  

1.1  below.  

Figure 1.1: Workplaces ’view on Union Support for WIL 
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4.9 Responses of the Trade Unions 

The following section presents the responses of the Trade Unions in terms of their 

understanding of and support for workplace learning. 

 

4.9.1 Understanding of WIL for lecturers 

About 78% of the respondents indicated that they had little or no understanding of WIL for 

lecturers while 22% indicated that they were familiar. These responses are a clear indication 

of a lack of focus on lecturers' involvement and participation in the workplaces. 

4.9.2 Understanding of WIL for students 

About 89% of the respondents indicated that they were more familiar with WIL for students 

and only 11% indicated that they were not familiar with WIL for students.  

4.9.3 Perceptions of the workforce on WIL implementation at workplaces 

When the trade unions were asked about their general feeling, support, training needs, and 

suggestions for improving workplace learning, they responded as follows: 

4.9.3.1 General feeling of the Trade Unions 

 The learners are eager and able to learn, however, TVET Colleges need to be more 

visible. 

 The students do not get broad exposure in the workplace.  

 Workplace learning “is a waste of time as no one wants to take responsibility between 

the college and the workplace, there is lack of commitment from the college and 

DHET”  

 Only certain trades are prioritized, others are not even considered.  

 In some cases, HRD is not engaging the unions in placing the students from TVET 

colleges. The role of the union is not understood and it gets undermined in some 

instances.  

4.9.3.2  Support of Trade Unions for WIL 

When the unions were asked if the workforce supported WIL in their workplaces, about 78% 

of the respondents agreed. In response to a follow-up question that attempted to find out 

how the workforce supported WIL the respondents responded as follows: 

“Employees are generally happy to assist the learners with their training because most of them 

feel that they are their 'children' and must be assisted in achieving their education. Also, in 
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instances where there is workforce shortage, the learners fill those gaps, especially now with 

Covid and remote working”.  

“The members are always willing to assist and to mentor the students” 

“We work on cases and visit work stations to ensure fair treatment” 

4.9.3.3 Training needs of the Trade Unions 

When the unions were asked about their training needs they emphasized their need for 

Recognition of Prior Learning (RPL) for those employees who had enough experience. This 

highlighted the need to train employees to build their portfolios of evidence (POEs) that are 

required in the RPL process. 

The need for training workshops on Personnel and Labour Relations was also highlighted. 

The Trade Unions also indicated that they would like to develop working relationships with 

TVET colleges because TVET college lecturers can empower them through sharing knowledge, 

expertise, and ideas so that the unions can be able to contribute to the development of 

students. The Unions stated that such working relationships “can increase the capacity in 

critical skills e.g. plumbing, engineering, etc.” 

 

4.9.3.4 Suggestions of the Trade Unions for improving workplace learning 

The Trade Unions made the following suggestions for improving workplace learning: 

 The relationship of the colleges and workplaces should be formalized by establishing 

a Steering Committee that meets on regular basis to ensure more engagements and 

regular interaction between TVET colleges and workplaces. 

 Colleges must take time to pay attention to their students by making regular visits to 

check up on them and also discuss progress with host employers. 

 The Unions should be involved in the placement process of the students because 

“learners end up not focusing on their areas of training/ education or expertise, i.e. 

they are made to do some mundane tasks such as filing, etc.” 

 There should be a commitment from the DHET to take the lead and guide the colleges 

in the implementation of WIL. “Currently each TVET is running the program 

independently and sort of haphazardly”. 
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 The improvement of WIL practice and processes should form an integral part of 

College Principals’ performance and principals should report regularly on WIL progress 

and challenges. 

 More resources and incentives should be made available (e.g. Many WIL program 

coordinators should be appointed to facilitate WIL processes and their teaching 

periods should be reduced. “Incentives should be provided for both students and 

lecturers who participate in WIL”.  

 Communication with Unions, workplace management, and TVET colleges must be 

improved. Lecturers must also visit workplaces for knowledge-sharing sessions with 

workplaces, including the Unions. “Better engagements and communication between 

all role players can assist learners in gaining a better understanding of workplaces' 

dynamics and politics". 
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SECTION 5: DISCUSSION AND COMPARATIVE ANALYSIS OF THE RESEARCH FINDINGS  

5.1 WIL understanding  

The following section discusses the responses of the students concerning their understanding 

of WIL, their preparation for workplace learning, their work placements, monitoring, and 

assessment. This section also compares students’ responses to the responses of the lecturers 

that participated in the study in 2016 and those of the workplace mentors and Trade Unions. 

From the responses of the students, it became clear that WIL is defined and understood in 

various ways. The findings of the research on the understanding of WIL by TVET College 

lecturers, also indicated that WIL is defined and understood in different ways by different 

lecturers. All the respondents (lecturers, students, workplace mentors, and trade unions) 

understood WIL as: 

 Exposure of the students to the workplace 

  Practical work 

 Preparation of students for the world of work 

 Integration of theory with practice 

 

Although both students and lecturers defined WIL as an integration of theory with practice, 

the difference was that the students related the integration of theory and practice to their 

learning while the lecturers related it to their practice. The students mentioned that “WIL is 

about Integrating what is happening in the workplace and the classroom, to help learners 

apply theory to practice” while the lecturers stated that “WIL is about integrating what is 

happening in the workplace in teaching and learning processes - connecting education 

practices with workplace needs – updating us of new technological developments in the world 

of work”. This means that some of the lecturers only understood WIL as WIL for lecturers.  

 

WIL for lecturers is generally not understood by most of the workplace mentors/supervisors 

and Trade Unions. The support for workplace learning is mainly for the students. This 

highlights the need for communication and information sharing as new qualifications for TVET 

college lecturers require these lecturers to be placed in the industry. There is no awareness in 

the workplace of these new developments. 
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Other differences in some student and lecturers’ responses to the definition of WIL are 

reflected in Table 4 below: 

 

Table 4: Differences in the responses of students and their lecturers  

No Responses of the students Responses of the lecturers 

1. Financial support for in-service training 
WIL is an overall or umbrella term for 
various modalities 

2. A vehicle to obtain a qualification 
Workplace /workplace-based learning 

3.  
A teaching and learning method 

 

The difference in the responses of the students and lecturers in Table 2 above indicates that 

students and lecturers have different levels of understanding WIL The lecturers have a deeper 

understanding of different modalities of WIL although some of them limited the definition of 

WIL to workplace learning or “industry-based learning.”. They also related WIL to their 

teaching practice and regarded WIL as a teaching and learning method whilst students related 

WIL to their benefits that include financial support and qualification.  

 

The differences in understanding WIL in this study are noted in the literature. In a national 

scoping study on WIL, Peach and Gamble (2011) indicate that WIL is used widely to describe 

a range of terms used in Australian higher education institutions to describe learning 

approaches and teaching models that provide students with opportunities to engage in 

learning connected to the world of work. The common aim of all these approaches is to 

“integrate discipline-specific knowledge learned in a university setting with that learned in the 

practice of work through the purposefully designed curriculum. 

In South Africa, WIL is understood as an umbrella term to describe curricular, educational, and 

assessment practices, across a range of academic disciplines that integrate formal learning 

and workplace concerns (CHE 2011). The integration of theory and practice in student learning 

is seen as occurring through a range of WIL approaches. 
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5.2 WIL Practice 

The following section presents the responses of the students concerning WIL preparation, 

student placement, monitoring, and assessment and compares student responses with those 

of their lecturers, workplace mentors/supervisors, and the Trade Unions. 

5.2.1 Preparation of students for WIL 

The responses of the students about their preparation for workplace learning were similar to 

those of their lecturers. Both the lecturers and students mentioned the following ways of 

preparing students for workplace-based learning. 

 The orientation of students through meetings and workshops 

 Provision of guidelines and/or logbooks 

 Work Readiness Programme 

Although the Work Readiness Programme was mentioned. it became clear that the students 

participated in a Work Readiness Programme that focused on CV writing and interviewing 

skills and not in a program that aims at developing soft skills such as communication, 

teamwork, problem-solving, etc. This program is called the Employability Improvement 

Programme (EIP).  

Several similar practices associated with the planning of WIL in this study have been 

documented in the literature (McLennan & Keating, 2008; Patrick, et al, 2008; Cooper, et al, 

2010; CHE, 2011).  These include: 

 development of learner guides 

 preparing students for the workplace 

 approval of workplaces before the commencement of the placement to ensure a 

conducive learning environment.   

 

5.2.2 Placement of WIL students 

Similar responses of the students and lecturers were also noted in terms of student work 

placements. Some of the students mentioned that they looked for work placements on their 

own. Some of the lecturers who indicated that the responsibility to find workplace learning 

opportunities largely lies with students confirmed this practice.  
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In some cases, the students indicated that the college placed them and some of their lecturers 

mentioned that the lecturers and WIL co-ordinators, assisted the students who are unable to 

find placements. However, many students could not participate in the study because they did 

not have work experience. 

 

The practice of expecting students to find work placements is contrary to the statement of 

the Higher Education Qualifications Sub-Framework (HEQSF, 2012: 49), which emphasises 

that “Where the entire WIL component or part of it takes the form of workplace-based 

learning, it is the responsibility of the institutions that offer programs requiring credits for such 

learning, to place students into appropriate workplaces. 

The workplace mentors and trade unions also raised the concerns around the placement of 

students. The general feeling was that the colleges did not do enough to assist students with 

work placements and that students were not provided with appropriate work experience that 

is relevant to their programs of study in some instances. 

 

5.2.3 Monitoring of students’ WIL activities 

The responses of the students revealed that TVET colleges use the following ways to monitor 

students that are placed in workplaces.  

 Letters or reports from the workplace which states what activities were completed 

 A booklet/form was provided to keep track of WIL activities  

 WhatsApp groups were used 

 Logbooks  

A comparison of students’ responses to those of the lecturers showed similarities as the 

lecturers also mentioned the same monitoring instruments. Some of the workplaces also 

confirmed the use of letters, reports, and logbooks. 

 

Although some of the lecturers also mentioned student visits as a way of monitoring students, 

the students made no mention of visits by their lecturers. The majority of students indicated 

that they were not monitored or visited. Some of the lecturers confirmed that student visits 

posed a challenge by stating, “Lecturers are reluctant to monitor students when they do their 

‘five-day industry exposure during their June /July holidays – they are not given additional 
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remuneration”. Workplace mentors and the Trade Unions raised the issue of monitoring 

students’ workplace learning. The workplaces made increasing calls for TVET Colleges to be 

more involved in the monitoring process of their students’ workplace learning. 

 

5.2.4 Assessment of students’ WIL activities 

The assessment tools for WIL students that were mentioned by both the students and their 

lecturers were the logbooks and written reports. However, the majority of students indicated 

that they were never assessed. The following responses of the lecturers confirmed that some 

of the students were not assessed. 

 “For Nated courses, there are no assessment tools because the students have completed N4 

– N6. Once they have finished that, they just need a form which they bring back to 

administration and the examination officer who sends it to Pretoria and they get their 

Diploma”  

“A current weakness in the system is that students are not getting evaluated on their 

internships - they do not return to the college after having completed the internship”  

It is important to note that the HEQSF (2012: 49) states that workplace-based learning “must 

be properly structured, properly supervised and assessed”.  

The workplaces also highlighted the need and importance of developing appropriate 

assessment tools for students’ workplace learning.  

The challenge of assessing workplace learning that was voiced out by the workplaces in this 

study corresponds with other studies. Jackson (2017) also noted some challenges that relate 

to the assessment of student workplace performance. The reason for these challenges is that 

WIL is not simply a process of students engaging in work experience with the hope that it will 

result in employability. Instead, it is an educational process, service, and experience, with 

foundational pedagogy and theory (Moreland, 2005; Yorke, 2006a; Yorke and Knight, 2006), 

and can be aligned with the processes and outcomes of experiential learning (Kolb, 1984), 

which seeks to secure and maximize learning through experience. 

One of the practices that are related to assessment is a reflection on workplace learning. 

Students reflect on their learning experiences in the workplace about classroom learning 

(McLennan & Keating, 2008; Patrick, et al, 2008; Cooper, et al, 2010; CHE: 2011). TVET college 

students should also be provided with opportunities to reflect on their workplace learning 

experience with their classroom learning. 
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5.3 Challenges, Suggestions, and the impact of the COVID 19 pandemic 

The challenges of the students and workplace mentors/supervisors and the suggestions that 

they put forward stem from the WIL practice discussed above.  

5.3.1 Challenges 

The challenges that were mentioned by the students include “the challenge of not being 

visited during the WIL period by the person from College”, “not getting jobs”, “money for 

paying fees” and “the diploma”.   

The workplace mentors and/or supervisors also indicated that their challenge was to deal with 

students that were left on their own by their colleges. They did not know whom to contact 

when students encountered problems. 

The main challenge of the Trade Unions was their non-involvement in the placement and 

mentoring of students and lack of close working relationships between the colleges and 

workplaces. 

5.3.2 Suggestions 

The students advised the colleges to address the challenges through: 

 quarterly visits that will enable the colleges to monitor the students and engage with 

workplaces 

 establishing small businesses and creating job opportunities 

 assisting the students to get jobs by encouraging workplaces to absorb a certain 

percentage of students who complete their workplace-based learning 

 ensuring that students get their diplomas 

It is important to note that TVET students will only be attractive to the world of work if their 

WIL activities are monitored and assessed properly. 

The workplace mentors and/or supervisors also made a long list of suggestions for the colleges 

to improve workplace learning. Their suggestions include the following: 

 Prepare the students for the realities of the workplace and better adjust curricula in 

time. (Improvement of the curriculum was emphasized) 

 Ensure that the training in the workplace is in line with students’ lessons at the college 

and what is taught at the college is relevant to workplace needs and demands.  

 Form partnership with the host employers of the learners to ensure that students are 

placed at relevant workplaces and that their progress is monitored.  
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The suggestion on WIL partnerships supports several studies that stress the importance of 

partnerships between education institutions, workplaces, SETAs, and students (CHE 2011, 

Matoti, Junqueira and Odora 2011, DHET 2014, OECD, 2018).  It is generally accepted that WIL 

partnerships provide a touchpoint for education providers, businesses, and society and 

enables education providers to strive for curriculum relevance. The CHE (2011) states that WIL 

partnerships bring together the academic world with the world of work through collaborative 

curricular, pedagogic, and assessment practices and that these practices take place across a 

range of academic disciplines and are extended from the classroom to the workplace. 

 

In his 2014 address, the Minister of Higher Education and Training emphasized that the role 

players for work-integrated learning such as the youth, SETAs, universities, and TVET Colleges, 

should work closely together with industry in the post-school system (DHET 2014). The TVET 

colleges are expected to improve the planning, delivery, and management of WIL through 

discussions and sharing of best practices between stakeholders exercising WIL. Such 

interaction could enhance an understanding of different contexts within which various 

stakeholders operate, improve curriculum development processes, and student work 

placements.   

The Trade Unions made the following suggestions for improving workplace learning  

 The relationship of the colleges and workplaces should be formalized by establishing a 

Steering Committee that meets on regular basis to ensure more engagements and 

regular interaction between TVET colleges and workplaces. 

 Colleges must take time to pay attention to their students by making regular visits to 

check up on them and discuss progress with host employers. 

 The Unions should be involved in the placement process of the students because 

“learners end up not focusing on their areas of training/ education or expertise, i.e. 

they are made to do some mundane tasks such as filing, etc.” 

 There should be a commitment from the DHET to take the lead and guide the colleges 

in the implementation of WIL. “Currently each TVET is running the program 

independently and sort of haphazardly”. 
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 The improvement of WIL practice and processes should form an integral part of 

College Principals’ performance and principals should report regularly on WIL progress 

and challenges. 

 More resources and incentives should be made available (e.g. Many WIL program 

coordinators should be appointed to facilitate WIL processes and their teaching 

periods should be reduced. “Incentives should be provided for both students and 

lecturers who participate in WIL.  

 

5.4 The impact of the COVID-19 pandemic on students’ workplace learning.  

The students who agreed that their WIL activities were affected by the COVID-19 pandemic 

were those who were currently doing their workplace learning. The students who completed 

their 18-month long workplace-based learning indicated that their WIL activities were not 

affected by the COVID-19 pandemic as the outbreak of the pandemic in South Africa took 

place in March 2020 after they had completed their workplace learning. 

 

From the responses of the students who indicated that their workplace learning was affected 

by the COVID-19 pandemic, it became clear that the pandemic affected students’ WIL 

activities in many ways. Some of the students had to stay at home and some had reduced 

working days and hours. A small number of students lost their businesses. The COVID-19 

pandemic, therefore, had a negative impact on students’ workplace learning and some of the 

students were worried that the reduction in the number of hours and months would delay 

them from graduating. 

In response to the question on the approaches that were used by TVET Colleges to assist 

students to do WIL during the lockdown period, the responses of some of the students 

indicated that they appreciated the financial gain as the colleges continued to pay them their 

WIL stipends for travelling to workplaces even though they were working from home. The 

colleges paid WIL stipends in response to the directive of the Department of Higher Education 

and Training. Some of the students were engaged in remote learning through using computers 

and WhatsApp at their homes while the majority of the students indicated that nothing was 

done as there was a complete shutdown of the colleges. 
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The responses of the workplaces on how they supported the students during the outbreak of 

the COVID-19 pandemic were similar to those of the students. The workplaces indicated that 

the colleges did not do much to support the students and the workplaces would appreciate 

assistance from the colleges in terms of providing their students with laptops so that they can 

work from home as their employees do. The workplaces indicated that they supported the 

students in various ways. 

The findings on the impact of the COVID-19 pandemic on students’ workplace learning are in 

line with national and international literature. A review of documents on the current challenge 

to WIL practice reveals that the COVID-19 pandemic is a challenge to WIL implementation in 

many education institutions and workplaces internationally and nationally (UNESCO 2020).  
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SECTION 6: SUMMARY OF THE FINDINGS, CONCLUSION AND 

RECOMMENDATIONS 

The following section summarizes the research findings, concludes the study, and puts 

forward some recommendations. 

6.1 Summary of the findings 

From the responses of the lecturers (in 2016), the students, workplaces mentors/supervisors, 

and Trade Unions, it is evident that WIL is understood, defined, interpreted, and practiced in 

different ways by different people. WIL for students is more understood by the workplaces 

than WIL for lecturers. There is a need for the development of a communication strategy and 

close working relationship between TVET Colleges and the workplaces. 

In terms of WIL practice, all the participants indicated that there is a great need to improve 

the WIL practice which involves the preparation, placement, monitoring, and assessment of 

WIL students.  

 

The workplaces are willing and ready to accommodate students but they would like the 

colleges to be more involved and work closely with the workplaces to support WIL students.  

The Trade Unions also expressed their willingness and involvement to support the students 

and to interact with college lecturers. 

 

6.2 Conclusion 

Based on the research findings presented and discussed above, it can therefore be concluded 

that WIL practice at South African TVET Colleges needs urgent attention and intervention by 

all relevant stakeholders. The students that are roaming around and looking for work 

placements on their own tend to accept any placement opportunity without considering its 

relevance to their programs of study. This results in inappropriate work placements and the 

production of unemployable graduates.   
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6.3 Recommendations 

The following list of recommendations is based on the research findings that were derived 

from four different sources (i.e. TVET college lecturers, students, workplace 

mentors/supervisors, and Trade Unions). The findings were triangulated and similarities and 

differences from different sources were identified.  

 

6.3.1 Student preparation 

Introduce and pilot the Employability Improvement Programme (EIP) at TVET Colleges. 

Integrate the EIP with the Work Readiness Programme on CV writing and interviewing skills. 

This recommendation is based on student responses that indicate their non-participation in 

the EIP. The EIP was initiated, funded, and piloted at South African Universities of Technology 

(UoTs) by the Department of Higher Education and Training (DHET) in collaboration with the 

Japanese International Collaboration Agency (JICA) in 2014. Each UoT was expected to take 

responsibility for employing an institutional EIP trainer for students and continue the EIP when 

the DHET-JICA Project ends in March 2019.  

 

The EIP was not introduced to the TVET sector. The EIP aims at developing soft skills such as 

communication, teamwork, problem-solving, etc., and prepares students to enter the 

workplace during the workplace learning period. The program introduces students to 

elements of productivity and how productivity can be improved through the elimination of 

waste (w.r.t. time, resources, etc.), good project management principles, and innovation. A 

major part of the program utilizes the Japanese KAIZEN principle. The expected outcome of 

the program is that students have a better understanding of the employer’s environment and 

the skills that are required by the industry.  

 

6.3.2 Placement of students 

TVET students should be assisted to find placement opportunities. If it is not the responsibility 

of TVET Colleges to manage workplace learning, a dedicated management structure should 

be in place to ensure that students are placed in appropriate workplace learning sites that are 

in line with their programs of study.  
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6.3.3 Monitoring, assessment, and certification  

A monitoring system should be developed to monitor the progress of students regularly and 

improve the processes of the 18-month long workplace learning. TVET colleges should 

improve their working relationships with the workplaces and Trade Unions for the benefit of 

their students. TVET colleges must have a formal structure wherein lecturers visit the 

workplaces and interact with workplace mentors. This may require that the relevant lecturers 

be incentivised for this extra responsibility or this must be part of their employment contracts. 

Appropriate assessment tools for workplace learning should be developed. The current 

processes for monitoring, assessing, and awarding certificates and/or diplomas should be 

reviewed and improved. Inappropriate processes for monitoring and assessing students’ 

workplace learning have implications for the quality of the diplomas that are obtained from 

the TVET Colleges as well as for the progression of TVET College students to universities. The 

articulation and RPL processes could be impossible for students whose workplace learning 

was not monitored and assessed.  

 

6.3.4 Partnerships and collaborations 

Discussions should take place between the ETDP SETA, the Department of Employment and 

Labour, and workplaces to brainstorm how the systems and processes of workplace learning 

can be improved. The communication strategy for workplace learning should be developed. 

 

6.3.5 Review and improve the professional development of TVET College lecturers 

The newly developed qualifications for TVET College lecturers have industry-based WIL 

components that are viewed from one perspective of improving teaching in the college 

classroom. In this instance, the learner (the TVET lecturer) goes into the industry for a short 

period as a teacher and goes back to a college classroom to improve the teaching process. The 

workplace aspect considers TVET lecturers’ competencies that are related to their teaching as 

their qualification is a teaching qualification.  This means that the existing qualifications are 

not preparing TVET College lecturers to go out of the classroom and monitor or assess TVET 

students who are doing their workplace learning. It is therefore recommended that this gap 

in professional development be filled. 
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6.3.6 Interventions for producing employable graduates 

Participate in interventions that aim at producing employable graduates and explore 

possibilities for developing pilot programs that use the German Model at TVET Colleges that 

include entrepreneurship skills. Such interventions include the Cape Higher Education 

Consortium (CHEC) Project on Dual Higher Education, which is funded by the DHET. This 

project will involve the restructuring of the curriculum in selected pilot programs as students 

will be required to spend time in the industry for 50% of their qualifications. This means that 

the industry will be more involved in designing and facilitating programs in the higher 

education sector. The restructuring of the curriculum to suit the German model of dual 

education will need adjustments or amendments to existing program development policies. 

 

 

 

 

 

 

 

 

 

 

 

 



56 
 

REFERENCES 

CHE/Winberg, C., Garraway, J., Engel-Hills, P. & Jacobs, C. 2011 Work-integrated learning: 
Good Practice Guide. HE Monitor No. 12, August 2011 [available at www.che.ac.za]. 

Cooper, L., Orrell, J. and Bowden, M., 2010. Work integrated learning: A guide to effective 

practice. Routledge. 

Department of Higher Education and Training. (2014). White Paper for Post School Education 
and Training. Pretoria: South African Government.  
 
HEQSF. (2012). The Higher Education Qualifications Sub-Framework -as Revised, Notice 

1040, Government Gazette No. 36003, 14 December. 

Jackson D. (2017) Exploring the challenges experienced by international students during work-
integrated learning in Australia: Asia Pacific Journal of Education  37, (3), 344-259 
 
Matoti, N., E. K. Junqueira, R. J. Odora. 2011. A comparative study of pre-service teachers’ 
self-efficacy beliefs before and after work-integrated learning. South African Journal of Higher 
Education 25 (6): 1140‒1177. 

McLennan, B., & Keating, S. 2008. Work-integrated learning (WIL) in Australian universities: 
The challenges of mainstreaming WIL. In ALTC NAGCAS National Symposium. 

OECD., K., 2018. OECD Science, Technology and Innovation Outlook 2018. Paris: OECD 

Publishing. 

Patrick, C.J., Peach, D., Pocknee, C., Webb, F., Fletcher, M. and Pretto, G., 2008. The WIL 

(Work Integrated Learning) report: A national scoping study. Queensland University of 

Technology. 

Peach, D., and Gamble, N., 2011. Scoping work-integrated learning purposes, practices, and 

issues. In Developing learning professionals (pp. 169-186). Springer, Dordrecht. 

UNESCO (2020). COVID-19 Educational Disruption and Response. Online at https:// 

en.unesco.org/covid19/educationresponse. 

 

http://www.che.ac.za/
https://www.tandfonline.com/author/Jackson%2C+Denise
https://www.tandfonline.com/toc/cape20/current
https://www.tandfonline.com/toc/cape20/37/3

