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Executive summary  

This report is an outcome of the research that was conducted by the CPUT Research Chair for Work Integrated 

Learning (WIL) and Recognition of Prior Learning (RPL) from October 2015 to March 2018. The report is divided into 

five sections. The first section is an introduction that outlines the three research projects of the ETDP SETA and 

provides the background and context of the three research projects as well as an overview of literature that is 

related to the three projects. The second section describes the methodology that was used to collect data during 

the execution of the three research projects. The third section presents the research findings as well as the 

challenges and limitations of the three research projects while the fourth section puts forward some 

recommendations that relate to the three projects and highlights the relevance and contribution of the research to 

the Education, Training and Development (ETD) and other stakeholders. The fifth section is the conclusion that 

presents a brief summary of the findings. This last section is followed by a list of references and appendices that 

serve as evidence of conducting the three research projects. 

 

Introduction 

The agreed focus of the Research Chair, as set out in the Service-Level Agreement (SLA), was on the following 

three research projects, up to March 2018: 

 

 Identifying the current practice and staff development needs of TVET college staff in terms of Work 

Integrated Learning (WIL) and RPL (Project 1). 

 Facilitating the development of WIL components of staff qualifications that could improve the current staff 

practice on WIL and address identified WIL staff development needs, and conducting research on staff 

qualifications that have WIL components as well as related policy guidelines (Project 2). 

 Understanding RPL practices of TVET Colleges that were supported financially by the ETDP SETA in four South 

African provinces, with the purpose of identifying the best practice model for the RPL that could be used in 

the development and implementation of WIL related staff qualifications (Project 3). 

 

The three inter-related research projects are located within the context of the South African legislative framework 

that aims at addressing South African challenges. Several national policy documents that have been developed 

highlight the need for economic growth and social development (Department of Higher Education, 2011). Such 

need requires an adequate supply of graduates that have appropriate attributes and work-related competencies 

(Department of Higher Education and Training, 2014). This means that the role of Post-School Education and 

Training (PSET) institutions is crucial (Fraser, 2014) for the production of employable and socially responsive 

graduates. 
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Central to the development of graduate attributes and students’ work related competencies, is staff capacity 

development in terms of WIL and RPL. There is enthusiasm around the world for greater participation and active 

involvement of the wide variety of interest groups to produce employable graduates who can contribute to  

socio-economic development (CHE, 2011; DHET, 2013; Walker & Fongwa, 2017; Teichler, 2000). It is believed that 

higher education, in partnership with communities, local and provincial governments (including Setas), the private 

sector, and international partners, could play a major role in socio-economic development through work-integrated 

learning (WIL) partnerships between universities and workplaces. 

 

An overview of literature indicates a growing interest in staff development and best practice in terms of WIL and 

RPL. The importance of preparing students to enter the world of work through WIL in the post school education 

and training system has been documented by several authors (Cole and Thompson, 2002; Evers, Rush and Berdrow, 

1998; Martin, Milne- Home. Barrett, Spalding and Jones, 2000; Peddle, 2000).  It is generally accepted that, if WIL 

is well-planned and implemented effectively and efficiently, students’ employability skills are enhanced and 

students become work ready upon graduation. The guidelines for WIL practice are documented in South African 

official documents that include the Higher Education Qualifications Sub Framework (HEQSF), the White Paper on 

Post School Education and Training, the National Skills Development Strategy 111 and the Council on Higher 

Education. 

 

As staff are responsible for effective and efficient planning and implementation of WIL (which is a cornerstone for 

TVET), the need for staff development through formal qualifications in the TVET sector is documented (RSA, 2013; 

Cosser, 2010; Martin and Hughes, 2009; Wessels, 2005). Cosser, (2010) maintains that, for the education and 

training system to provide quality WIL programmes, it requires high quality teachers to enhance the quality of 

teaching and learning. In line with this view, Wessels (2005: 51) points out that it is essential for academic staff to 

“monitor the progress of the students in terms of pre-defined learning objectives for the programme, in order to 

maintain an effective system of work-integrated learning.” Staff capacity development in the TVET sector is guided 

by the policy framework for TVET lecturers (RSA, 2013). This policy framework requires that lecturers’ certification 

and professional development include both school-based teaching practice and industry- based WIL. Several studies 

on RPL (Luckett 1999; Gawe 1999; Geyser 1999; Michelson 1999; Hams 1999) focus on RPL related issues that range 

from RPL definition, policy and RPL applications to RPL initiatives, their failure to ‘take off’ in South Africa and 

advantages/benefits of RPL.  

 

The following three dominant RPL models in higher education are identified by Breier and Bumess (2003), Osman 

(2004) and Osman and Castle (2004). 
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1) Technical or market perspective or the credit exchange model or the human capital perspective  

or  Proemstean  model.  In this RPL model, learning from informal experience is usually matched against  

pre-defined, specified outcomes using challenge tests, examinations and production of evidence. 

2) Liberal humanist perspective (Breier and Bumess, 2003) fosters the induction of students into academic 

literacies, where the benefits are deemed to be personal self- discovery and self-development rather than 

accreditation. This model uses a process of critical reflection through which candidates challenge and 

question their own assumptions and values. 

3) Transformational perspective (Osman and Castle, 2004: 130) values RPL implementation as an agent of 

transformation and restructuring as “....it aims to reframe fundamental values and paradigms within 

institutions of learning by recognising and celebrating indigenous and alternative knowledges." In a sense it 

is the most radical model of RPL in that it foregrounds the politics of difference and the struggle over 

legitimate knowledge. Knowledge, power and inequality are firmly on the agenda. The academy is not viewed 

as the only site which “defines and constructs knowledge but also one which examines and engages with 

knowledge created in other sites of practice." 

It is noted that higher education institutions tend to “adopt a hybrid perspective of RPL that suits a variety of 

different purposes and meets a variety of needs within institutions” (Sutherland, 2006: 29). 

 

Methodology 

For identifying the current WIL practice and staff development needs (Project 1), the research was conducted in 

two phases. The first phase involved the collection of data using an on-line questionnaire (Appendix 5) which was 

set up on Survey Monkey and distributed to more than 1000 TVET staff in all the provinces of South Africa. In the 

second phase, the responses to the questionnaire were followed with 18 focus group interviews (i.e. 2 focus 

group interviews in two colleges per province – one urban, and one rural). South African Universities of Technology 

that form the South African Technology Network (SATN), were requested to liaise with TVET colleges in their 

provinces and conduct focus group interviews (Appendix 6) to understand current WIL practice and WIL staff 

capacity development needs in the TVET sector. The intention was also to encourage the UoT sector to 

communicate with the TVET sector and initiate discussions that could improve working relationships and result in 

partnerships for WIL enhancement and articulation of programmes. The collected data were analysed 

quantitatively and qualitatively and triangulated to find similarities and differences. 

The facilitation of, and research on the development of the WIL components of staff qualifications (Project 2), made 

use of workshops, semi-structured individual interviews and document analysis. A series of capacity building 

workshops were organised to facilitate the development of the WIL components of staff qualifications. Research 

on staff qualifications for which WIL components were developed and related policy guidelines were conducted 

through the use of Interviews (Appendix 8) and document analysis. 
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For identifying the best practice model for RPL (Project 3), focus group interviews (Appendix 9), individual  

semi-structured interviews and document analysis were used to gather data from the TVET colleges that were based 

in four South African provinces and supported financially by the ETD SETA to serve as training providers that would 

administer the RPL pilot project for Level 4 qualifications in Early Childhood Development (ECD) and Community 

Development (CD) in 2015. In cases where it was impossible to conduct interviews, the research participants were 

requested to respond to the questions in writing and send their responses to the researchers. 

 

The responses to the interviews were recorded and transcribed for all the projects. Data analysis for projects 2 and 

3 was qualitative in nature. Triangulation was also used for these projects to compare data that were collected from 

different data sources. 

 

Research findings for Project 1 

The research findings for Project 1 indicated that WIL is defined, understood and practised in different ways by the 

research participants and that there is conceptual confusion in terms of the terminology. Although the preparation 

of students was described well and viewed as “important for the success of WIL”, some of the research participants 

mentioned that in some cases “there is no proper plan for student preparation and that student preparation often 

depends on lecturers that sacrifice their own time for their students”. It was also noted that there are no 

standardised procedures for preparing students for the workplace and that there was no uniformity in 

departmental and college practice. 

 

In terms of student placements research revealed that the responsibility to find workplace learning opportunities 

largely lies with students and that lecturers and WIL coordinators assist the students who are unable to find places. 

The placement practice and the duration for student placements vary according to college programmes. 

“Engineering studies are not placed as the large number of students makes it difficult to find sufficient workplaces”. 

“The learnerships and internships in the NATED programmes provide students with longer (from 18 months) and 

better WBE.”  “At present NCV students are not ready to enter industry”. 

 

It was also found out that there is a relationship between the placement times for NCV students and the 5-10 day 

workplace exposure of college lecturers. “NCV students are placed in the June/July holiday - The college annually 

budgets R100 per day per student placed for a maximum period of 5 days”. “Usually when lecturers do their ‘five 

day’ industry exposure they visit students and monitor them”. From the research findings it was evident that the 

monitoring process has its own challenges. “Although attempts were made to monitor students, the challenge is 

that you do not achieve 100% monitoring”. “There is no policy to guide monitoring.” “There are no formal strategies 

in place to measure the impact of WIL, better measuring instruments are needed.” “Monitoring by academic staff 

was a pilot and ‘last minute’ exercise, many students did not know how to complete the task book”. “Lecturers are 

reluctant to monitor students during their holidays – they are not given additional remuneration.” 
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In relation to the assessment of WIL, lecturers use a variety of assessment strategies. However, the statements of 

the research participants indicated that in some cases logbooks are used as SETA monitoring tools for the payment 

of stipends rather than for assessment purposes. It was further confirmed that WIL is not assessed in some 

programmes: “For Nated courses there are no assessment tools because the students have completed N4 – N6. Once 

they have finished that, they just need a form which they bring back to administration and the examination officer 

who sends it to Pretoria and they get their Diploma.” 

 

The research has also noted the reported lack of synergy between the workplace and what is being taught. Not all 

learning programmes are aligned with industry, and there are few instances of businesses or industry involved in 

curriculum design. 

 

In response to staff development needs, the respondents indicated that they wished to gain additional skills and 

training relevant to their areas of specialisation. The needs were also largely centred on keeping up to date with 

changes in industry. The respondents specifically noted that their WIL placements need to be directly relevant to 

what they need to learn: Some of them highlighted specific education areas they wanted to improve and skills they 

need to attain. Almost a third (31 %) noted that they do have previous experience that is relevant to RPL. 

 

The research findings for project 1 highlighted the need for staff capacity development in terms of WIL. 

 

Research findings for Project 2 

The research findings on the development of WIL related staff qualifications indicated that the DHET WIL project 

focused on the development of the following TVET and ACET staff qualifications. 

 

Qualification 
Industry/specialised workplace WIL credits  
(as per the policy framework) 

Advanced Diploma in Technical and Vocational 
Teaching (TVT) 

8 credits 

(2 weeks in a workplace for technical and vocational specialisations) 

Diploma TVT 
36 credits 

(9 weeks in a workplace for technical and vocational specialisations) 

B Ed TVT 

64-80 credits 

(16-20 weeks in a workplace for technical and vocational 
specialisations) 
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Qualification 
Industry/specialised workplace WIL credits  
(as per the policy framework) 

Advanced Diploma in Adult and Community 
Education and Training (ACET) 

8 credits (2 weeks in a workplace) 

Diploma ACET 36 credits (9 weeks in a workplace) 

B Ed ACET 64-80 credits (16-20 weeks in a workplace) 

 

An example of the developed CPUT Level 7 Advanced Diploma in Technical and Vocational Teaching which has 

received DHET accreditation and submitted for the CHE’s approval, is attached as (Appendix 19). 

 

The research findings also indicated that the ETDP SETA WIL Project focused on the development of the following 

staff qualifications. 

 

Qualification Industry/specialized workplace 

WIL credits (as per the policy framework) 

Advanced Diploma in Education in Work Integrated Learning (ADE-WIL) 
which replaces the Advanced Certificate in Education (ACE) qualification 
and aims at developing WIL specialists. 

82 credits 

Post Graduate Diploma in Education with a WIL specialisation (PG DIP (Ed) 
(WIL) 

82 credits 

 

The plan was to start with the development of the Level 7 Advanced Diploma with a WIL specialisation, and follow 

it up with the development of the Level 8 Post Graduate Diploma with a WIL specialisation. An example of the first 

draft of CPUT’s Level 7 Advanced Diploma in Education with WIL as a specialisation, which was conceptualised 

through a collaborative national process of the South African Universities of Technology, as well as the application 

to the DHET for CPUT to offer this qualification is attached as (Appendix 20). 

 

For both the DHET and ETDP SETA national programme development projects, a decision was made to develop the 

WIL curriculum framework for all the qualifications collaboratively and allow each higher education institution to 

adapt the framework to suit its own context and quality management requirements. It was also decided that the 

developed WIL curriculum framework would be presented to different stakeholders for input and be refined 

according to the feedback from a wide variety of relevant stakeholders. In relation to the policies, the research 

revealed that the policy that triggered action and generated a lot of interest in staff development was the 2013 

Policy on Professional Qualifications for lecturers in TVET (RSA, 2013) which requires TVET staff to be competent in 

both school-based teaching practice and industry-based WIL. Another policy that was mentioned is the Minimum 

Requirements for Teacher Education Qualifications (MRTEQ) which replaces the Norms and Standards for Educators 

in Schooling (2000). 
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Research findings on the RPL Project (Project 3) 

The research findings presented below relate to RPL for both the Level 4 Certificates in Community Development 

(CD) and Early Childhood Development (ECD). 

 

Purpose of the RPL Project 

The responses of the research participants described the purpose of the RPL project as providing certification and 

recognition to people working in the community development and early childhood development sectors. The 

formal qualifications serve as proof that these workers are competent to do their work and as an enabling 

mechanism for furthering their studies. 

Recruitment and selection of candidates 

Both the responses of the staff and students involved in the 2015 RPL pilot project for CD and ECD indicated that 

the plan was to select students who had passed Grade 11 and had at least 5 years working experience but the 

selection process ended up opening the doors of learning to students with lower levels of education. The process 

was done in a hurry due to time constraints. 

In the case of the CD RPL pilot project in North West Province, the selection of candidates was facilitated by the 

Premier’s office together with the municipalities and college staff were not involved.  For the ECD RPL pilot project, 

college staff were involved. 

 

Planning of assessments 

Competency-based assessments were developed according to the outcomes of the qualifications. Diagnostic 

assessments were designed to identify gaps. Orientation guides that were developed included a self-assessment 

exercise. Summative assessments were developed to cover the exit level outcomes of both the CD and ECD 

qualifications. 

Implementation of assessment 

The profiling tool which was based on Exit Level Outcomes (ELOs) of the qualifications was used during an induction 

process as part of the diagnostic set of instruments that helped facilitators determine prior learning amongst 

registered candidates. The results of the tool were intended to form the basis for designing gap training 

programmes where skills and knowledge gaps existed. There were training sessions that focused on teaching 

candidates the relevant concepts and theories and administering formative, diagnostic and final written summative 

assessments. 

In between the training sessions, the assessors visited the different workplace sites and assisted the learners to 

complete the practical tasks as well as compiling the candidates’ Portfolios of Evidence. 
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Benefits of the RPL project 

The research participants indicated that the RPL project had benefits for students in terms of providing them with 

qualifications and for college staff in terms of their experience in RPL practice. 

 

Challenges of the RPL project 

The project presented many challenges to a variety of research participants. The challenges for the CD RPL project 

were more pronounced than those of the ECD RPL project due to the fact that the assessors who are registered for 

CD qualification are very scarce as CD is an emerging field. The ECD field is more well-established than the CD field. 

 

Recommendations for the 3 Projects 

In order to improve current WIL practice and address staff development needs that relate to WIL and RPL (Project 

1), high quality WIL components of staff qualifications should be developed and implemented in collaboration with 

workplaces and other relevant stakeholders that include quality councils. 

 

For Project 2 the recommendation is that partnerships should be central in the development of WIL components 

of staff qualifications. There should be a funded process of presenting the curriculum framework to all relevant 

stakeholders and evidence of incorporating stakeholder feedback before WIL related staff qualifications are 

approved by the DHET and CHE. Rushed offering of qualifications that may not improve student employability skills 

could be disastrous for the country. 

 

For Project 3 it is recommended that the SETA should allocate sufficient time for planning and preparing RPL project 

activities with college management structures, working students, assessors, and facilitators so that there is a 

common understanding of the RPL project, its expected outcomes and delivery plan. Rushed RPL project 

implementation should be avoided as all the challenges that were mentioned and recommendations made 

highlighted the need for proper planning. 
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1. INTRODUCTION 

Effective and efficient WIL and RPL practices have never become more critical than the present time when South 

Africa is faced with challenges that include high unemployment rates, low levels of skills, declining economy and 

declining quality of the education system. These challenges have resulted in a growing interest in increasing 

research capacity in South African public Higher Education Institutions (HEIs) in general and in Universities of 

Technology (UoTs) and Technical and Vocational Education and Training (TVET) Colleges in particular. As part of its 

strategy to increase research capacity and contribute to knowledge and human resource development, the 

Education, Training and Development Practices - Sector Education and Training Authority (ETDP SETA) established 

six Research Chairs in six public HEIs. The Research Chair for Work Integrated Learning (WIL) and Recognition of 

Prior Learning (RPL) was established in August 2015 as one of the six Research Chairs that would enable the ETDP 

SETA to deliver on sector focused research. The Research Chair aims at building knowledge about the TVET sector, 

and in particular, the contribution of WIL to the training that the sector offers. This includes the role of WIL in 

preparing staff to engage meaningfully with the world beyond the TVET College. This report is an outcome of the 

research that was conducted by the Research Chair from October 2015 to March 2018. 

 

2. BACKGROUND/CONTEXT AND LITERATURE REVIEW OF THREE RESEARCH PROJECTS 

This section introduces the three research projects of the ETDP SETA and provides the background and context of 

the three research projects as well as an overview of relevant literature. The agreed focus of the Research Chair, as 

set out in the 2015 Service-Level Agreement (SLA), was on the following three research projects, up to March 2018: 

 Identifying the current WIL practice by staff and WIL staff development needs (including RPL) in the TVET 

sector (Project 1). The project is intended to enhance the ETDP SETA’s understanding on WIL practice and 

highlight possible gaps that could be bridged through further education and training of staff in WIL and RPL 

contexts. 

 Facilitating the development of WIL components of staff qualifications that could improve the current staff 

practice on WIL and address identified WIL staff development needs, and conducting research on staff 

qualifications that are being developed in general and their WIL components in particular (Project 2). The 

intention is to ensure that the process results in the development of high quality and effective WIL 

components that are responsive to relevant policy requirements. 

 Understanding RPL practices of TVET Colleges that were supported financially by the ETDP SETA in four South 

African provinces (Project 3). The RPL project is intended to provide the ETDP SETA with an understanding of 

ETDP SETA - supported assessment practices and processes for RPL that were carried out for Level  4  

qualifications  in  Early  Childhood  Development  (ECD)  and     Community Development (CD) in the TVET 

sector. The intention is to identify best practice models for RPL that could be replicated in other educational 

contexts and some pitfalls that need to be addressed. The project therefore aims to contribute to the 

development of best practice models for RPL that will be used for admission purposes into WIL related staff 

qualifications and ensure alignment of RPL practices and processes with RPL national policies. 
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The three inter-related research projects are located within the context of the South African legislative framework 

that aims at addressing South African challenges. Several national policy documents that have been developed 

highlight the need for economic growth and social development (Department of Higher Education, 2011). Such 

need requires an adequate supply of graduates that have appropriate attributes and work-related competencies 

(Department of Higher Education and Training, 2014). This means that the role of Post-School Education and 

Training (PSET) institutions is crucial (Fraser, 2014) for the production of employable and socially responsive 

graduates. Central to the development of graduate attributes and students’ work related competencies, is staff 

capacity   development   in   terms    of    WIL    and    RPL    through    partnerships.    

 

The growing interest in partnerships is encouraged by enthusiasm around the world for greater participation and 

active involvement of the wide variety of interest groups to produce employable graduates who can contribute to 

socio-economic development (CHE, 2011; DHET, 2013; Walker & Fongwa, 2017; Teichler, 2000). It is believed that 

higher education, in partnership with communities, industry local and provincial governments (including Setas), the 

private sector, and international partners, could play a major role in socio-economic development through work-

integrated learning (WIL). 

 

An overview of literature indicates a growing interest in staff development and best practice in terms of WIL and 

RPL. 

 

2.1 Work Integrated Learning (WIL) 

Within the Technical and Vocational Education and Training (TVET) context, Work Integrated Learning (WIL) has 

been identified as a pedagogical approach for enhancing student employability. According to Schmidt (1999), 

employability skills that should be enhanced through WIL include solving complex multidisciplinary problems, 

working successfully in teams, exhibiting effective oral and written communication skills and practising good 

interpersonal skills. The importance of preparing students to enter the world of work through WIL in the post school 

education and training system has been documented by several authors (Cole and Thompson, 2002; Evers, Rush 

and Berdrow, 1998; Martin, Milne-Home. Barrett, Spalding and Jones, 2000; Peddle, 2000).  It is generally accepted 

that, if WIL is well-planned and implemented effectively and efficiently, students’ employability skills are enhanced 

and students become work ready upon graduation. 

 

2.2 Defining WIL 

The Council on Higher Education (CHE) (2011), describe WIL as an umbrella term to describe curricular, educational 

and assessment practices, across a range of academic disciplines that integrate formal learning and workplace 

concerns. The integration of theory and practice in student learning is seen as occurring through a range of WIL 

approaches. Examples include: action-learning, apprenticeships, cooperative education, experiential learning, 

inquiry learning, inter-professional learning, practicum placements, problem-based learning, project-based 
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learning, scenario learning, service-learning, team-based learning, virtual or simulated WIL learning, work-based 

learning, work experience, workplace learning, and so on. 

 

With the introduction of the revised National Qualifications Framework as a single integrated system comprising of 

thee sub-frameworks, work-integrated learning is also included as an integral component of various vocationally 

oriented qualifications in the Higher Education Qualifications Sub-Framework (HEQSF). (CHE, 2013::16). 

 

Work-integrated learning in the HEQSF is defined as follows: 

 

WIL is characteristic of vocational and professionally-oriented qualifications, and may be incorporated into 

programmes at all levels of the HEQSF. In the HEQSF, WIL may take various forms including simulated learning, 

work-directed theoretical learning, problem-based learning, project-based learning and workplace-based learning. 

The selection of appropriate forms of work-integrated learning depends on the nature and purpose of the 

qualification type, programme objectives and outcomes, the NQF level at which the WIL component is pegged, 

institutional capacity to provide WIL opportunities, and the structures and systems that are in place within 

professional settings and sites of practice to support student learning. Where WIL is a structured part of a 

qualification, the volume of learning allocated to WIL should be appropriate to the purpose of the qualification and 

to the cognitive demands of the learning outcomes and assessment criteria contained in the appropriate level 

descriptors. (CHE, 2013:16) 

 

2.3 Legislative Framework for WIL 

The guidelines for WIL practice are documented in South African official documents that include the Higher 

Education Qualifications Sub Framework (HEQSF), the White Paper on Post School Education and Training, the 

National Skills Development Strategy 111 and the Council on Higher Education. The Higher Education Qualifications 

Sub Framework (HEQSF) (2012: 49) further states that “Where the entire WIL component or part of it takes the form 

of workplace-based learning, it is  the  responsibility  of  the  institutions  that  offer  programmes  requiring  credits  

for such learning, to place students into appropriate workplaces. Such workplace-based learning must be properly 

structured, properly supervised and assessed. “ 

 

The National Skills Development Strategy 111 highlights the need for higher education institutions to enter into 

agreements with Sector Education and Training Authorities (SETAs), and other stakeholders in order to increase 

opportunities for workplace learning and post graduate work. This strategy also makes it clear that it has become 

necessary to make university degrees ‘work-relevant’ and to produce graduates that would, in time, supply the 

workforce with the skills needed to drive economic growth (Department of Higher Education and Training, 2011). 
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2.4 Staff development 

As staff are responsible for effective and efficient planning and implementation of WIL (which is a cornerstone for 

TVET), the need for staff development through formal qualifications in the TVET sector is documented (RSA, 2013; 

Cosser, 2010; Martin and Hughes, 2009; Wessels, 2005). Cosser (2010) maintains that, for the education and 

training system to provide quality WIL programmes, it requires high quality teachers to enhance the quality of 

teaching and learning. In line with this view, Wessels (2005: 51) points out that it is essential for academic staff to 

“monitor the progress of the students in terms of pre-defined learning objectives for the programme, in order to 

maintain an effective system of work-integrated learning.” Staff capacity development in the TVET sector is guided 

by the policy framework for TVET lecturers (RSA, 2013). This policy framework requires that lecturers’ certification 

and professional development includes both school-based teaching practice and industry- based WIL. 

 

In response to increasing calls for WIL best practice, a WIL staff development programme that was linked to a Level 

7 Higher Diploma in Higher Education and Training (HDHET) was piloted for ten TVET College lecturers and five WIL 

coordinators of a University of Technology in 2012. The ETDP SETA provided 10 TVET staff with bursaries of R30 000 

per staff member. The project was successful (with 9 TVET College staff graduating in the Faculty of Education). 

When the ETDP SETA was ready to roll out the project nationally, the HDHET had to be phased out as the 

development process of new HEQSF-aligned qualifications kicked in. Due to the phasing out of the HDHET, the WIL 

programme was put on hold with the intention of reviving and linking it to new HEQSF-aligned qualifications that 

are being developed. It is envisaged that such WIL programmes will lead to improved WIL staff practice which will, 

in turn, enhance student employability in the TVET sector. 

 

Studies on the role of staff in TVET colleges indicate that the TVET sector in numerous countries was formulated to 

increase the number of employable young people by affording them the opportunity to acquire practical knowledge 

and requisite skills training needed in the job market or for immediate self-employment (Akoojee, 2003; Afeti, 2012; 

Amedorme  and Fiagbe, 2013). Literature indicates that there is a need for expanding the role of TVET colleges 

(Gamble, 2006; UNESCO, 2004), and that South African TVET colleges should undergo developmental 

transformation and strengthen their vocational programmes (Fraser. 2014). In response to South Africa’s challenges 

that include unemployment, inequality, and poverty,  McGrath (2012) also states that the South African TVET 

system needs to be strengthened in order provide access to high quality technical vocational education for all (youth 

and adults), without losing sight of the TVET’s special relationship with the world of work. The quality and strength 

of vocational programmes lies in the capacity of staff in vocational education and training institutions. It is generally 

accepted that a Human Resource Development (HRD) initiative in a WIL context, could help the TVET colleges to 

maintain their competitiveness and attain the objectives of both the TVET colleges as organizations and individual 

college staff members. 
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2.5 Recognition of Prior Learning 

The following section provides a brief background to the ETDP SETA’s RPL Pilot Project and reviews literature that 

relates to RPL. 

 

In line with the qualifications framework, a process of certification and recognition of persons working in the 

community development sector through formal learning processes and/or recognition of prior learning was 

introduced by the Community Development Professionalisation Steering Committee (CDPSC). One of the key 

actions expected from the CDPSC was to pilot an RPL process amongst a group of people working within the 

community development sector. This task was allocated to the ETDP SETA as the mandate of the SETA including the 

following functions: 

a. The ETDP SETA has to contribute to the development of the national RPL model within the Technical and 

Vocational Education and Training (TVET) sector. 

b. The ETDP SETA has plans to extend the project to cover more provinces in order to meet the Annual 

Performance Plan (APP) target as approved by DHET for 2018/19 financial year. 

c. The ETDP SETA is the Assessment Quality Partner (AQP) appointed by the Quality Council on Trade and 

Occupations (QCTO). In this regard, lessons from the RPL pilot study will also inform the implementation of 

RPL under the new occupational qualifications that are developed. 

 

In carrying out the task allocated by the CDPSC, the ETDP SETA contracted two Technical, Vocational, Education and 

Training (TVET) Colleges in the North West Province as the training providers that would administer the RPL Process 

on 100 candidates each (200 candidates in total) towards the Further Education and Training: Community 

Development Certificate – NQF Level4, Community Development Management Learning Programme. 

The ETDP SETA also provided financial support to TVET colleges in the Western Cape, the Eastern Cape and  

KwaZulu-Natal to administer the RPL pilot project for Level 4 Certificate in Early Childhood Development (ECD) in 

2015. These interventions were responsive to the 2013 RPL Implementation Policy which declared RPL a National 

Priority. 

Several studies on RPL (Luckett 1999; Gawe 1999; Geyser 1999; Michelson 1999; Hams 1999) focus on RPL related 

issues that range from RPL definition, policy and RPL applications to RPL initiatives, their failure to ‘take off’ in South 

Africa and advantages/benefits of RPL. 

 

2.6 Defining RPL 

According to the South African Qualification Authority (SAQA 20:15: 5), RPL refers to the “principles and the 

processes through which the prior knowledge and/or skills of a person  are made visible, mediated and assessed 

for the purposes of alternative access and admission, recognition and certification, or further learning and 

development”. 
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2.7 RPL models 

The following three dominant RPL models in higher education are identified by Breier and Bumess (2003), Osman 

(2004) and Osman and Castle (2004). 

 

 Technical or market perspective or the credit exchange model or the human capital or Proemstean model.  

In this RPL model, learning from informal experience is usually matched against pre-defined, specified 

outcomes using challenge tests, examinations and production of evidence. 

 Liberal humanist perspective (Breier and Bumess, 2003) fosters the induction of students into academic 

literacies, where the benefits are deemed to be personal self- discovery and self-development rather than 

accreditation. This model uses a process of critical reflection through which candidates challenge and 

question their own assumptions and values. 

 Transformational perspective (Osman and Castle, 2004: 130) values RPL implementation as an agent of 

transformation and restructuring as “...it aims to reframe fundamental values and paradigms within 

institutions of learning by recognising and celebrating indigenous and alternative knowledges". In a sense, it 

is the most radical model of RPL in that it foregrounds the politics of difference and the struggle over 

legitimate knowledge. Knowledge, power and inequality are firmly on the agenda The academy is not viewed 

as the only site which “defines and  constructs knowledge but also one which examines and engages with 

knowledge created in other sites of practice" 
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Table 1 below shows a summary of RPL models. 

 

 Table 1: Summary of RPL models 

Model Related models Sub-perspectives Focus 

Technical or market 
perspective 

Credit exchange model 
"~ (Osman 2004) 

 

Instrumental model 
(Osman & Castle 2002) 

 

Procrustean model 
(Harris 2000) 

 

Human capital 
perspective (Osman 
2004) 

Pragmatism 

 

Compliance Survival 
strategy 

 

Economic considerations 

Facilitates the granting of credits by 
assessments and transfer of 
learning 

 

Instrumental and assessment based 

 

Asocial and apolitical 

 

Knowledge as neutral 

 

Knowledge as a commodity 

Liberal humanist 
perspective 

Developmental model 

Academy I learner 
centred approach 

Developmental 

 

Academy I learner 
centred approach 

Facilitates the granting of access to 
or credit within formal courses or 
qualifications through a 
commitment to reflection on past 
experience 

 

Autobiographical 

 

Individual empowerment 

Transformational 
perspective 

Lifelong learning as 
transformation 

Lifelong learning 
(Hendricks & Volbrecht 
2003) 

 

Massification (Geyser 
2004) 

 

Indigenous knowledge 
systems (Hendricks & 
Volbrecht 2003) 

 

Critical perspective 
(Luckett 1999; 

Michelson 1999) 

Values RPL implementation as an 
agent of transformation and 
restructuring. 

(Source:  Sutherland, 2006: p. 30) 

 

It is noted that higher education institutions tend to “adopt a hybrid perspective of RPL that suits a variety of 

different purposes and meets a variety of needs within institutions” (Sutherland, 2006: 29). 
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3. METHODOLOGY 

The following section provides a brief description of the methodology that was used to gather information for the 

three research projects. 

 

3.1 Theoretical Framework 

The research was informed by the key theoretical constructs that underpin the notion of WIL. These include 

constructs that theorise the transfer and recontextualisation of knowledge as it moves in complex ways between 

university and workplace settings (Eraut 2004). The work of Activity theorists (e.g. Engestrom 2001) was used to 

enhance an understanding on how work and academic knowledge may be integrated as a platform for WIL in the 

process of developing the WIL components of new HEQSF-aligned staff qualifications. 

 

3.2 Ethical considerations 

Permission to conduct research in TVET colleges was sought from the Department of Education Training (DHET) and 

TVET colleges. In its ethics approval letter, DHET expressed an interest in and support for the research. In addition, 

some of the TVET College Councils granted permission, to conduct research. The South African College Principals’ 

Organization (SACPO) offered assistance for the Research Chair to get buy-in and support in the TVET sector and 

also expressed an interest in playing a monitoring and evaluation role. 

 

3.3  Designing research instruments for Project 1 

For project 1, the design, discussion and revision of research instruments (Questionnaire  and interview schedule) 

was a collaborative and participative process that was conducted by means of a workshop, held on 12 October 2015 

in Cape Town (Appendix 4). Two representatives from the six TVET Colleges of the Western Cape, one 

representative from the national office of SACPO and one representative from the TVET section of the DHET 

provincial office, and officials from the regional and national offices of the ETDP SETA participated in the workshop. 

The collaborative process for designing research instruments was followed to ensure relevance and applicability of 

the research to the TVET context. Another purpose was to introduce the research and promote inclusivity and co-

ownership of the research. 

3.4 Research approach and data collection 

For identifying the current WIL practice and staff development needs (Project 1), both quantitative and qualitative 

research approaches were used. The research was conducted in two phases. The first phase involved the collection 

of data using an on-line questionnaire (Appendix 5) which was set up on Survey Monkey and distributed to more 

than 1000 TVET staff in all the provinces of South Africa. For preparing a survey, principals at all 50 TVET Colleges 

in South Africa were contacted to obtain contact details of all TVET staff to ensure wide representation from all 

TVET colleges in the sample. However, only six colleges provided these details. Thus, the Research Chair and her 

Assistant Chair contacted colleagues that included the provincial managers of the ETDP SETA and SSACI, who were 

able to assist with additional contact details. 
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The survey invitation was sent out on three occasions: 

 

 December 2015 to 547 TVET staff; 

 February 2016 to 1,345 TVET staff (including those contacted in December 2015); and in 

 April 2016 to all the Chair and Assistant Chair’s personal contacts to encourage a good response rate. 

 

In the second phase, the responses to the questionnaire were followed with 18 focus group interviews (Appendix 

6) (i.e. 2 focus group interviews in two colleges per province – one college in an urban area, and one college in a 

rural area). The selection process for participation in focus group interviews was largely influenced by the 

involvement of the colleges in projects that had already been funded by the ETDP SETA. This means that the 

rationale for choosing the colleges was related to the projects of the ETDP and that focus group interviews were 

also regarded as an opportunity to follow through on these projects. The plan for wider consultation and bringing 

other colleges on board in order to understand their voices in relation to their context was to organise national 

workshops, disseminate the research findings, verify the findings and solicit more views or additional information. 

 

During the process of conducting focus group interviews a series of questions were asked and notes on the 

responses were made by the researchers who were encouraged to select 10-12 participants that were WIL experts 

at HOD Level and WIL lecturers. South African Universities of Technology that form the South African Technology 

Network (SATN), were requested to liaise with TVET colleges in their provinces and conduct focus group interviews 

(Appendix 7) to understand current WIL practice and WIL staff capacity development needs in the TVET sector of 

their provinces. The intention was to encourage the UoT sector to communicate with the TVET sector and initiate 

discussions that could improve working relationships for WIL enhancement and articulation of programmes. The 

collected data were analysed quantitatively and qualitatively and triangulated to find similarities and differences. 

For projects 2 and 3, the research approach was qualitative in nature. The facilitation of, and research on the 

development of the WIL components of staff qualifications (Project 2), made use of workshops, semi-structured 

individual interviews and document analysis.  

 

Capacity building workshops were organised to facilitate the development of the WIL components of staff 

qualifications:  

 

Research on staff qualifications for which WIL components were developed and related policy guidelines was 

conducted through the use of Interviews (Appendix 8) and document analysis of DHET workshop documents that 

contained submitted funding proposals by HEIs). 

 

For identifying the best practice model for RPL (Project 3), focus group interviews (Appendix 9) individual telephone 

interviews and document analysis were used to gather data from the TVET colleges that were based in four South 
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African provinces and supported financially by the ETD SETA to serve as training providers that would administer 

the RPL pilot project for Level 4 qualifications in Early Childhood Development (ECD) and Community Development 

(CD) in 2015. The documents that were used included students’ Portfolios of Evidence, written reports by project 

managers and assessors and minutes of meetings that were coordinated nationally by the ETDP SETA to discuss RPL 

issues with staff involved in the RPL pilot project. In cases where it was impossible to conduct interviews, the 

research participants were requested to respond to the questions in writing and send their responses to the 

researchers. 

 

The responses to the interviews were recorded and transcribed for all the projects. Data for projects 2 and 3 was 

analysed qualitatively. Triangulation was also used for these projects to compare data that were collected from 

different data sources. 

 

4. RESEARCH FINDINGS 

This section presents the research findings that relate to the current WIL practice of staff and WIL staff development 

needs (including RPL) (Project 1), facilitation and development of  WIL components of staff qualifications  

(Project 2) and RPL practices of TVET Colleges that were supported by the ETDP SETA in four South African provinces 

(Project 3). 

 

4.1 Current WIL practice of staff and WIL staff development needs (including RPL) 

 

4.1.1 Understanding of WIL and current WIL Practice 

As the WIL practice is influenced by the way WIL is defined and understood, the staff of TVET Colleges were 

requested to define or explain how they understood WIL. 

 

WIL was defined and understood in different ways by the research participants. 

 

 Conceptual confusion 

Some of the TVET colleges indicated that the terminology that relates to WIL is confusing. One group in the Eastern 

Cape described WIL as a “conceptual confusion - everything falls under WIL”. What do we call it if it’s not part of the 

curriculum? E.g. Is job shadowing also WIL?” Another group in the Western Cape stated that “A clear definition of 

WIL is not available. The many acronyms used, and the fact that the terms keep changing, confuse the matter. The 

DHET should decide on terminology and stick to those terms. Lecturer placement was LWE (Lecturer Workplace 

Exposure) and now it is WIL. - At the college we use WBE to refer to students going into the workplace and WIL when 

referring to lecturers going into the workplace”. 
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 An exposure of the students to the workplace 

Four groups referred to WIL as just an exposure of the students to the workplace. According to one group in the 

North West Province: 

 

“WIL is experiential exposure.” 

“WIL is workplace exposure to acquire practical knowledge.” 

“For students industry placement is exposure to the functions of the workplace in the student’s specific career / 

field of study.” 

“WIL is about students and lecturers getting exposure to the workplace.” 

 

 Workplace /workplace-based learning 

One group in the Free State Province limited the definition of WIL to workplace learning and another group in the 

Western Cape stated that “WIL is industry-based learning.” 

 

 Practical Tasks 

Two groups referred to WIL as “practical implementation of students’ theoretical knowledge” and “provision of 

opportunities for students to perform certain industrial tasks, so that students realize that what is taught in class is 

done in the real world.” 

 

 Integration of theory with practice 

WIL was understood by eight groups as an integration of theory with practice. 

“WIL is an Integration of theory received in the classroom with workplace practice.” 

“WIL is about integrating what is happening in the work place in teaching and learning processes - connecting 

education practices with workplace needs – updating us of new technological developments in the world of work.” 

“The purpose of WIL is to bring the theory (college curriculum) and the practical (industry) together to keep up with 

technological changes.” 

“Whatever students are learning must be matched to work.” 

“WIL is about Integrating what is happening in the workplace and the classroom, to help learners apply theory to 

practice, it is about updating knowledge and skill to be in line with industry (skills development).” 

“WIL is about addressing the -gap between industry and the classroom. The gap refers to technology and 

information” 

WIL is the application of knowledge received in the college in the external work environment.” “WIL is about bringing 

work to the classroom and the classroom to the workplace.” 
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 Overall or umbrella term for various modalities 

Six groups regarded WIL as an overarching term for a variety of WIL modalities. 

 

“WIL is an overall term for (a) A big 18-24 months program – (loathed to call it Internship Experiential training) and 

(b) A 5-10 day Workplace based exposure that is run in partnership with SACCI.” 

“WIL is broad and can even include learners gaining work experience after they have completed their qualification - 

It is in-service training where students need to go into the workplace to get competence in practicals in order to get 

their diplomas – It includes internships for gaining the skills and knowledge for the job. WIL is also the short periods 

of work-based exposure for students at NCV level 4.” [This Mpumalanga group debated whether experience gained 

after obtaining a qualification can count as WIL]. 

“WIL is an umbrella concept. It includes work-based experience (WBE) for students, lecturer workplace experience, 

learnerships, internships and apprenticeships.” 

“WIL involves short industry student placements in the workplace in the student’s specific career / field of study 

and longer placement periods, such as 18-month internships.” 

“Short periods of work-based experience (WBE) for NCV students and longer exposure periods, such as internships, 

form part of WIL.” 

 

 Preparation of students for the world of work 

Two colleges in the Western Cape mentioned that WIL prepares students for their future careers. 

 

“WIL is about preparing students for work, although there will always be the need for some re-training when 

students enter the workplace.” 

“WIL is useful as a career guidance and motivational tool for students. Students are able to reflect on their future 

direction when returning from WIL.” 

 

 A teaching and learning method 

One college in Gauteng described WIL as “a method for improving teaching and learning in the class room.” 

 

4.2 Practitioners’ Current WIL Practice 

The research participants were requested to describe how they (a) prepare students, college staff and workplace 

mentors for WIL; (b) place and monitor students’ WIL activities; and (c) assess students’ WIL activities.  The following 

section presents the responses of the research participants with regard to WIL preparation, student placement, 

monitoring and assessment. 

 

 

 



Page 24 of 92  

4.2.1 Preparing for WIL 

The research participants mentioned various ways or processes and procedures for preparing students, college staff 

and workplace mentors. Such processes and procedures include the following: 

 

Induction programmes for students, staff and employers were mentioned by eleven groups. It was stated that 

during induction programmes “lecturers take groups of students through the “dos and the don’ts” and what is 

expected of them during the placement period.” “Students are [also] guided through the SSACI task book by subject 

lecturers and assisted to complete pre-placement forms. They are also assisted to find employers where necessary.” 

“In some cases companies also do induction through orientation presentations… During a company induction, 

students go on a one day excursion / orientation to the host company before their placement starts. They are shown 

the premises, meet staff and are familiarised with the company procedures.” 

 

“The lecturer is given an opportunity to visit the company that is going to host his/her students in order to 

understand what the students will be exposed to. TVET college staff members prepare industry partners by making 

them aware of the coming of the students, and they clarify some of the expectations in terms of what should be 

done and not to be done as far as students are concerned. The document is prepared on what aspect should be 

covered with the students.” 

 

 Eight groups mentioned work readiness classes that focus on CV writing, communication, report writing, 

workplace etiquette, interviews, dress code, provision of logbooks, workplace mentorship and aspects of the 

task books. “The subject lecturers ensure that all aspects of the task books are covered in the syllabus before 

the students are placed. Lecturers work through each activity (and the assessment grids) in the task book with 

students;” “Students and lecturers also sign WIL commitment forms.” 

 One group also mentioned that students are prepared through simulation room exercises and that for the 

18 months NATED programmes, students are given lists of activities in which they should participate in order 

to be awarded the Diploma. 

 The teaching of theory was mentioned by one group as another way of preparing students for the workplace. 

 

Although the preparation of students was described well and viewed as “important for the success of WIL”, some 

of the research participants mentioned that in some cases “there is no proper plan for student preparation” and 

that “student preparation often depends on lecturers that sacrifice their own time for their students”. There was 

also an indication that the research participants would have preferred task books for NATED programmes and not 

just a list of activities: “There are no tasks books for NATED programmes and this is a disadvantage for NATED 

students”. 
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It was also noted that there are no standardised procedures for preparing students for the workplace and that there 

was no uniformity in departmental and college practice. “In some cases student CVs are sent and employers decide 

how many students can be placed. In other cases students are expected to find their own placements”. “Some 

[departments] invite employers and some simply place the students”. 

 

4.2.2 Placing WIL students 

The responses relating to student placements indicated that for some colleges work placements are regarded as an 

important component of the college curriculum. “WIL is one of the three components in the college curriculum. The 

first component is the theory, the second component is practical tasks in the college and the third component is 

workplace experience”. The manner in which college students are placed in workplaces is described below. 

 

 The responsibility to find workplace learning opportunities largely lies with students. “Students find their 

own host employers and the college checks that the employers meet the placement criteria. Lecturers and 

the WIL co-ordinator assist the students who are unable to find places.” “About 80% of students in Business 

Studies find their own placement and the college assists with the rest.” 

 There are attempts to build working relationships between TVET colleges and workplaces. “The college tries 

to place students in the same employers as used in previous years - relationship building is important.” 

 The placement practice and the duration for student placements vary according to college programmes. 

“Engineering studies are not placed as the large number of students makes it difficult to find sufficient 

workplaces. The college is looking into placing electrical NCV students”. “The NCV is depriving students as 

there is not sufficient exposure to the workplace. The learnerships and internships in the NATED programmes 

provide students with longer (from 18 months) and better WBE.” “At present NCV students are not ready to 

enter industry”. 

 There is a relationship between the placement times for NCV students and the 5-10 day workplace exposure 

of college lecturers. “NCV students are placed in the June/July holiday - The college annually budgets R100 

per day per student placed for a maximum period of 5 days.” “Lecturers and the WIL co-ordinator go into the 

workplaces to monitor students during their placement in the June /July holiday. Lecturers gain industry 

experience through conducting monitoring visits.” “Usually when lecturers do their ‘five day’ industry 

exposure they visit students.” 

 College lecturers have mixed feelings about the placement times for NCV students 

 

“Lecturers are reluctant to monitor students during their holidays – they are not given additional remuneration” 

“Students go during holidays, can work-based exposure not be interwoven into the curriculum?” 

“Students were placed in employers in Kimberley – arrangements were made for students to remain in the college 

hostel for 5 days of the holiday. This made it easier to monitor students during their WBE.” 
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4.2.3 Monitoring college students’ WIL activities 

The responses of the research participants revealed that TVET colleges use the following ways to monitor 

students that are placed in workplaces.  

 

 Time sheets 

“Time sheets have to be signed by mentors (even if WBE does not form a formal part of a qualification).” Sometimes 

the time sheets are used to comply with the requirements of SETA “payments” (stipends) for the students. 

 

 Student visits 

Student visits were mentioned by the majority of the research participants (13 groups) “Lecturers work out a 

timetable prior to placement and every student is visited while in the workplace during the holiday. Lecturers 

speak with both the student and workplace supervisor during the 5 day monitoring visit.” 

 

It is important to note that most of the student visits that were mentioned were related to 5 day visits of NCV 

students by lectures that were doing their 5 day SSACI work-based exposure. 

 

 Logbooks 

The use of logbooks as a monitoring tool also seemed to be popular practice as it was mentioned by 5 groups. It 

was also pointed out that the logbooks provided college lecturers with employers’ written feedback on the activities 

that were undertaken by students in the workplace. Student reflective feedback formed an integral part of the 

logbooks. 

 

 SSACI task books 

The SSACI task book that has built in signatures from supervisors for different tasks as well as an evaluation form, 

was mentioned as another monitoring tool. 

 

 Job cards 

For automotive lecturers job cards that have spaces for written feedback are used. 

 

 Records that include ‘to-do-lists’ and ‘checklists’: 

“We develop the checklist and to-do-list for students.” 

“Our campuses have records to track students and their performance.” 

 

 WHATSAPP & Facebook groups 

Use of social media was mentioned by 2 groups. 
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“The Business Studies lecturers set up a whatsApp group with all students to track students during the placement 

period.” 

 

It was mentioned that the monitoring process has its own challenges. 

 

“There is no policy to guide monitoring” 

“There are no formal strategies in place to measure the impact of WIL, better measuring instruments are needed.” 

Although attempts were made to monitor students “the challenge is that you do not achieve 100% monitoring.” 

“It is difficult to monitor because students disappear.” 

“Monitoring by academic staff was a pilot and ‘last minute’ exercise, many students did not know how to 

complete the task book.” 

“Lecturers are reluctant to monitor students during their holidays – they are not given additional remuneration.” 

 

4.2.4 Assessing students’ WIL activities 

A variety of WIL assessment systems that were mentioned by the research participants included the following: 

 

 Workbooks, task books and assignments 

It was mentioned that for the NCV (5-10 day placements) “students have an assignment and a workbook to 

complete. They are asked particular questions.” “Learners have task books with activities that are marked by the 

lecturers.” “Currently the NCV level 4 WBE tasks books are the only form of assessed WIL.” The lecturers use the 

SSACI assessment process / rubric and share the workload – i.e. the task book is distributed amongst different 

subject lecturers. 

 

“The marking of the generic section of the book is shared amongst lecturers – it can take a full week to mark the 

generic section.” 

“Only the WBE NCV level 4 students were assessed using the SSACI internaI continous assessment (ICASS) task book.” 

“The SSACI task book is assessed as assignment 2 of the internal continuous assessment (ICASS). All level 4 Tourism 

students went on placement and hence completed the same ICASS – the task book.” 

 

 Logbooks 

Although four groups mentioned logbooks as an assessment tool, one group indicated that “Where there are no 

SSACI task books, the college uses its own logbooks for the placement of level 2 and 3 students, and these logbooks 

are not assessed”. “All students going into the workplace use a logbook otherwise they can’t claim their stipend.” 

From these statements it is clear that in some cases logbooks are used as SETA monitoring tools for the payment 

of stipends rather than for assessment purposes. It was further confirmed that WIL is not assessed in some 

programmes: 
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“For Nated courses there are no assessment tools because the students have completed N4 

– N6. Once they have finished that, they just need a form which they bring back to administration and the 

examination officer who sends it to Pretoria and they get their Diploma.” 

“A current weakness in the system is that students are not getting evaluated on their internships - they do not return 

to the college after having completed the internship.” 

“It is a challenge to measure the impact of industry placement (of both students and staff) in the classroom. This is 

an area that needs development.” 

 

4.2.5 Nature and influence of practitioners’ WIL on current WIL practice 

The research participants were asked to describe the nature of WIL in their own studies and explain how their WIL 

experience (as students) has influenced their current WIL practice as lecturers.  The responses of the research 

participants are presented below. 

 

In one college the research participants could not provide examples of WIL during their own studies; “When we 

studied there was no WIL”. 

 

There was a discussion on whether Teaching Practice in the teaching qualification can be called WIL as it is 

completely different from industry-based WIL. Some participants argued that teaching practice is not WIL. 

“Teaching practice is about didactics and presentation skills. Industry-based WIL requires one to physically work and 

this enables a TVET lecturer to prepare a student for the world of work.” 

 

The responses from 6 colleges indicated that the nature of WIL for the studies of the practitioners can be divided 

into the following three categories: 

 

Teaching practice when studying a teaching qualification. 

 Co-operative learning in “Technikon days”- “If you don’t complete practical work you do not get the 

qualification.” “In business related programmes students had to develop case studies and recommendations 

for real companies. Assignments were practically based.” 

 On-the-job training for artisans. “Get your theoretical phase training and then on-the- job training under the 

guidance of a mentor.” 

 Internships; “e.g. a one-year marketing internship with practical assignments.” 

 

One college commented on the quality of WIL which was experienced by the practitioners during their studies. 

 

“The experience in the workplace was mainly to observe repairs. Workplace learning should be as practical as 

possible.” 



Page 29 of 92  

Only one college tried to relate the influence of practitioners’ WIL in their studies to the practitioners’ current WIL 

practice. 

 

“Being artisans that have spent time in the workplace, we know when and how to place students.” 

 

The responses presented above confirmed the research findings that were derived through the use of the survey 

which also noted the reported lack of synergy between the workplace and what is being taught. Not all learning 

programmes are aligned with industry, and there are few instances of businesses or industry involvement in 

curriculum design. This is likely due to a standard DHET curriculum being followed. The DHET is responsible for 

developing the TVET curriculum, and lecturers are involved in such processes when called upon by the DHET. 

 

4.3 Understanding WIL practitioner capacity development needs 

 

4.3.1 Preferred NQF Levels for WIL related qualifications and reasons given 

When the participants were asked to indicate the NQF Level at which they would like their WIL related qualification 

to be pitched, most of them indicated that. NQF Level 7 (Advanced Diploma in Education) is an appropriate 

qualification for WIL. 

 

The reasons that were given are as follows: 

 

 “WIL is a new specialisation. A level 7 diploma can usefully provide the foundation for practical application 

or implementation of WIL in the college system.” 

 “The level 7 advanced diploma will be more applied that the level 8 and would work better to meet the 

practical needs of WIL.  The TVET Colleges are all     about partnerships with business and industry. A person 

with an applied level 7 qualification will have an advantage over someone with a Level 8 theoretical 

qualification.” 

 “There will be no market or buy-in for a level 5 qualification; most lectures in the  TVET sectorwill qualify for 

a level 7 diploma”– Basics of WIL can be taught through internal college training.” 

 “The DHET places pressure on lecturers to have post graduate qualifications and links payment to getting 

higher qualifications, a level 5 will not count. College staff are interested in their continued professional 

development and will not be interested in anything below NQF level 7 qualification.” 

    “There is no need to offer a level 5 qualification. Lectures should be at least one or two levels above the 

students they are teaching.” 

    “Lecturers who would be interested in a specialised WIL qualification would already be having a Level 6 

qualification.” 
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4.3.2 Some of the respondents had different views. 

 One WIL Coordinator was of the opinion that “both level 7 and 8 diplomas should be offered to allow a 

pathway for progression.” 

 “The levels must vary based on the entry level of individuals and RPL must be highly used. It must be a post 

graduate Diploma. NQF Level 6 and above.” 

 “There is a definite need for a level 6 diploma as a pathway for students who have completed their TVET 

qualifications or matric and would like to become lecturers.” 

 “It is important that WIL be included as a component of the initial Level 6 teaching diploma and is later 

developed into a specialisation.” 

 “The qualification must be pitched at NQF level 5 to accommodate people who qualify to be lecturers as 

artisans. In the Engineering field anyone who has N2+Trade test qualifies to be a lecture at College level.” 

 

“A level 5 qualification is necessary if it articulates to Level 6 - there is no such qualification at this stage and 

outcomes at basic and intermediate levels are necessary.” 

 

4.3.3 Preferred mode of delivery for WIL related Qualifications 

Participants were asked to indicate the mode of delivery that would be suitable for them when they have registered 

for a WIL related qualification? (e.g. during week-ends, block teaching during vacation periods, face-to-face,  

on-line). 

The TVET colleges shared different views on how the WIL qualification should be delivered. All of them however 

indicated that their challenges and needs should be considered when designing qualification offerings. A notable 

recommendation from one rural college in the Northern Cape was to first pilot the mode of delivery in both urban 

and rural TVET colleges in order to cater for the needs of colleges that are in different contexts. 

 

Full-time offering was not an option for all colleges as they shared the view that there was no time for a full-time 

staff member to be a full-time student. 

Block sessions 

Block sessions were preferred by all TVET colleges; however there were differing views on implementation. 

Suggestions were for block sessions to be conducted either during holidays or at designated times of the year.  It 

was suggested that permission should be obtained from the DHET and communicated to all colleges, as some 

principals may not allow the release of lecturers for classes. One college in the Northern Cape indicated that block 

release was a costly exercise, especially if classes are conducted in other regions. 

Part-Time Classes 

The colleges indicated that part-time classes work well if they are conducted in colleges on Saturdays. Some colleges 

raised a concern about Saturdays and indicated that they would like to rest from their busy weekly schedule. 
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Online Classes 

E-Learning was viewed as a viable option especially if internet connectivity is improved in most TVET colleges. Some 

colleges currently do not have capacity to provide such classes. Any roll-out of this nature should consider support 

for internet connectivity. 

 

Mixed Method 

Some TVET colleges raised the importance of providing offering that can accommodate both contact sessions and 

independent learning. Although it might be convenient to provide online courses, some share the sentiment that 

face-to-face interactions with the lecturer are always best. 

 

4.3.4  Suggested topics for WIL related qualifications to enable staff to plan, facilitate and assess WIL effectively 

and efficiently 

Participants were asked to suggest topics that should be taught to enable staff to plan, facilitate and assess WIL 

effectively and efficiently. 

 

The common elements /topics raised by most colleges are communication skills – Engagement with employers and 

other stakeholders – creating partnerships, work ethics, interpersonal skills, development of institutional policies, 

basic project management skills, planning and monitoring WIL and reporting WIL. The following legal aspects of 

WIL were also mentioned: Signing of MOUs, Service legal documents and other legal documents. One of the 

common topics from most colleges was the integration of the industry knowledge into the lesson plan. Some 

colleges recommended that the topic should be aligned with the national practice in industry. 

 

The following topics were mentioned: 

 Innovative teaching and learning methodologies – how to develop lesson plans and present learning content 

in creative ways, all strategic needed right up to the summative assessment. 

 Curriculum administrative skills – filling lesson plans, designing and filling moderation plans, preparation of 

evidence. 

 How to incorporate learning from workplace into the curriculum when the lecturer returns from industry. 

 How to negotiate with employers and build partnerships for the implementation of WIL, with a focus on how 

to deal with challenges in implementing WIL. 

 How to design and manage practical assessment in the classroom within the constraints of the environment. 

 Involvement of industry stakeholders in curriculum development and assessment. 

 Techniques to bring industry into the classroom – bringing external experts to the classroom. 

 Ways to enhance WIL through community engagement. 

 Information sharing and advocacy of WIL. 

 Development of WIL/WBE materials. 
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 Computer skills to layout WIL learning materials/logbooks. 

 How to make college offerings relevant and produce learners that are work ready. 

 Development of WIL Strategies in the college and the structures that support WIL. 

 How to measure the impact of WIL. 

 International research and theories of WIL. 

 Work readiness strategies for students. 

 Human resource-related topics that are linked to Skills Development Fund, legislation and WIL philosophy. 

 Other WIL related concepts (e.g. Service learning). 

 Relevant ICTs. 

 Marketing. 

 

4.3.5 Previous WIL experience and knowledge relevant to RPL 

Participants were requested to describe their WIL experience and knowledge that need to be recognised (as part 

of RPL) towards a WIL related qualification or for admission into a WIL related qualification. 

The following responses were received: 

 

 SSACI LWE 

Various reasons why the SSACI LWE should be recognised were given: 

 

“WIL programme (SSACI) requires the development of a portfolio.” 

“Lecturers feel they must complete hundreds of documents and they don’t have time for it and don’t think it is worth 

anything. If lecturers get credits (for completing industry based WIL and submitting documents) towards a 

qualification this will be a good motivator for lecturers wanting to study further in this field. This will assist college 

management solve the problem of lecturer reluctance to submit evidence / workbooks of their industry placement.” 

“Industry placement/WIL for lecturers. Lecturers completing the SSACI logbook collect a lot of evidence during their 

WIL placement. This logbook can be used as evidence of experience.” 

“The industry-based WIL for lecturers (the SSACI logbook / portfolio of evidence) can be used as RPL to the entry-

level diploma (level 6). It should qualify for a certain number of credits.” 

 

 Working experience in industry 

The reasons that were given for recognition of working experience were the following: 

 

“Those who worked in industry as artisans or handymen only need theory or teaching methodology and their 

industry experience need to be recognized.” 

“Industry experience should be accredited regardless of when it took place – the experience does not expire – the 

principles stay the same. The number of years worked can be linked to the number of credits awarded. “ 
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 Teaching experience 

It was suggested that teaching experience should be recognised: 

 

“Those who have been into TVET College doing theory or teaching methodology need to go for practical or industry 

experience and their teaching experience needs to be recognized.” 

“A teaching qualification coupled with the number of years the lecturer has been teaching in the TVET College”. 

“Years of teaching experienced gained should somehow be accredited (x number of years of teaching can count for 

x number of credits).” 

“It will be very important in the development and implementation of the WIL qualifications to take lecturer 

experience into account. Many lecturers have over 14 years’ experience and could find half of the content of the 

diplomas “boring.” This experience could mean that the lecturer only needs to do half the course – 6 months.” 

 

However, other participants disagreed and felt that the whole Advanced Diploma should be completed as WIL is an 

emerging field. 

 

 Previous qualifications 

It was suggested that previous qualifications (e.g. a technical qualification should give a certain number of points 

to admission to an educational qualification). 

 

“People have qualifications (teaching and technical qualifications) and years of experience in technical fields and 

this should to be recognised – we can’t expect people to repeat.” 

“The purpose of studying is covering gaps. The advance diploma should have different elective modules and then 

college staff can select modules based on their knowledge / experience gaps. This will be necessary for getting buy-

in from someone who already has a post graduate qualification.” 

 

However, not all the colleges supported this suggestion. Some of them raised a concern about the application of 

RPL to WIL. 

 

“A caution about RPL is that is WIL is a new field and it is necessary for college staff to be exposed to the new 

concepts and theories in the field - especially how to integrate industry experience into teaching and learning 

processes. It may be pointless to RPL or exempt a lecturer from certain modules.” 

 

 General experience 

Other forms of experience that need recognition were mentioned: 

“There are people working at the colleges who are experts - write blogs or papers, consult, etc. These activities need 

to be accredited through RPL / CPD.” 
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“A related area to RPL is the accreditation of CPD points. It is important to have a professional body that can provide 

CPD points for lecturer industry placement, training, short courses, qualifications, etc. Some lecturers may belong to 

more than one professional body - a technical body (e.g. an engineering body) and then the TVET lecturer body.” 

 

It is important to note that college lecturers requested a breakdown of exactly how RPL credits will be awarded for 

WIL related qualifications and also suggested that there should be clear evidence-based systems for RPL. 

 

4.3.6   Suggested research topics for WIL related qualifications and reasons given. 

Participants were asked to indicate what they would like to investigate in the workplace as part of a research project 

for a WIL related qualification. They were also asked to give a reason for their answer. The following research areas 

were mentioned: 

 

 Workplace practice 

- Industry needs for WIL students. 

- Modern technology used in industry. 

- Perceptions of industry towards the TVET graduates. 

 

Reason given - There was a discussion of the “poor reputation colleges have in industry because learners exiting 

the system lack practical skills.” 

- What is industry’s attitude towards WIL? 

 

Reason given: The private sector is reluctant to provide TVET college students with placement opportunities 

- How to solve issues that relate to students and work How to solve issues that relate to students and work. 

 

Reason given: There are a lot of dynamics with WIL and students, e.g students not getting the correct workplace 

exposure, students being troublesome in the workplace, etc. 

- Health, safety and insurance issues. 

- What would make industry open to accepting students? 

 

Reason given: Not all companies are open to hosting students 

- Work ethics. 

- What is the impact and benefits of WIL for industry and TVET Colleges? 

- What are employers’ interpretations and expectations of WIL? 

- Factors that contribute to the success of WIL and prepare students for industry 

- What are students learning in the workplace and how are they learning in the workplace? 

- Workplace mentorship of WIL students. 
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 Curriculum-related topics 

 Curriculum responsiveness. 

 Relevance of college curriculum to industry. 

 Unit standards and credits. 

 How to integrate WIL into classroom practice / the curriculum? 

 What are the pros and cons of the NCV? 

 

Reason given: College curricula, especially the NCV, needs to be re-examined. 

 Involvement of industry and lectures in curriculum design 

 

 Legislation 

 For enforcing and maintaining partnerships. 

 For restricting foreign/international students in the workplace. 

 Investigate if WIL practices are in line with the National Legislation. 

 

 Career/Staff development 

 Skills levels of lecturers. 

 Career progression and the creation of pathways for lecturing staff. 

 What is the benefit of going on specialised training versus going on lecturer industry placement? 

 

Reason given: Lecturers have positive experiences of going on formal training (e.g. in technical fields) and then 

having practical exposure during that training period 

  An evaluation of what lecturers have gained from SSACI industry-based exposure and an identification of 

gaps that still need to be addressed. 

 

 WIL partnerships 

 How best can WIL contribute to the establishment of partnerships / Advisory Boards? 

 Optimal functioning of SETAs. 

 

Reason given: Lack of standardization 

 Setting up industry relationships for WIL implementation. 

 Analysis of stakeholder engagements / partnerships at TVET colleges. 

 What companies are willing to participate in WIL and what subject areas can they accommodate students / 

lecturers? 
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Reason given: This research can be used to build fixed partnerships and avoid needing to find new host employers 

each year. 

 What are the best strategies to build internal and external stakeholder WIL partnerships? 

 What the most effective ways to manage WIL partnerships? 

 

 Resources that are needed for WIL 

 Resources needed to do WIL. 

 Which college structures support the successful implementation of WIL? 

 How do the different resources at different colleges (e.g. rural colleges) impact on their ability to successfully 

implement WIL? 

 Funding models for WIL. 

 

 Alignment of TVET with industry needs 

 Industry needs vs what colleges are offering. 

 To investigate whether the machinery/equipment used by industries are the same as the current workshops 

machinery/equipment. 

 

Reason: To find common ground as industry complains that they are not getting the quality of students that they 

want. 

 

 Assessment and monitoring of WIL 

 How placed students are monitored. 

 What WIL assessment methods are used by lecturers and workplaces. 

 Assessment practices (RPL processes) for crediting SSACI LWE onto a formal programme or a certificate 

 Designing effective assessment tools for WIL. 

 What is the authenticity of the practical assessment tools? 

 

Reason given: During moderation some lecturers complete practical tasks for students (in rural areas where 

students do not have up-to-date equipment). 

 

4.4 Strategies for developing close working relationships between university and the workplace during the 

development and implementation of WIL related qualifications 

Participants were asked to suggest strategies for developing a close working relationship between the academic 

world and the world of work when WIL related qualification are developed and implemented. 
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Forge closer working relationships 

TVET Colleges share the view that closer working relationships can be forged with industry to ensure the best 

curriculum is rolled out for students. The relationship can be enhanced through: 

 Good communication (Establishment of bodies for discussion). 

 Supply of current career related information from industry. 

 Continuous benchmarking to maintain industry standards. 

 Involve SETAs in discussions. 

 Statutory bodies should meet more regularly (continuous engagement) Formalise Partnerships. 

 Colleges and industry partners should enter into MoAs. 

 Sector forums should be established Make use of Alumni. 

 

Colleges must keep links with graduates placed in industry and invite them back to share their experience of the 

transition from WIL to an established career. 

4.5 Challenges of implementing WIL and suggestions for improvement 

There were several challenges for TVET colleges and useful suggestions for improvement. 

 It was reported that some campus managers do not value or understand WIL and are resistant to release 

lectures to go out of the colleges to conduct WIL activities. 

 Facilities lag behind to what is available in industry 

 Confidentiality issues are also a barrier. In some industries no learning can be done due to policies that relate 

to confidentiality/secrecy. 

 Older lecturers are reluctant to involve themselves in WIL capacity development initiatives  because they feel 

that they have enough experience 

 National exams do not include what is happening in industry in their tests/assessments 

 Questions or concerns that were raised by most colleges were whether their experience will be recognised 

in the long run. 

 The challenge raised by one college in the Western Cape is that lectures are teaching vocational subjects but 

have no knowledge of the work context. 

 It was indicated that commitment from management is essential for the successful implementation of WIL 

and such commitment should form part of the tactical/strategic planning of the college. 

 Funding was also raised as one of the key factors. “whether college staff will fund themselves or will be 

funded by the college.” 

 Workload was mentioned as another challenge. 

 

“The converse is that lectures have onerous workloads and struggle to get through the curriculum within available 

class contact time and forcing lectures to go on WIL not encourage commitment from lectures.” 
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The research findings on current WIL practice and staff development needs call for reflections on practice and 

interventions. Opportunities for reflection, action and improvement of the current situation are presented by a 

national recurriculation process and development of new HEQSF-aligned qualifications in the post-school education 

and training sector. This is an opportunity to develop well-thought and high-quality WIL components of staff 

qualifications that could improve staff practice and in turn, enhance student employability. There is an opportunity 

to develop learning outcomes for WIL programmes that could be responsive to workplace demands. WIL related 

qualifications could equip staff with skills that relate to facilitation, assessment, moderation, partnership 

management and research in the context of WIL. 

 

4.6 Facilitation and development of the WIL components of staff qualifications 

The research findings on the development of the WIL components of staff qualifications (Project 2) highlighted a 

growing interest in the development of new HEQSF-aligned staff qualifications that have WIL components 

particularly for TVET College staff. While the interest of the ETDP SETA was on the development of WIL components 

of staff qualifications, the national Teacher Education Directorate of the DHET, in partnership with the European 

Union was also inviting funding proposals for the development of TVET staff qualifications that have WIL 

components with the purpose of building the capacity of staff in Education Faculties of higher education institutions 

in South Africa. The DHET regarded the preparation of staff in Education Faculties as crucial as these staff members 

are expected to offer qualifications to TVET college staff in accordance with the 2013 Policy on Professional 

Qualifications for lecturers in TVET (RSA, 2013). This policy requires TVET staff to do school-based teaching practice 

as well as industry-based WIL It was envisaged that the involvement of Education Faculty staff in the development 

of TVET staff qualifications that have WIL components would enable them to plan and implement educational 

activities that relate to both school-based teaching practice and industry-based WIL for TVET college staff when 

Education Faculties offer TVET staff qualifications in 2020. 

This interest added more responsibility to the planned work of the Research Chair with the ETDP SETA. Although 

the DHET’s target group for capacity development was different (i.e. staff in Education Faculties and not staff in 

TVET colleges), the idea of developing staff qualifications that have WIL components was the same with that of the 

ETDP SETA. The Assistant Research Chair for WIL and RPL, in collaboration with the Swiss South Africa Cooperative 

Initiative (SSACI), submitted a funding proposal to the DHET maintaining that the DHET and ETDP SETA WIL projects 

have different aims and different research questions that would result in the design of different curriculum content. 

The aim of the Chair’s funding from the ETDP SETA was perceived as developing staff qualifications for Continuing 

Professional Development (CPD), such as the Advanced Diploma in Education with a WIL specialisation (Adv Dip 

(ed) WIL), and the DHET project at developing industry- based WIL elements of initial qualifications for TVET and 

ACET lecturers. The approval of the funding proposal by the DHET in 2016 and signing of a new contract on WIL 

programme development as well as WIL research by the DHET and CPUT in February 2017, was a cause for concern 

for the ETDP SETA as CPUT had signed a contract with the ETDP SETA in 2015 to develop staff qualifications that 

have WIL components and conduct WIL and RPL research. 
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What concerned the ETDP SETA even more was that CPUT developed and implemented a Level 7 staff qualification 

(Higher Diploma in Higher Education and Training - HDHET) that had a WIL focus for TVET and UoT staff in 2012 and 

the ETDP SETA provided 10 TVET staff with bursaries of R30 000 per staff member. When this project was successful 

(with 9 TVET College staff graduating in the Faculty of Education) and the ETDP SETA ready to roll out the project 

nationally, the HDHET had to be phased out as the development process of new HEQSF-aligned qualifications kicked 

in. The plan was to revive this WIL project through new HEQSF-aligned qualifications. The DHET-CPUT contract was 

therefore viewed as duplication and double dipping. The resolution of the meeting held between the DHET, the 

ETDP SETA and CPUT on 10 April 2017 at CPUT, was that the Research Chair for WIL and RPL should manage the 

DHET WIL Project under the wing of the ETDP SETA Research Chair for WIL and RPL (Appendix 14) and ensure that 

there was no duplication of activities in terms of WIL programme development and WIL research. The Research 

Chair was instructed to revise and resubmit CPUT’s proposal to the DHET. The Research Chair suggested that the 

DHET Project on WIL programme development focus on initial teacher qualifications of TVET staff while the focus 

of the WIL programme development project of the ETDP SETA should be on continuing professional development.  

 

The following 2 qualifications were suggested as the focus of the ETDP SETA: 

4.6.3 Level 7 Advanced Diploma in Education with a Work Integrated Learning specialisation (ADE-WIL) 

4.6.4 Level 8 Post Graduate Diploma in Education with a WIL specialisation (PG DIP (Ed) (WIL) 

 

This suggestion was left in the hands of the DHET and the ETDP SETA to discuss further. 

In terms of the DHET WIL Research Project, the Research Chair ensured that the focus for WIL research is on 

Education Faculties (i.e. teacher education) and not on TVET colleges. The 7 research topics were therefore 

reformulated to focus on teacher education as follows: 

 

1)   Current teaching practice processes and procedures in Education Faculties 

2)   Industry WIL capacity building needs of staff in Education Faculties 

3)   Alignment of current teaching practice with new policies for TVET & ACET  lecturer development 

4)   Current relations between education faculties and local industry 

5)   Best practice model for integrating industry WIL and teaching practice 

6)   Appropriate management systems & structures for industry based WIL 

7) Lessons learnt from overseas and local Industry WIL practice in teacher education 

 

The Research Chair for WIL and RPL therefore managed the facilitation of national WIL capacity building workshops 

for both the DHET and ETDP SETA programme development and WIL research projects. Additional capacity building 

workshops on how to conduct research and implement WIL (Appendix 18) were also organised for staff, post 

graduate students and WIL coordinators. 
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The research findings on the development of WIL related staff qualifications indicated that the DHET WIL project 

focused on the development of the following TVET and ACET staff qualifications. 

 

Qualification Industry/specialised workplace WIL credits (as per the 
policy framework) 

Advanced Diploma in Technical and Vocational Teaching 
(TVT) 

8 credits 

(2 weeks in a workplace for technical and vocational 
specialisations) 

Diploma TVT 36 credits 

(9 weeks in a workplace for technical and vocational 
specialisations) 

B Ed TVT 64-80 credits 

(16-20 weeks in a workplace for technical and vocational 
specialisations) 

Advanced Diploma in Adult and Community Education and 
Training (ACET) 

8 credits 

(2 weeks in a workplace) 

Diploma ACET 36 credits 

(9 weeks in a workplace) 

B Ed ACET 64-80 credits 

(16-20 weeks in a workplace) 

 

The staff in Education Faculties of 14 South African Universities participated in the development of these 

qualifications. 

An example of the developed CPUT Level 7 Advanced Diploma in Technical and Vocational Teaching which has 

received DHET accreditation and submitted for the CHE’s approval, is attached as (Appendix 19). 

 

The ETDP SETA WIL Project focused on the development of the following staff qualifications. 

 

Qualification Industry/specialised workplace WIL credits (as per 
the policy framework) 

Advanced Diploma in Education in Work Integrated Learning 
(ADE-WIL) which replaces the Advanced Certificate in Education 
(ACE) qualification and aims at developing WIL specialists. 

82 credits 

Post Graduate Diploma in Education with a WIL specialisation 
(PG DIP (Ed) (WIL) 

82 credits 

 

These qualifications were discussed and conceptualised by the national WIL Committee and selected members of 

the Programmes and Qualifications Committee of the South African Technology Network (SATN) in a workshop held 
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on 26 July 2017 in Cape Town. The plan was to start with the development of the Level 7 Advanced Diploma with a 

WIL specialisation, and follow it up with the development of the Level 8 Post Graduate Diploma with a WIL 

specialisation. An example of the first draft of CPUT’s Level 7 Advanced Diploma in Education with a WIL 

specialisation, which was conceptualised through this collaborative national process of the South African 

Universities of Technology, as well as proof of consulting relevant stakeholders, is attached as (Appendix 20). An 

application to the DHET for CPUT to offer this qualification is attached as (Appendix 21). 

 

For both the DHET and ETDP SETA national programme development projects, a decision was made to develop the 

WIL curriculum framework for all the qualifications   collaboratively and allow each higher education institution to 

adapt the framework to suit its own context and quality management requirements. It was also decided that the 

developed WIL curriculum framework would be presented to different stakeholders for input and be refined 

according to the feedback from a wide variety of relevant stakeholders. 

 

In relation to the policies, the research revealed that the policy that triggered action and generated interest in staff 

development in the TVET sector was the 2013 Policy on Professional Qualifications for lecturers in TVET (RSA, 2013). 

This policy requires TVET staff to be competent in both school-based teaching practice and industry-based WIL. 

Another policy that was mentioned was the Minimum Requirements for Teacher Education Qualifications (MRTEQ) 

which aligns qualifications for teacher education with the Higher Education Qualifications Sub-Framework and 

replaces the Norms and Standards for Educators in Schooling (2000). Although the 2013 Policy on Professional 

Qualifications for lecturers in TVET is a specific policy for lecturers in technical and vocational education and training 

that provides a separate qualification framework for TVTE college lecturers, it is aligned with the MRTEQ. 

 

4.7  RPL practices of TVET Colleges in 4 South African provinces 

This section presents the research findings that relate to RPL practice for both the Level 4 Certificate in Community 

Development (CD) in the North West Province and the Level 4 Certificate in Early Childhood Development (ECD) in 

the Western Cape, KwaZulu-Natal and Eastern Cape provinces. 

 

4.7.1 Purpose of the RPL Pilot Project 

To understand the purpose of the RPL pilot project the research participants (i.e. working students, facilitators, 

assessors, moderators and project managers were asked to explain the purpose of the RPL pilot project. From the 

responses it became clear that the purpose was to provide certification and recognition to people working in the 

community development and early childhood development sectors. The formal qualifications served as proof that 

these workers were competent to do their work and enabled them to further their studies. These responses 

confirmed the research findings derived through the perusal of documents (e.g students’ Portfolios of Evidence) 

(PoE). 
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4.7.2 Recruitment and selection of candidates 

Responding to the question on the selection process of the candidates both the responses of the staff and students 

involved in the 2015 RPL pilot project for CD and ECD indicated that the plan was to select students who had passed 

Grade 11 and had at least 5 years working experience but the selection process ended up opening the doors of 

learning to students with lower levels of education. The process was done in a hurry due to time constraints. In the 

case of the CD RPL pilot project in North West Province, the selection of candidates was facilitated by the Premier’s 

office together with the municipalities, and college staff were not involved. One college respondent stated that: “I 

just got a name list of all the people who should participate. We did not put down the selection criteria”. In KZN and 

the Eastern Cape some of the facilitators and assessors indicated that “some of the crèche owners sent anybody 

even if they did not have 5 years’ experience.” 

 

4.7.3 Development of assessments 

Explaining how assessments of candidates were developed, the respondents indicated that assessments (e.g. 

diagnostic and summative assessments were developed through group work and according to the outcomes of the 

CD and ECD qualifications. The national team of college assessors was led, supported and coordinated by the RPL 

project manager of the ETDP SETA. Diagnostic assessments were developed to determine competency levels of 

each candidate in the unit standards of the qualifications with the purpose of identifying areas where additional 

learning experience or gap training was needed. Summative assessments were developed to determine the 

competence of each candidate in the unit standards of a qualification. 

 

4.7.4 Implementation of assessments 

The research findings indicated that there was an induction process during which a profiling tool was handed out 

to the candidates. The profiling tool was part of the diagnostic set of instruments used to help facilitators determine 

prior learning amongst registered candidates. It was envisaged that the results would form the basis for designing 

gap training programmes where skills and knowledge gaps exist. The profiling tool was based on Exit Level 

Outcomes (ELOs) of the qualifications It was explained to the candidates how to complete the tool and provide 

evidence which should be submitted with the profiling tool. The assessor then had to assess the outcomes and give 

feedback on the outcomes of the assessment to the candidates before the first gap training session. It was also 

expected from the assessor to identify the gaps and give advice on how to fill the gaps that were identified. 

 

The first training sessions focused on teaching candidates the relevant concepts and theories and administering 

formative and diagnostic assessments while the last sessions were used to administer the final written summative 

assessments. In between the training sessions, the assessors visited the different sites and assisted the learners to 

complete the practical tasks as well as compiling the candidates’ Portfolios of Evidence. Integrated Summative 

Practical Assessment Tasks were given to the candidates to complete at the workplace. These tasks required the 

candidates to demonstrate skills and knowledge already acquired. Formative assessments were included in the 
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candidates Portfolio of Evidence under the Practical assessments. Portfolios of evidence were compiled by the 

candidates containing all evidence gathered during the RPL process. A guideline was compiled which was handed-

out to the candidates. During the site visits the assessors discussed the evidence to be displayed in the portfolios. 

The assessors also assisted the candidates to address challenges in compiling their portfolios. 

 

The RPL process was described as having the following steps: The RPL Process consisted of the following steps: 

 

Pre-screening of candidates - 

A discussion based on pre-screening regarding the portfolio development process by the candidates 

 Provision of the exit level outcomes (ELOs) of the qualification in preparation for development of the 

Portfolio of Evidence (PoE). 

 PoE Development by the Candidates. 

 PoE Assessments, and 

 Either certification in the case of a full qualification or credits to enter into a qualification. 

 

4.8 Benefits of the RPL pilot project 

Many benefits of the RPL pilot project were mentioned by the facilitators and assessors. There was an indication 

that some of the students were promoted to senior positions.  One of the students who was responding to the 

interviews confirmed that she was promoted to the position of deputy principal. It was also mentioned that one 

student was seconded as a facilitator of the ABET course at a TVET college while others moved into permanence in 

their jobs. Some got opportunities to work with older children and proceeded to Level 5. The benefits of interacting 

with other learners and having student support and access to simulation rooms were also mentioned.  One project 

manager in the Western Cape stated that “RPL was a real eye-opener, one learner progressed so well that she 

completed Level 5 within a short space of time, someone who previously wouldn’t have had a job. She was superb 

and got 80 to 88 % for her assessments”. Other benefits that were mentioned included first aid training for the 

students, personal development, and counselling services in cases of domestic violence. The pilot project also 

benefited the staff as it enriched their experiences in terms of facilitation and assessment practices. 

 

4.9 Challenges of the RPL project 

From the following statement documented by one project coordinator, it is clear that RPL had many challenges. 

 

“The RPL programme was a pilot programme and definitely not a walk in the park. The colleges were not ready to 

conduct this RPL process. The coordinators came on board too late in the project and no clear guidelines were given 

to the coordinators and assessors prior to the commencement of the project. We fell into the deep side of the 

swimming pool and had to swim like mad. But we have adapted and learnt as the project unfolded and made 

mistakes and faced numerous challenges which we tried to resolve as we went on. This was a pilot programme and 
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we see it as a learning curve. From our experience obtained we will be able to design a RPL model which will be able 

to cover all the Specific Outcomes of the Qualification. However this was a great opportunity to the candidates which 

allowed them to demonstrate their knowledge and skills which they have already acquired in different ways in the 

work place.” 

A summary of the challenges is presented below: 

 During the induction/orientation process the assessors and coordinators were not yet appointed and 

therefore could not participate in the induction process.   This caused major confusion as the training team 

did not know how and what was covered during the sessions. 

  For the CD RPL project, the colleges experienced serious challenges when recruiting candidates for the 

assessor / facilitators positions since very few people have the relevant qualifications as CD is a fairly new 

field of study in the country. 

 The literacy and numeracy knowledge component of the candidates were not up to standard. 

 The profiling tool was explained to the learners during the orientation process. It was clear that the learners 

did not understand the concept. In the case of the CD RPL project the profiling tool consisted of unit standards 

which did not form part of the qualification therefore the profiling tool that was used did not comply and 

contribute much to the RPL process. 

 The diagnostic assessments for identifying the gaps in candidates’ experience for the qualification were not 

done at the beginning of the project. The diagnostic test was given to all the learners. “We put everybody in 

the class, other learners knew the work and others did not.” 

 There was also not ample time allowed for re-assessments where needed. 

 The assessors were expected to redesign or adapt the learning materials as they were not suitable for the 

RPL project but for a learnership. 

 Conducting workplace assessments was a serious challenge for the appointed assessors/facilitators since the 

number of candidates was very high and candidates spread across vast and remote areas around the regions. 

 Furthermore there were no clear guidelines to help the assessors understand what was expected of them 

during these sessions.  

 Conducting workplace assessments was an expensive exercise as the assessors had to use their own transport 

and had to cover long distances between the workplace sites. It was also difficult to know the number of 

hours that assessors   put into the RPL project. This resulted in dissatisfaction with the manner in which they 

were remunerated. 

 The Learner Portfolios of Evidence did not contain all the relevant documentation. In some cases, there was 

no evidence of pre-assessment meetings or a declaration signed by the candidate on the portfolios. 

 Preparatory meetings for contact sessions were held too close to the contact sessions and therefore did not 

permit sufficient time to internalise the outcomes of the preparatory meetings before the commencement 

of the contact sessions. 
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 The programme for the contact session was very over-loaded. Too many activities were scheduled for the 

available time and there was repetition or duplication of activities. 

 Most of the assessors were not trained on RPL yet they were expected to adapt RPL learning materials. 

 Some assessors came to the conclusion that the candidates did not understand their roles and responsibilities 

in the RPL process as they expected the assessor to facilitate all the work and not just concentrate on gap 

training. 

 Some of the learners in the Western Cape and Eastern Cape indicated that they did not receive their Level 4 

certificates and they were not given the reasons for not receiving them. 

 “We did not graduate, we did not even know that we passed Level 4. When we went to Pietermaritzburg and 

observed other learners graduating at Umgungundlovu TVET College. I was taken aback because I am also a 

student.” 

 The learners in KwaZulu-Natal indicated that it was sometimes difficult for them to move between the college 

and their work sites as they did not receive stipends for travelling. They also mentioned high workload and 

language (English) as challenges as they did not have matric. 

 In the Western Cape the learners expressed a need to be supported in terms of stationery and materials for 

teaching aids as they bought stationery at their own cost. 

 

4.10 Suggestions for improving RPL processes 

The research participants put forward the following suggestions for improving RPL processes: 

 

 All relevant parties should be involved in the induction process. 

 Assessor training should be in place especially for the emerging community development field. 

 There is a need to put in place a mechanism to address the poor literacy and numeracy skills of the targeted 

group. 

 The profiling tool should be administered by a qualified assessor who is a subject matter specialist. It should 

be done in advance and submitted to the assessors to be evaluated before the commencement of the gap 

training session. A comprehensive report should be drawn up by the assessor identifying the gaps 

experienced by the candidates. These identified gaps should be analysed and included into to gap training. 

 Diagnostic tools need to be redesigned and completed right at the beginning or commencement of the 

project. Analysis of gap training should be done by the assessors. The gap training analysis should be used to 

compile a gap training schedule prior to all summative assessments. All assessments (diagnostic and 

summative tools, including assessment rubrics), should be available before the project commences. 

 Sufficient time should be allocated for re-assessments. 

 The learning material needs to be revised so that it becomes RPL customised. RPL friendly learning material 

should include suitable RPL formative assessment and be available before the programme starts. 
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 The learning material and all assessment should be integrated according to the Exit Level Outcomes of the 

qualification. This will streamline the training programme and make it easier to close identified gaps 

 Clear check lists or guidelines and work place assessment report templates need to be in place before work 

place site visits are conducted. Travelling between workplace sites should also be budgeted for. 

 The Structure of the Learner Portfolios of Evidence and documents to be included in the PoE should be 

revised and PoEs should include meaningful sections for student reflections. 

 A week-long Preparatory workshop by the project leader the colleges, Assessors, and  the SETA should be 

well-planned to determine the following: 

- Common understanding of the end product or result. 

- Common delivery plan for producing the following documents: 

- Diagnostic and Summative tools designed by the team including memos. 

- Diagnostic plan, venue and results for the intended participants/candidates. 

- Assessment matrix linked to Unit Standards and Specific Outcomes. 

- Contact sessions and dates. 

- Work books for learners who need gap training. 

- Team meetings schedules. 

- Practical assessment dates and schedules. 

 

 The activities for the contact sessions should be planned properly or revised to avoid overloaded contact 

sessions. 

 Assessors need to be trained on RPL. 

 There should be plans for the progression of learners once they complete Level 4. 

 

The learners in KwaZulu-Natal and North West Provinces made the following statement, “We were promised that 

we’ll do Level 5 but there is no Level 5. We want to study further but now we are still waiting.” 

 

4.10.1   Best Practice Model for RPL 

The responses to what could be the best practice model for RPL indicated that the research participants had a 

strong belief that if all the challenges could be addressed and suggestions implemented the result would be the 

best practice model for RPL. 

 

From the research findings on the RPL practice the following summary of the findings can be made: 

 

 The RPL practice of the ETDP SETA 2015 pilot project matched learning from informal experience against pre-

defined, specified outcomes using tests, examinations and production of evidence. 
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 The pilot project also fostered, to a certain extent, the induction of students into academic literacies, where 

the benefits were deemed to be personal self-discovery and self-development. The only shortcoming was 

critical reflection which was less visible in RPL practice. 

 In addition, RPL implementation of the pilot project was used as an agent of transformation and restructuring 

as it placed knowledge, power and inequality high on the agenda and supported the struggle over legitimate 

knowledge. 

 

The TVET colleges were not viewed as the only sites which “define and construct knowledge but as places which 

examine and engage with knowledge created in other sites of practice. 

 

The RPL pilot project therefore attempted to combine the elements of the technical or market perspective (credit 

exchange model) (Breier and Bumess, 2003), the liberal humanist perspective and the transformational perspective 

(Osman and Castle, 2004). It can be concluded that the pilot project “adopted a hybrid perspective of RPL that suits 

a variety of different purposes and meets a variety of needs” (Sutherland, 2006: 29). 

 

These findings support the findings by Sutherland who claims that “most higher education institutions adopt a 

hybrid perspective of RPL” (Sutherland, 2006: 29). This means therefore that the ETDP SETA’s RPL practice is a good 

intervention that needs to be improved and supported. 

 

In addition to the challenges and recommendations that have been mentioned earlier in this report the following 

additional suggestions could strengthen the RPL project: 

 A list of assessors who were involved in the RPL pilot project, should be compiled. 

 These assessors should be given recognition and asked to share their experiences, reflect, redesign, and 

improve on the challenges so that they can build a strong community of practice that could in turn, support 

and build capacity for other assessors. 

 Assessors should be contracted by the ETDP SETA and not by TVET colleges or if they are contracted by TVET 

colleges clarity should be provided in Service-Level Agreements on how and when assessors should be 

remunerated. This was a thorny issue as it was difficult to know the number of hours that assessors put into 

the RPL project. The assessors in the North West Province decided to strike due to dissatisfaction with the 

manner in which they were remunerated. 

 Partnerships with the offices of the premier and municipalities should be strengthened as they seemed to 

have worked well in the North West Province. The Premier’s office provided additional funding for learners 

to attend block sessions and travel between the colleges and their workplaces. 

 A strong reflexive component should be included in the RPL process and reflection sessions should be 

separated from orientation. 
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 Sufficient time should be allocated for a well-thought planning process that could allow negotiations with 

relevant partners to take place and the learners to be sorted and placed according to their gap training needs. 

 

It can be concluded that the findings of the three research projects support the views of the authors who advocate 

for RPL and staff capacity development for effective and efficient planning and implementation of vocational 

education programmes by adopting WIL as a pedagogy for enhancing student employability skills. 

4.11. Limitations of the three research projects 

 The TVET colleges that were selected to participate in focus group interviews for project 1, were mostly those 

that were involved in projects that had already been funded by the ETDP SETA. The voice of college lecturers 

that were not involved   in the SSACI-ETDP SETA Project should also be heard as the current WIL practice may 

not be the same for those colleges that were not involved in the SSACI-ETDP SETA Project. The student voice 

would also have added value in terms of triangulating the information received from the lecturers with 

students’ WIL experiences. 

 For project 2, interviews were conducted with university staff only due to time constraints. The interviews 

with industry partners would have enriched the study as their involvement in the development of WIL 

components of staff qualifications is crucial. 

 The planned focus group interviews with the learners in the North West and Eastern Cape provinces were 

replaced with individual telephone interviews as time constraints made it became difficult to cover long 

distances to find them in scattered places where they were working. 

 

5. RECOMMENDATIONS AND RESEARCH CONTRIBUTION 

This section of the report puts forward some recommendations that relate to the three research projects and 

highlights the relevance and contribution of the research to the Education, Training and Development (ETD) and 

other stakeholders. 

 

5.1 Recommendations relating to the three research projects 

 In order to improve current WIL practice and address staff development needs that relate to WIL and RPL 

(Project 1), high quality WIL components of staff qualifications should be developed and implemented in 

collaboration with workplaces and other relevant stakeholders that include quality councils. 

 

Continuing professional development of staff in terms of WIL should be encouraged. 

 Closer working relationships with the workplace and employers should be encouraged to enhance 

educational institutions’ understanding of what motivates industry to get involved in WIL and use these 

motivations to encourage WIL practice. Further, it is important to understand and address challenges relating 

to workplace safety regulations and insurance. 
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 The voice of college lecturers that were not involved in the SSACI-ETDP SETA Project should also be heard as 

the current WIL practice may not be the same for those colleges that were not involved in the SSACI-ETDP 

SETA Project. Presentations of the research findings to all the colleges could serve as a way of verifying the 

research findings with the research participants and informing or sourcing more views from the colleges that 

did not participate in this study. 

 The current WIL practice described above should be followed up with individual and/or focus group 

interviews with college students in order to get a student voice and triangulate the information received from 

the lecturers with students’ WIL experiences. 

 For project 2, curriculum transformation and curriculum development processes of WIL components of staff 

qualifications should be given top priority and support as the planning and implementation of WIL is a 

complicated process that involves curricular, pedagogical and assessment considerations, that differ from 

those of general programmes.  

 Partnerships should be central in the development of WIL components of staff qualifications. Credibility of 

WIL components can only be guaranteed if all relevant stakeholders are included in the planning, 

implementation and evaluation processes. There should be a funded process of presenting the curriculum 

framework to all relevant stakeholders and evidence of incorporating stakeholder feedback before WIL 

related staff qualifications are approved by the DHET and CHE. Rushed offering of qualifications that may not 

improve student employability skills could be disastrous for the country. 

 The interviews with industry partners on their involvement and input in the development of WIL components 

of staff qualifications should be conducted. 

 The development of WIL components of the qualifications should be monitored and evaluated from the 

beginning to the end to ensure that the development and implementation processes of WIL related 

qualifications are responsive and relevant to the researched needs, challenges and articulation requirements 

between the different sub-frameworks. 

 The development phase of WIL related qualifications (i.e. before the qualifications are offered) should cater 

for the development of clear guidelines and credit allocations for RPL that are agreed to by all relevant 

stakeholders. Clear evidence- based systems for RPL should be in place. 

 For Project 3 the SETA should allocate sufficient time for the planning and preparation of RPL project activities 

with college management structures, working students, assessors and facilitators so that there is a common 

understanding of the RPL project, its expected outcomes and delivery plan. Rushed RPL project 

implementation should be avoided as all the challenges that were mentioned and recommendations made 

highlighted the need for proper planning. 

 

Future aspirations and amount of work that still needs to be done 

 Creating discussion forums on the best practice RPL model through presentations, discussion forums and 

collaborative action at regional and national levels. 
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 Conducting a comparative evaluation study on curriculum development practice, processes, partnerships and 

application of policies (including articulation) for the  WIL components of 2 Level 7 Advanced Diplomas 

 Conducting research on the extent to which curriculum development processes addressed identified staff 

development needs   (2018/19 Financial year). 

 Conducting research on the application of a best practice RPL model during the curriculum development 

process of the WIL components of 2 Level 7 Advanced Diplomas (2019/20 Financial year). This will be 

responsive to increasing calls for more research on RPL models. For example, Sutherland (2006:261) states: 

“Models of best practices in RPL that do exist need to be researched and disseminated in order to improve 

practice within the sector and earmarked funding needs to be  made available for this purpose”. 

 

5.2 Research Contribution 

This section describes the relevance and contribution of the research to the ETD sector and other relevant 

stakeholders. 

 

5.2.1 Contribution of the research to Education, Training and Development (ETD) Sector 

The Research Chair’s focus on vocational education and training of staff in the context of WIL through RPL within 

formal staff qualifications is in line with the objectives of the Education, Training and Development (ETD) sector.  

The work of the Research Chair made a meaningful contribution to the ETD sector as it focused on capacity building 

and human resource development. The development of WIL components of staff qualifications could fill an 

identified skills gap in TVET colleges as the colleges sometimes recruit lecturers with experience from the industry 

sector to teach even if they do not have teaching  qualifications. Those that have teaching experience may not have 

industry experience. Due to scarcity in some fields, retired professionals are recruited as lecturers. With the 

introduction of the NCV programme, the TVET colleges also employed teachers from the schooling sector, who 

came with no additional training that prepared them for their lecturing responsibilities, in order to fill gap areas. 

There is a great demand for WIL facilitation (teaching) and WIL management skills. A well-educated and trained 

TVET lecturer is a scarce skill at the present moment. “The skills most in demand are least in supply.” (Evers  et al 

1998: 15). 

 

The research created opportunities for participation in capacity building workshops for curriculum development, 

WIL and RPL research and WIL practice. The staff of the ETDP SETA were involved in research capacity building 

workshops and conferences as presenters and participants. Research chair interns registered for post graduate 

studies and presented research papers at national and international conferences. This research assisted HEIs to 

offer relevant staff qualifications that are responsive to the socio-economic needs of the country. The participation 

of TVET Colleges in research activities and staff development programmes could enable the colleges to have more 

qualified staff with improved WIL practice in the future. The participation of WIL directors and practitioners of South 

African Universities of Technology in research activities and curriculum development workshops enhanced their 
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understanding that WIL is embedded into the curriculum and that research could serve as a vehicle to improve 

communication and working relationships with TVET colleges as they conducted interviews with TVET WIL staff 

in their provinces. An improvement in staff WIL practice could result in students receiving high quality WIL that 

could enhance their employability skills. As WIL has potential to enhance student employability skills through 

encouraging close working relationship between HEIs and the world of work, it could contribute to the National 

Development Plan (NDP) and benefit the Government. The research also made a contribution to policy 

implementation as an attempt to action them (e.g. RPL Policy, Policy on Professional Qualifications for lecturers in 

TVET, etc.) was made. 

 

5.2.2 General contribution of the research to other stakeholders. 

Through its focus on WIL practice, RPL and development of WIL components for new HEQSF-aligned staff 

qualifications the Research Chair is well-placed to initiate discussions, stimulate debate, strengthen partnerships, 

and encourage communication and collective action with a variety of interest groups at regional, national and 

international levels. The processes for developing and implementing WIL components for HEQSF aligned staff 

qualifications as well as RPL practices involved a wide range of stakeholders that communicated and took action 

collectively. Such stakeholders include industry, government, SETAs, Quality Councils, TVET Colleges and 

universities. 

The presentations that were made through this research created discussion and reflection platforms as well as 

information-sharing forums that promoted WIL and RPL research and practice at local, national and international 

levels. Examples of such presentations are listed in the section below: 

 

 The TVET and Provisioning Chambers of the ETDP SETA on 7 and 14 March 2016 in Johannesburg. 

 The TVET- HE Research Colloquium which was organised by the ETDP SETA from 16-17 March 2016. 

 A capacity building workshop on research was held for the Eastern Cape TVET College staff, ETDP SETA staff 

and other post graduate students on 30 and 31 January 2017 

 ETDP SETA’s Research Engagement Seminar on 29 and 30 March 2017 in Johannesburg 

 The Vocational Education and Training Development Symposium on 24 August 2016 in Namibia (Namibian 

University of Science & Technology). 

 The Eastern Cape TVET College Research Round Table Discussion Forum organised by the Research Unit of 

Ikhala TVET College on 15 September 2016 in Queenstown. 

 The 2nd WIL Africa International Conference organised by the Southern African Society for Cooperative 

Education (SASCE) on 22 September 2016  at UJ 

 The SATN WIL Task Team on 16 February 2017 

 The Conference of the Commonwealth Association of Technical Universities and Polytechnics in Africa on 

26 April 2017 
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 The World Association for Cooperative and Work Integrated Education Conference held from 5-7 June in 

Thailand 

 The DHET-TVET Curriculum Coordinating Committee Conference held on 20 and 21 July at Northlink 

College, Cape Town. 

 

The positive outcomes of the presentations was the development of working relationships for practice-based WIL 

research and curriculum development of WIL components/modules with: 

 

 The WIL National Task Team of the South African Technology Network (SATN) which is a network of all 

South African universities of Technology. 

 UWC’s Institute for Post-school education that facilitate the development a journal to encourage research 

in Adult/Community Education and Vocational Education. 

 WSU’s Centre for Community and Work Integrated Learning Partnerships on possible technical and 

vocational research collaborations. 

 Nelson Mandela University’s Research Chair on Youth Unemployment 

 University of Namibia and Namibian University of Science & Technology on WIL research collaborations. 

 The DHET’s National Teacher Education Directorate 

 

6 CONCLUSION 

The fifth section is the conclusion that presents a brief summary of the research findings and concludes the report. 

 

6.1 Summary of the findings 

In this report, an argument is put forward that for students to receive meaningful WIL and become employable 

citizens that contribute to their country‘s socio-economic growth, they need qualified and competent staff that is 

able to facilitate and manage WIL effectively and efficiently. 

 

The research findings on current WIL practice by staff highlight a need to raise general awareness and capacity 

around WIL and how to implement it as well as staff capacity development needs that have to be addressed through 

the development of WIL components for staff qualifications in the TVET sector. 

 

The  planning  and  implementation  of  WIL  is  a  complicated  process  as  WIL   involves curricular, pedagogical 

and assessment considerations that differ from those of general programmes. It is therefore necessary to develop 

WIL related staff qualifications that are of high quality and credible. Such credibility can only be guaranteed if all 

relevant stakeholders are included in the planning, implementation and evaluation processes. RPL is a national 

priority that needs attention in the post school education and training system and RPL initiatives of the ETDP SETA 
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need to be supported to ensure progression of the learners. The challenges that have been highlighted in the RPL 

pilot project need to be addressed. 

 

6.2 Conclusion 

The strength that WIL has lies in its relevance to the National Development Plan (NDP) as it addresses employment 

issues and enhances employability skills. WIL has potential to bring different stakeholders together to debate issues 

and craft possible solutions worldwide. There are also existing national structures such as the SATN WIL Task team, 

Quality Councils and Setas that are interested in turning around the current situation through WIL. The support for 

WIL is therefore tremendous. There is also existing legislative framework that encourages best WIL and RPL practice 

and development of WIL components for staff qualifications. 

 

Although different interest groups share the same vision of enhancing student employability in the post-school 

education and training system, sometimes they tend to work in silos and develop programmes and projects in 

isolation. This tendency could be attributed to a lack of coordination at systematic level. The potential danger is 

quality and curriculum transformation that could be compromised. Research indicates that an integrated approach 

that allows for greater participation of a wide variety of interest groups is key for the success of any intervention. 

Such participation encourages communication, constructive feedback and collective action that in turn ensure 

quality, effectiveness and efficiency. 

 

It is against this background that this Research Chair adopted an inclusive and participatory approach that 

encouraged participation and active involvement of the wide variety of interest groups to produce employable 

graduates who can contribute to socio-economic development through staff development and improvement of 

WIL and RPL practice. The work of the Research Chair therefore supports the writings of many authors who view 

WIL partnerships between higher education, communities, industry, local and provincial governments (including 

Setas), the private sector, and international partners as a vehicle for economic growth and socio-economic 

development ( CHE, 2011; DHET, 2013; Walker & Fongwa, 2017;  Teichler, 2000). WIL research that “leads to action” 

and contributes to the National Development Plan through an inclusive approach and partnerships should be 

encouraged and supported. 
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AN ON-LINE QUESTIONNAIRE SET UP ON SURVEY MONKEY AND 
DISTRIBUTED TO 1000 TVET STAFF IN ALL THE PROVINCES OF SOUTH AFRICA 
 

Work Integrated Learning (WIL) questionnaire for TVET Colleges 

 

Introduction 

The ETDP Seta in partnership with the Cape Peninsula University of Technology, is conducting a survey to 

understand the current staff practice of Work Integrated Learning (WIL) and staff development needs in the 

TVET sector. The results of this survey will provide knowledge and insight into the planning of staff capacity 

building initiatives in terms of curriculum design, WIL facilitation, WIL assessment, WIL partnership 

management, WIL research as well as the relationship between WIL and RPL. It is envisaged that such capacity 

building initiatives will result in the development of a range of WIL related formal staff qualifications. 

 

It will be appreciated if you could respond to our request by completing an online questionnaire that has been 

set up on Survey Monkey at https://www.surveymonkey.com/r/wil-tvetcolleges. All responses will be 

anonymous. 

 

Thank you in advance for your participation. 

 

Biographical Data 

1) Name of college: 

2) Is your college urban or rural? 

a. Urban 

b. Rural 

 

3) Province (Choose from list provided) 

a. Eastern Cape 

b. Free State 

c. Gauteng 

d. KZN 

e. Limpopo 

f. Northern Cape 

g. Northwest 

h. Mpumalanga 

i. Western Cape 

 

https://www.surveymonkey.com/r/wil-tvetcolleges
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4) Designation or position at college.  Please specify 

5) Learning programme/department 

 

6) Age 

a. 20-30 

b. 31-40 

c. 41-50 

d. 51-60 

e. 61-70 

 

7) Gender 

a. Male 

b. Female 

 

8) Race 

a. White 

b. Black 

c. Coloured 

d. Indian 

e. Other 

 

9) Qualifications 

a. School/College 

b. Post-school certificate 

c. Degree/Diploma 

d. Post-graduate 

 

10) Please provide details of your qualification(s) 

11) Do you have business/industry experience?(Yes/No) 

12) Please provide details 

 

13) Number of years’ experience in business/industry 

a. Fewer than 5 years 

b. 5-10 years 

c. More than 10 years 
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14) Do you have teaching/lecturing experience? (Yes/No) 

15) Please provide details 

 

16) Number of years’ experience in teaching/lecturing 

a. Fewer than 5 years 

b. 5-10 years 

c. More than 10 years 

 

17) Do you have other relevant experience (e.g. NGO/Social Work) 

18) Number of years’ experience in doing this work 

a. Fewer than 5 years 

b. 5-10 years 

c. More than 10 years 

 

19) Please provide details of this experience 

 

 

WIL staff practices 

Understanding of WIL 

 

20) How do you refer to WIL at your TVET College? 

a. Cooperative learning 

b. Workplace Learning 

c. Experiential learning 

d. Other (please specify) 

 

Student preparation for WIL 

21) How do you prepare your learners before they go out for workplace learning? 

 

WIL facilitation (Placement of students) 

22) How are industries selected to participate in WIL? 

23) How are students placed? 

24) Does the college have a database of employer companies and partners for WIL? (Yes/No) 

25) Are there guidelines for placement procedures? (Yes/No) 
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Monitoring of WIL 

26) Is there a system (both at the institution and at the place of employment) in operation to record and 

monitor regularly and systematically the progress of the student’s learning experience in the 

workplace? (Yes/No) 

27) How do you monitor students’ WIL activities? 

 

WI assessment 

28) Is WIL assessed? (Yes/No) 

29) How do you assess WIL components of your course? 

30) Are students formally assessed by industry mentor / supervisor? (Yes/No) 

31) Do lecturing staff visit workplaces and evaluate workplace learning? (Yes/No) 

32) Are external examiners used in the final assessment of workplace learning (Yes/No) 

 

WIL partnership management 

33) Are there formal agreements between industry and the college or WIL partnerships? (Yes/No) 

34) Please explain your answer in 33 above. 

 

35) Do the agreements outline responsibilities of (tick appropriate option): 

a. Students 

b. The college 

c. Employment  providers 

 

36) Does the WIL co-ordinator communicate frequently with students and industry to ensure that both 

parties are fulfilling their roles and responsibilities? (Yes/No). 

37) Are there systems and procedures in place to handle, record and process feedback and complaints 

from employers and students? 

38) What are the challenges in managing WIL partnerships? 

39) What changes are needed to align industry to your learning programme? You may tick more than one 

option: 

a. Industry partnerships 

b. Information sharing 

c. Curriculum re-design 

d. Advocacy and marketing 

e. Industrial Advisory Bodies 

f. Other (Please specify) 
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WIL and curriculum design 

40) Does WIL form part of the curriculum? (Yes/no/Don’t know) 

41) Are you involved in curriculum design at the college? (Yes/No) 

42) Is WIL included in curriculum design of your courses? (Yes/No) 

43) If yes, indicate which courses 

44) In what way is WIL included? 

45) Are your learning programmes aligned with the industry that your college serves? (Yes/no/Don’t 

know) 

46) Are the outcomes of WIL in terms of students’ capabilities, or competencies, or attributes clearly 

defined in curriculum design? (Yes/No) 

47) Are the notional hours required for completing WIL taken into consideration in its design? (Yes/No). 

48) Is industry involved in curriculum design at your college? (Yes/No) 

 

49) How do you rate the present effectiveness of industry involvement in learning programme design at 

your college? 

a. Very Poor 

b. Poor 

c. Good 

d. Excellent 

 

WIL research 

50) Do employers have opportunities to give feedback on the relevance of the WIL module/programme? 

51) Do students have opportunities to give feedback on the relevance of the WIL module/programme? 

52) How this feedback is usually addressed? 

 

WIL staff development needs 

53) What are your needs as a WIL practitioner in terms of 

a. Education 

b. Training 

 

54) What do you need to implement WIL programmes effectively? You may tick more than one option. 

a. Interviewing skills 

b. Project Management skills 

c. Writing skills 

d. Employer participation 

e. Dedicated staff member to deal with WIL 
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f. Additional staff 

g. Management support 

h. Other (please specify below) 

 

RPL needs 

55) Do you have any experience and knowledge gained from informal learning that you think should be 

recognised (as part of RPL) towards your qualifications or promotion? (Yes/No) 

56) If yes, please explain your answer. 
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APPENDIX 6 

 

FOCUS GROUP INTERVIEW QUESTIONS TO UNDERSTAND CURRENT WIL 
PRACTICE AND WIL STAFF CAPACITY DEVELOPMENT NEEDS IN THE TVET 
SECTOR 
 

FOCUS GROUP INTERVIEW QUESTIONS FOR STAFF 

 

Introduction 

The ETDP Seta in partnership with the Cape Peninsula University of Technology, is conducting research to 

understand the current staff practice of Work Integrated Learning (WIL) and staff development needs in the 

TVET sector. The research findings will provide knowledge and insight into the planning of staff capacity 

building initiatives in terms of WIL facilitation, WIL assessment, WIL partnership management, WIL research 

as well as the relationship between WIL and RPL. It is envisaged that such capacity building initiatives will result 

in the development of a range of WIL related formal staff qualifications. 

 

Your response to the following questions will be highly appreciated. 

 

Questions: 

 

1. How do you define or understand Work Integrated Learning (WIL)? 

--------------------------------------------------------------------------------------------------------------------------- 

2. How do you prepare students before they go out for workplace learning? 

--------------------------------------------------------------------------------------------------------------------------- 

3. What is the process of placing WIL students? 

--------------------------------------------------------------------------------------------------------------------------- 

4. Describe the manner in which you monitor your students’ WIL activities? 

--------------------------------------------------------------------------------------------------------------------------- 

5. How do you assess your students’ WIL activities? 

--------------------------------------------------------------------------------------------------------------------------- 

6. Describe the nature of WIL in your own studies and explain how your WIL experience (as a student) has 

influenced your current WIL practice as a lecturer. 

--------------------------------------------------------------------------------------------------------------------------- 
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7. At what NQF Level would you like WIL-related qualification to be pitched? 

----------------------------------------------------------------------------------------------------------------------------- 

Give a reason for your answer. ----------------------------------- 

 

8. What is your preferred mode of delivery for WIL related qualifications? (e.g. during week- ends, block 

teaching during vacation periods, face-to-face, on-line. etc) 

---------------------------------------------------------------------------------------------------------------- 

9. Which topics should be taught to enable staff to plan, facilitate and assess WIL effectively and 

efficiently? 

---------------------------------------------------------------------------------------------------------------- 

  

10. Describe your WIL experience and knowledge that need to be recognised (as part of RPL) towards a 

WIL related qualification or for admission into a WIL related qualification. 

---------------------------------------------------------------------------------------------------------------- 

  

11. What would you like to investigate in the workplace as part of your research project for a WIL related 

qualification? 

---------------------------------------------------------------------------------------------------------------- 

  

12. Give a reason for your answer 

---------------------------------------------------------------------------------------------------------------- 

 

13. What strategies are you suggesting for developing a close working relationship between the academic 

world and the world of work when WIL related qualification are developed and implemented? 

---------------------------------------------------------------------------------------------------------------- 

  

14. What are the challenges of implementing WIL at your college? 

---------------------------------------------------------------------------------------------------------------- 
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APPENDIX 7 

 

PARTICIPATION OF UNIVERSITIES OF TECHNOLOGY IN CONDUCTING FOCUS 
GROUP INTERVIEWS 
 

Participation of Universities of Technology and TVET Colleges in Focus Group Interviews 

No Province TVET College University of Technology 

1. Eastern Cape Buffalo City & Ikhala Cape Peninsula University of  Technology 

2. Free State Maluti & Motheo Central University of Technology 

 

3. 

 

Gauteng 

Ekurhuleni West Tshwane University of Technology 

Sedibeng Vaal University of Technology 

4. KwaZulu-Natal Majuba & Thekwini Mangosuthu University of Technology 

5. Limpopo Capricorn & Letaba Cape Peninsula University of Technology 

6. Mpumalanga Gert Sibande & Nkangala Cape Peninsula University of Technology 

7. Northern Cape Northern Cape Rural & 
Northern Cape Urban 

Cape Peninsula University of Technology 

8. North West Orbit & Vuselela Cape Peninsula University of Technology 

9. Western Cape College of Cape Town & West 
Coast College 

Cape Peninsula University of Technology 
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APPENDIX 8 

 

INDIVIDUAL INTERVIEWS ON STAFF QUALIFICATIONS FOR WHICH WIL 
COMPONENTS WERE DEVELOPED AND ON RELATED POLICIES 
 

Questions 

1. For which staff qualification is the WIL component developed at your institution? 

2. Why is your institution developing the WIL components of staff qualifications? 

3. Which policy/policies has/have influenced the development of WIL components? 

4. What message is conveyed by this/these policy/policies? 

 

 

Thank you for your participation 
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APPENDIX 9 

 

FOCUS GROUP INTERVIEWS ON THE 2015 RPL PILOT PROJECT 

 

RPL PROJECT 

FOCUS GROUP INTERVIEW QUESTIONS FOR WORKING STUDENTS 

 

Introduction 

Following the development of the RPL implementation policy in 2013, the ETDP SETA in consultation with 

other relevant stakeholders, conducted a pilot project in 2014 and 2015 to ensure that RPL processes are 

developed and implemented in the TVET sector to   enable working students/learners to achieve qualifications 

through recognition of previous learning gained formally or informally through life experiences. 

 

The TVET Colleges in the following 4 provinces were supported to plan and implement RPL for Level 4 

qualifications in Community Development (CD) and Early Childhood Development (ECD): KwaZulu-Natal, North 

West, Eastern Cape and Western Cape. About 112 learners in ECD and 100 learners in CD went through the 

RPL processes with the purpose of achieving Level 4 qualifications, viz: Further Education and Training (FET) 

Certificate: Early Childhood Development and Further Education and Training Certificate: Community  

Development 

 

The ETDP SETA would like to find out if the RPL project was planned and implemented in a manner that could 

be replicated in other situations to encourage RPL implementation and also to identify the strengths and 

pitfalls with the purpose of finding innovative ways to address the challenges that could have been 

experienced. It is against this back ground that the Cape Peninsula University of Technology is conducting 

research on behalf of the ETDP SETA. 

 

You are requested to participate in the study and share your views and experiences. Your participation will 

assist and support the processes that aim at improving the planning and implementation of RPL in other fields 

of study in order to benefit and develop the South African society. 
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Questions: 

1. What did you achieve from the RPL project? 

-------------------------------------------------------------------------------------------------------------------------------------- 

 

2. How were you selected to participate in the RPL project? 

-------------------------------------------------------------------------------------------------------------------------------------- 

 

3. Describe the type of learning (knowledge and skills) that you had in relation to the outcomes of the 

qualification that you pursued. 

-------------------------------------------------------------------------------------------------------------------------------------- 

 

4. Describe the RPL process that you experienced (i.e. how your previous knowledge and skills were 

assessed) 

-------------------------------------------------------------------------------------------------------------------------------------- 

 

5. How did you benefit from the RPL project? 

-------------------------------------------------------------------------------------------------------------------------------------- 

 

6. What challenges did you experience in the RPL project? 

-------------------------------------------------------------------------------------------------------------------------------------- 

 

7. What are your suggestions for improving RPL processes that you experienced in the project? 

-------------------------------------------------------------------------------------------------------------------------------------- 

 

8. How would you describe an RPL best practice model? 

-------------------------------------------------------------------------------------------------------------------------------------- 

 

Thank you for your cooperation and participation. 
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INTERVIEW QUESTIONS FOR PROGRAMME FACILITATORS, ASSESSORS 
AND PROJECT MANAGERS 
 

 

1. What was the purpose of the RPL project? 

---------------------------------------------------------------------------------------------------------------------- 

 

2. What selection criteria did you use for working students to participate in the RPL project? (What were 

the entry requirements)? 

------------------------------------------------------------------------------------------------------------ 

 

3. How was assessment developed or planned in order to award credits towards a qualification? (How 

many credits were awarded in the assessment plan)? 

------------------------------------------------------------------------------------------------------------ 

 

4. How was the assessment of working students conducted? 

------------------------------------------------------------------------------------------------------------ 

 

5. How did working students benefit? (How many students were awarded a qualification)? 

-------------------------------------------------------------------------------------------------------------------------------- 

 

6. What were the challenges of the RPL project? 

------------------------------------------------------------------------------------------------------------ 

 

7. What are your suggestions for improving RPL processes that you experienced in the project? 

-------------------------------------------------------------------------------------------------------------------------------- 

 

8. How would you describe an RPL best practice model? 

-------------------------------------------------------------------------------------------------------------------------------- 

 

 

Thank you for your cooperation and participation. 
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APPENDIX 14 

 

MINUTES AND RESOLUTION OF THE MEETING BETWEEN THE DHET, ETDP 
SETA AND CPUT ON WIL PROGRAMME DEVELOPMENT AND WIL RESEARCH 
PROJECTS 
 

NOTES: Meeting with ETDP SETA & DHET 

Old Council Chambers, Cape Peninsula University of Technology, 10 April 2017 

 

ATTENDANCE: Dr Whitfield Green (DHET), A/Prof Notemba Joyce Nduna (ETDP SETA Chair (TVET WIL & RPL), 

Prof Anthony Staak (DVC: Teaching & Learning), Prof Chris Winberg (NRF SAARChI Chair (WIL) and Ms 

Nombulelo Nxesi (ETDP SETA). 

 

APOLOGIES:   Prof   Thobeka   Mda 1. Welcome and purpose of meeting 

Prof Staak thanked Dr Green and Ms Nxesi for making the time available to attend the meeting. Their 

willingness to travel to meeting from Pretoria is much appreciated. Prof Staak explained that the purpose of 

the meeting is to clarify the where is overlap/duplication across the ETDP SETA Chair (TVET WIL & RPL) and two 

DHET proposals from CPUT: 1) the development of an Advanced Diploma (Technical and Vocational Teaching) 

and an Advanced Diploma (Adult and Community Education and Training Teaching) under the College Lecturer 

Education Project (CLEP); and 2) the ‘Effective delivery of the WIL component of TVET and ACET Lecturer 

qualification programmes’ under the TVET Research and Development Project. The meeting had also been 

called to request advice from Ms Nxesi and Dr Green in taking the projects forward. 

 

2. CPUT Presentation 

The meeting started with a brief CPUT presentation on the history and background of CPUT’s involvement 

with the training of TVET lecturers and on research in WIL. CPUT’s post-school qualification the Higher Diploma 

in Higher Education and Training (HDHET) (2005 – 2013) and the Postgraduate Diploma in Higher Education 

(Teaching and Learning) have always included TVET lecturers amongst participants. In 2011 CPUT’s Faculty of 

Education, with Prof Nduna as coordinator, offered a specialised form of the HDHET with a focus on WIL for 

TVET lecturers. Since being awarded the ETDP SETA Chair in 2015, Prof Nduna has focussed her research on 

TVEL lecturers’ WIL practices and their staff development needs (including RPL) for industry-based WIL. 

 

3. Discussion on overlapping areas 

During the discussion, the issue of overlapping and duplication was highlighted. In the current context of 

resource constraints it is particularly important to use resources wisely. Ms Nxesi explained that the ETDP 

SETA has been given a mandate by the Minister to be the SETA that focuses on TVET; ETDP SETA funds are thus 
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obtained from the TVET colleges’ personnel budgets as well as from donor funding. The point of the ETDP 

SETA funding is to bring research and practice together and to ensure that the WIL component of the TVET 

qualifications is based on good research. Ms Nxesi believes that all WIL (regardless of level or the specifics of 

the content – at school, TVET and higher education) is the same because the concept is the same and the goal 

is the same and that there should not be overlap across funded projects. With regard to SSACI’s role on the 

DHET projects, Ms Nxesi expressed the concern that significant funding had already been awarded to SSACI 

and that additional funding should not be awarded to SACCI on a new project for work that had already been 

funded. While strongly agreeing with Ms Nxesi on the issue on non-duplication and the wise use of resources, 

Dr Green was in support of collaboration in the form of building on existing strengths at CPUT at elsewhere, 

extending expertise and sharing knowledge and resources across WIL projects. Dr Green was aware that SSACI 

had been funded and agreed that they should not be funded for work that had already been supported. He felt 

that their experience with regard to TVET lecturer training for industry WIL, WIL materials development, tools, 

instruments, etc. would be valuable for the two CPUT projects. Dr Green suggested that in order to avoid 

duplication, there could be adaptation and extension of SSACI’s work to suit the planned qualifications 

development, capacity development, and research activities. He stressed, however, that the two projects 

were CPUT-led projects and that it was CPUT’s role to ensure that the Advanced Diplomas that were 

developed as part of the project should ensure that all the universities adopt a common approach with regard 

to the industry-WIL components of their qualifications. 

 

With regard to the Advanced Diploma (Technical and Vocational Teaching) and the Advanced Diploma (Adult 

and Community Education and Training Teaching), Prof Staak explained that these qualifications had been 

approved by CPUT’s Senate. The detail of the qualifications – and the industry-WIL components in particular 

– still needs to be developed. This process will include all the university partners as listed in the proposal. In 

addition, CHE and SAQA approval is required and this generally takes 18 months – 2 years. There is thus 

sufficient time to include the ETDP SETA Chair’s research findings in the qualifications. Dr Green stated that 

the DHET requires that the TVET qualifications are in place and ready for delivery once the necessary approvals 

are given. He reminded the meeting that the qualifications should focus on the industry-based component of 

WIL, and not on college-based/classroom-based forms of WIL, and that WIL model that focuses on industry 

should include the collaborative development of common instruments, assessment tools (e.g., portfolios) by 

collaborating partners so that there is some degree of commonality across the system. 

 

The following principles emerged from the discussion to inform the way forward: 

1. Overlapping and duplication across funded projected must be avoided; 

2. Existing work should be recognised, but not duplicated for funding purposes; 

3. Existing work should be built on/extended and expertise should not be lost – but due institutional 

processes must be followed with regard to contracting in expertise, technical assistance, etc. 
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4. Collaboration across institutional partners around industry-based TVET WIL is to be encouraged for 

the purposes of capacity development and attaining consensus towards commonality; 

5. Research that is funded by the DHET and ETDP SETA is intended to benefit the entire nation, not a single 

group or organisation – thus knowledge outputs, materials, etc. that have been funded should be freely 

shared and disseminated. 

 

4. Way forward 

Following the discussion, the following actions were agreed: 

 

1. The two projects (i.e., 1) the development of an Advanced Diploma (Technical and Vocational 

Teaching) and an Advanced Diploma (Adult and Community Education and Training Teaching) and 2) 

the research and development project on ‘Effective delivery of the WIL component of TVET and ACET 

Lecturer qualification programmes’ are CPUT-led projects and would reside under Prof Nduna as the 

ETDP SETA Chair (WIL & RPL); Prof Nduna will take responsibility for the management of the projects, 

including reporting; 

2. Prof Nduna will re-articulate/re-write/modify the above proposals to ensure that there is no overlap or 

duplication with either of the two DHET projects or the funded activities of the ETDP SETA Chair. The 

re-articulation of the proposals must show the work that has already been done and how this will be 

built on. The deadline for submission of the revised projects to the DHET is 30 April 2017; 

3. If Prof Nduna includes SSACI as a collaborating partner, she must ensure that there is no duplication of 

the work already undertaken by SSACI with regard to industry-based WIL research, training or 

qualifications and materials development that has been previously funded by the ETDP SETA or the 

DHET; 

4. With regard to item 3 above, Ms Nxesi undertook to forward contracted research agreements 

involving SSACI to Prof Nduna as well as to facilitate a meeting between Prof Nduna and SACCI for 

purposes of clarification of roles and potential contribution; 

5. It was proposed that when reporting, Dr Nduna should send reports on all projects to both the DHET 

and ETDP SETA. 

 

Compliled by Prof Christine Winberg NRF SAARChI Chair (WIL) - CPUT 
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APPENDIX 18 

 

CAPACITY BUILDING WORKSHOP ON HOW TO IMPLEMENT WORK 
INTEGRATED LEARNING 
 

WIL capacity Building  

 

CPUT coordinated a Work Integrated Learning (WIL) capacity building workshop which took place at SARETEC on 

19 February 2018. The workshop was facilitated by two WIL practitioners from the University of Waterloo in Canda:  

 

Ms Judene Pretti and Ms Anne Fannon. Ms Pretti has been involved in research related to Co-operative Education 

and WIL for a number of years in her role as the Director of the Centre for Advancement of Co-operative Education 

at the University of Waterloo. Ms Fannon is the Director of the University of Waterloo’s Professional Development 

Centre in Toronto. The University of Waterloo is the largest cooperative education university globally. 

 

Aim of the workshop 

The aim of the workshop was to bring together all CPUT WIL Coordinators and WIL Coordinators from TVET Colleges 

around the Western Cape to share their views on WIL management, review the current WIL practice, and share best 

practice and challenges in WIL. The Co-operative Education office received positive feedback from the participants 

that the workshop was a success. 

 

Amongst all discussions on WIL, some of the topics that were presented and discussed at the workshop and that all 

participants agreed to be valuable and pertinent to their context are: recruitment and partnership building with 

employers, sharing of the employability model, connecting the curriculum and WIL experiences, promoting and 

embracing the value of student talent as well as the role of reflection in WIL. 

 

Group activities 

The workshop participants explored WIL related activities such as WIL outcomes for students, employers and 

university through group activities. The facilitators also requested the participants to come up with the best 

marketing strategies that can be used to persuade or recruit employers to place WIL students in their organisations. 

In addition, the groups discussed, from their experience, the barriers that prevent employers from taking on WIL 

students. 
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Feedback analysis 

The workshop was attended by 28 participants, 14 of who were from CPUT and 7 from the various Technical 

Vocational Education and Training (TVET) colleges in the Western Cape Province. Out of 28 participants, the  

Co-operative Education Unit received only 22 feedback forms from the participants. Feedback forms comprised four 

questions. The first question was for participants to indicate the aspects of the workshop that they enjoyed the most.  

 

Most participants indicated that they enjoyed all aspects of the workshop but the employers’ recruitment 

pitch/marketing strategies stood out as the best. The second question was to indicate what the participants learnt 

from the workshop. Participants indicated that they learnt a lot on most of the topics, but learned more from the 

various institutions’ best practice and on factors and strategies on overcoming barriers that prevented student 

placements. The last two questions required participants to indicate aspects of the workshop that they found not 

useful and what suggestions they have for similar future workshops, questions to which most of the participants 

responded with no significant aspect that they found least useful. However, a few noted that the programme of 

the day was jam-packed, one day workshop was not enough and would have liked it was a bit longer to unpack WIL 

in its entirety. 

 

Based on the positive feedback from the participants, the entire workshop was a success. Participants seemed to 

have gained valuable information which will assist them in their departments and/or institutions to increase their 

placement of WIL as well as enhance employability of their students. 
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APPENDIX 19 

 

AN EXAMPLE OF THE DEVELOPED CPUT LEVEL 7 ADVANCED DIPLOMA IN 
TECHNICAL AND VOCATIONAL TEACHING WHICH HAS RECEIVED DHET 
ACCREDITATION AND SUBMITTED FOR THE CHE’s APPROVAL 
 

Print Application Form Before Submission - View - H/H01/E104CAN - Advanced Diploma in Technical and 

Vocational Teaching CHE Reference No.: H/H01/E104CAN 

 

Institution name: Cape Peninsula University of Technology Provider type: Public 

Programme name: Advanced Diploma in Technical and Vocational Teaching Mode of delivery: Contact 

Site(s) of delivery: 

 

1. Mowbray campus - Cape Town 

 

Date of submission: Application has not been submitted. 

 

Download report as document 

 

B. APPLICATION FORM FOR PROGRAMME ACCREDITATION: 

 

The first part of the form requires information about the programme submitted for accreditation. Once the 

application is submitted a reference number will be issued. This reference number is for use in subsequent 

correspondence. 

 

PROGRAMME INFORMATION: 

Programme Name: Advanced Diploma in Technical and Vocational Teaching Mode of Delivery: Contact 

Please indicate all delivery sites for the proposed programme. (Tuition Centres to be used for Distance Education 

should not be listed in this form.) 

Programme 

 

Type: Teacher Education Programme Qualification 

Type: Advanced diploma 

 

CESM Classification(e.g. Education): 07 Education 

First Qualifier(e.g. 0703 –Education Management and Leadership): 
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0708 Teaching; leading and researching in Technical and Vocational Education and Training (TVET) 

Second Qualifier (e.g. 070305 HigherEducation): NQF Level: Level 7 

Minimum number of credits:126 

 

Minimum duration (years) for completion -Full Time:1 (Enter only numeric values) Minimum duration (years) for 

completion –Part Time:2(Enter only numeric values) Print Application Form Before Submission - View - 

H/H01/E104CAN - Advanced Diploma in Technical and Vocational Teaching 

 

CHE Reference No.: H/H01/E104CAN 

 

Institution name: Cape Peninsula University of Technology Provider type:  

Public Programme name: Advanced Diploma in Technical and Vocational Teaching 

 

Mode of delivery: Contact 

Site(s) of delivery: 

 

1. Mowbray campus - Cape Town 

 

Date of submission: Application has not been submitted. Download report as document 

 

 

B. APPLICATION FORM FOR PROGRAMME ACCREDITATION: 

 

The first part of the form requires information about the programme submitted for accreditation. Once the 

application is submitted a reference number will beissued. This reference number is for use in subsequent 

correspondence. 

 

PROGRAMME INFORMATION: Programme Name: Advanced Diploma in Technical and Vocational Teaching Mode 

of Delivery: Contact 

Please indicate all delivery sites for the proposed programme. (Tuition Centres to be used for Distance Education 

should not be listed in this form.) 

Sites for your Institution This programme is offered at these sites Mowbray campus 

 

You have specified that the programme "Advanced Diploma in Technical and Vocational Teaching" will be offered 

at all the sites displayed below. 
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Please note that further in the application form you will be required to enter certain data per site. Please ensure 

that the contact details are correct for each site below. Click on to update the details for a particular site. 

 

If the programme ("Advanced Diploma in Technical and Vocational Teaching") is not going to be offered at a 

particular site anymore, please click. Clicking this will take you to a page where you can confirm that you wish to 

delete all details for this site. 

 

Edit contact details Site Contact Name Contact Surname 

Contact Email Contact Tel.No. Contact Fax No. 

Remove programme from site 

 

Cape Town, Mowbray campus (2001) Anthony Staak StaakA@cput.ac.za 021 460 3356 021 460 3983 

Actions 

 

Back to submission page Print Page 

Bellville campus - Bellville Bellville campus - Bellville Wellington campus - Wellington 

Granger Bay campus - Waterfront, Cape Town Home Tools ReaccreditatiRoneports Help Log out 2/20/2018 CHE 

Accreditation 

http://heqconline-2.che.ac.za/? 2/12 

 

Upload the DHET PQM approval: DHET letter_AdvDip_TVT_25 Jan 2018.pdf Enter the date when the PQM 

application was made to DHET: 2018-01-25 

Has the programme been approved by the relevant governance structure within the institution? 

Yes Date of approval: 2015-03-090 

 

Date by which you plan to start offering the programme: 2020-01-01 

 

 

 

 

 

 

 

 

 

 

mailto:StaakA@cput.ac.za
http://heqconline-2.che.ac.za/
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APPENDIX 20 

 

AN EXAMPLE OF THE FIRST DRAFT OF CPUT’s LEVEL ADVANCED DIPLOMA IN 
EDUCATION WITH A WIL SPECIALISATION AND PROOF OF STAKEHOLDER 
CONSULTATIONS 
 

The project on the development of staff qualifications aims at understanding curriculum development processes, 

practices, partnerships and policies for staff development qualifications that relate to the WIL component of the 

qualifications in the Post School Education and Training (PSET) sector. The purpose of the project is two-fold: 

 

1) To ensure the development of high quality and effective WIL components that could address research-

based WIL staff development needs and improve WIL staff practice. 

2) To enable staff delivery of high quality and effective WIL modules/programmes to students that are 

necessary to improve student employability and student contribution to economic growth and social 

development of the country. 

 

The focus of the project is on qualifications that aim at developing WIL specialists and within the context of the 

policy on TVET lecturer qualifications the most appropriate qualifications for this purpose are: 

 

 The Advanced Diploma in Education with WIL as a specialization (Adv Dip (ed) WIL), and 

 Post Graduate Diploma in Education with WIL as a Specialization (PG DIP (Ed) WIL).  The Adv Dip (ed) WIL 

replaces the ACE qualification. 

 

The process of conceptualizing the development of the Level 7 Advanced Diploma in Education with WIL as a 

specialization started in July 2017 when a 2-day workshop was organized for South African Universities of Technology 

that are members of the South African Technology Network (SATN). The purpose was to develop a curriculum 

framework for the WIL component of this qualification so that universities can adapt the framework according to 

their specific need and context. There was a long discussion on the qualification type to be offered (i.e. Advanced 

Diploma versus Post Graduate Diploma) An interim decision was taken to start with the development of the 

Advanced Diploma in Education and then focus on the Post Graduate Diploma in Education. The process of 

unpacking the minimum standards for the Advanced Diploma and Post Graduate Diploma was suggested. It was 

also decided to use the Higher Education Qualifications Sub Framework (HEQSF) and level 7 descriptors to ensure 

alignment between the ‘purpose’ of the qualification and ‘job description’. A need was identified to conduct an 

institutional analysis on Advanced and Post Graduate Diploma programmes offered within participating institutions 

for the purpose of engaging with current Advanced and Post Graduate Diploma task teams in individual institutions. 

Various models for the WIL provision as well as articulation and progression were discussed. 
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Draft Purpose of the Qualification 

The purpose of the Advanced diploma (with specialization on WIL) is to professionalise the WIL practititoners’ 

coordination, management, M & E practices and WIL function within the PSET sector through scholarly, research 

informed engagement and critical reflective practices within the PSET WIL sector. In addition, this will be achieved 

through the development and enhancement of the participants’ application of relevant theoretical and pedagogic 

principles to critically reflect and evaluate their WIL practices within their respective contexts in order to resolve 

more complex theoretical and practice-related problems and tasks through the selection and use of appropriate 

methods and techniques. 

 

Proposed Exit Level Outcomes of the Level 7 Advanced Diploma in Education with WIL as a specialisation 

 

LEVEL 7 DESCRIPTORS EXIT LEVEL OUTCOMES 

Scope of knowledge, in respect of which a 
learner is able to demonstrate: detailed 
knowledge 

of the main areas of one or more fields, 
disciplines or practices, including an 
understanding 

of and the ability to apply the key terms, 
concepts, facts, principles, rules and theories of 
that field, discipline or practice to unfamiliar but 
relevant contexts; and knowledge of an area or 
areas of specialisation and how that 

knowledge relates to other fields, disciplines or 
practices. 

Upon completion of the programme, participants will be able to: 

 

1. Acquire and use appropriate theories, concepts, 
principles and context specific processes and procedures to 
analyse, evaluate and critique processes, strategies and 
techniques for the coordination, management, monitoring and 
evaluation of WIL practices within the PSET sector. 

Analyse the PSET sector / context at all levels (internationally, 
nationally, institutionally) its diverse stakeholders and all its 
relevant legislative frameworks for WIL, and assess its impact on 
the quality of a responsive curriculum, teaching, learning, 
assessment and student success 

Use a range of learning technologies and appropriate WIL 
pedagogies to facilitate and enhance student learning 

Conduct basic research to solve identified contextual problems 
in either familiar or unfamiliar contexts 

Present and communicate complex information reliably and 
coherently using appropriate academic and professional or 
occupational conventions, formats and technologies for a given 
context. 

 

Knowledge literacy, in respect of which a 
learner is able to demonstrate an 
understanding of different forms of 
knowledge, schools of thought and forms of 
explanation within an area of 

study, operation or practice, and awareness of 
knowledge production processes. 

INCLUDED ALREADY ABOVE 

Method and procedure, in respect of which a 
learner is able to demonstrate the ability to 
evaluate, select and apply appropriate 
methods, procedures or techniques in 
investigation or 

application processes within a defined context. 
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Problem solving, in respect of which a learner 
is able to demonstrate the ability to identify, 
analyse and solve problems in unfamiliar 
contexts, gathering evidence and applying 

EMBEDDED IN ALL OTHER ELOs 

solutions based on evidence and procedures 
appropriate to the field, discipline or practice. 

 

Ethics and professional practice, in respect of 
which a learner is able to demonstrate an 
understanding of the ethical implications of 

decisions and actions within an organisational 
or professional context, based on an 
awareness of the complexity of ethical 
dilemmas. 

 

Accessing, processing and managing 
information, in respect of which a learner is 
able to demonstrate the ability to evaluate 
different sources of information, to select 
information 

appropriate to the task, and to apply well- 
developed processes of analysis, synthesis and 
evaluation to that information. 

EMBEDDED IN ALL OTHER ELOs 

Producing and communicating information, in 
respect of which a learner is able to 
demonstrate 

the ability to present and communicate 
complex information reliably and coherently 
using appropriate academic and professional 
or occupational conventions, formats and 
technologies for a given context. 

EMBEDDED IN ALL OTHER ELOs 

Context and systems, in respect of which a 
learner is able to demonstrate the ability to 
make decisions and act appropriately in 
familiar and new contexts, demonstrating an 
understanding of the relationships between 
systems, and of how actions, ideas or 
developments in one system 

impact on other systems. 

 

Management of learning, in respect of which a 
learner is able to demonstrate the ability to 
evaluate performance against given criteria, 
and accurately identify and address his or her 
task-specific learning needs in a given context, 
and to provide support to the learning needs 
of others where appropriate. 

EMBEDDED IN ALL OTHER ELOs 
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Accountability, in respect of which a learner is 
able to demonstrate the ability to work 
effectively in a team or group, and to take 
responsibility for his or her decisions and 
actions and the decisions and actions of others 
within well-defined contexts, including the 
responsibility for the use of resources where 
appropriate. 

EMBEDDED IN ALL OTHER ELOs 

 

 

Proposed Learning Area Clusters: 

1. Regulatory and Legislative Framework for WIL 

2. Management and Coordination of WIL 

3. WIL Pedagogies 

4. WIL Application Management 

5. Intercultural Ethics and Organisational Behaviour 

6. Curriculum Development 

7. Teaching and Learning Strategies and Approaches 

8. Assessment 

 

Suggested topics 

 Relevant ICTs 

 Innovative teaching and learning methodologies 

 WIL assessment; 

 Partnership building and management 

 Techniques to bring industry into the classroom 

 Ways to enhance WIL through community engagement 

 Development of WIL/WBE materials 

 

Suggested steps to be followed to take the project forward 

 Actual formulation of job advertisements for people with WIL experience. 

 Target learner in this qualification (admission requirements and RPL provisions). 

 Needs analysis (different TVET key stakeholders, their needs and potential beneficiaries). 

 Identification & further refinement of the stakeholders identified. 
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Benchmarking: 

 Types of qualifications that are offered on WIL 

 Purpose, focus, ELOs, target students 

 Specific content  and modules 

 Teaching, learning & assessment strategies 

 Programme delivery modes 

 International comparability 

 

Further description of the qualification 

 

New HEQSF 

aligned  

Qualification 

Level Description of the Qualification WIL Component & SAQA Credits 

 

Advanced Diploma 

in Education (WIL) 

 

 

ADE (WIL) 

 

1 year 

 

(120 credits) 

 

7 

 

This is a further professional 
qualification for educators who want to 
specialise in an area of teacher 
education 

 

It provides theoretical knowledge and 
practical skills that will develop 
students into WIL specialists. 

 

Aimed at graduates within the teaching 
profession whose career paths require 
WIL specialisation 

The market for this qualification is WIL 
specialists working at TVET colleges and 
WIL staff employed at UOTs. 

 

WIL is a specialist component 

consisting of 90 SAQA credits 

 

30 SAQA 

Credits are for a signature  
module that includes 5 SAQA 
credits 

for related WIL 
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APPLICATION FOR APPROVAL OF A NEW ACADEMIC QUALIFICATION 

 

[PLEASE USE A SEPARATE FORM FOR EACH PROPOSED NEW QUALIFICATION] 

 

NAME OF INSTITUTION: CAPE PENINSULA UNIVERSITY OF TECHNOLOGY 

 

Name of qualification Advanced Diploma in Education with a Work Integrated Learning 
specialisation 

Resubmission:  Yes/No  Reason for Resubmission: 

Date of previous submission:  

 

GENERAL  INFORMATION  

G1 Is this qualification (a) a new qualification in an 
approved field of study, (b) a new qualification at a 
higher level in an approved field of study, (c) in a 
new field of study? 

A new qualification in an approved field of study 

G2 Indicate if the proposed qualification will be 
replacing any existing qualification/s on the 
approved PQM and if so state/ list this/ these 
qualification/s with expected last dates of 
enrolment. 

N/A 

G3 Indicate the delivery mode of the new qualification. Contact 

G4 Indicate the number of credits that will be offered in 

 

(a) contact and (b) distance mode of delivery. 

Contact: 120 

G5 Indicate on which campus/es or site/s of delivery the 
new qualification will be offered. 

Mowbray 

 

SECTION A: HEQSF INFORMATION REQUIRED  

A1 Full title of proposed new qualification. Advanced Diploma in Education in Work 
Integrated Learning 

A2 Abbreviation of title. AdvDip (Ed) (WIL) 
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A3 HEQSF qualification type (e.g. 240-or 360-credit 
Diploma, Advanced Diploma, 360-or 480-credit 
Professional Bachelor’s degrees, Professional 
Master’s degree etc.) 

Advanced Diploma 

A4 NQF exit level of qualification. 7 

A5 Credits: Give total credits at (a) qualification level; 

(b) each NQF level and (c) number of credits for 
research where appropriate. 

Level 7: 120 credits 

A6 Designator (for degrees only). N/A 

A7 If designator is not Arts, Commerce, Science or Social 
Science, indicate which first or second order CESM 
categories the proposed designator is consistent 
with. 

N/A 

A8 Qualifier 1 (state the field of specialisation). Work Integrated Learning 

A9 Qualifier 2 (optional). N/A 

A10 Indicate in which second or third order CESM 
categories (a) Qualifier 1’s field of specialisation falls, 
and (b) Qualifier 2’s field of specialisation falls (if 
applicable). 

0714 

A11 Indicate what % of the curriculum for the proposed 
qualification falls into (a) Qualifier 1’s field of 
specialisation, and (b) Qualifier 2’s field of 
specialisation. (Use the NQF credit values of courses 
for this calculation). 

82% in CESM category 0714 

A12 Indicate what % of the curriculum for the final year 
of the proposed qualification falls into (a) Qualifier 
1’s field of specialisation, and (b) Qualifier 2’s field of 
specialisation. (Use the NQF credit values of courses 
for this calculation). 

82% in CESM category 0714 

A13 Specify the institution’s minimum admission 
requirements for the proposed qualification. 

An appropriate four-year Bachelor of Education 
degree 

or 

An appropriate general first degree or diploma, 
plus a Postgraduate Certificate in Education 

 

An appropriate former Higher Diploma in 
Education (Postgraduate) 
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  or 

An appropriate former Advanced Certificate in 
Education (Level 6 on the former 8-level  NQF) 

or 

An appropriate former Further Diploma in 
Education which follows a former professional 
teaching  qualification 

or 

An appropriate former four-year Higher Diploma 
in Education 

or 

An appropriate new Advanced Certificate (Level 6 
on the current 10 level NQF) 

or 

An appropriate former Diploma in Education 
(including a National Professional Diploma in 
Education) 

or 

Successful completion of University RPL 
requirements equivalent to appropriate cognate 
knowledge at Level 6 

A14 Indicate the courses/ modules at entry level that 
facilitate vertical or diagonal articulation into the 
proposed qualification. 

See A 13 

A15 Indicate the type of Work Place Based 
Learning/Work Integrated Learning component for 
the proposed qualification. 

Situated Work Integrated Learning 

 

SECTION B: HEMIS INFORMATION REQUIRED 

B1 HEMIS qualification type code. 44 

B2 Major fields of study by second or third order CESM 
category. 

Perspectives in Education (70107) Introduction to 
research in education (71401) General 
professional practice (70101) 

  Work integrated learning (Situated Teaching 
Practice) (71404) 

Professional Practice of work integrated learning 
(071404) 

Leadership and management of work integrated 
learning (071404) 

Research in and about work integrated learning 
()71404) 

Advanced situated work integrated learning 
(071404) 

B3 HEMIS course level of majors in final year of study. 1 

B4 HEMIS research credits expressed as a decimal of total 
HEMIS credits. 

0.050 
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B5 HEMIS minimum total time. 1 

B6 HEMIS minimum Workplace Based Learning/ Work 
Integrated Learning credits expressed as decimal of 
total HEMIS credits. 

0.067 

B7 Indicate total subsidy units. 3 

B8 Indicate the funding level of the proposed 
qualification. 

1 

 

 

SECTION C: OUTLINE OF PROGRAMME DESIGN 

 

NAME OF QUALIFICATION: ADVANCED DIPLOMA IN EDUCATION IN WORK INTRGRTATED LEARNING 

 

 

NAME OF SUBJECT/COURSE 

 

THIRD ORDER 
CESM 

 

 

SAQA 
CREDIT 

 

 

HEMIS 
CREDIT 

 

 

NQF 
LEVEL 

 

HEMIS 
LEVEL 

 

MAJOR 
SUBJEC
T Y/N 

CREDIT 
FOR 
EXPERI
ENTIAL 
TRAINI
NG 

Perspectives in Education 70107 8 0.067 7 44 Y 0 

Introduction to research in 
education 

71401 6 0.050 7 44 Y 0 

General professional practice 70101 8 0.067 7 44 Y 0 

Work integrated learning 
(Situated Teaching Practice) 

71404 8 0.067 7 44 y 8 

Professional Practice of work 
integrated learning 

71404 35 0.292 7 44 y 0 

Leadership and management 
of work integrated learning 

71404 20 0.167 7 44 y 0 

Research in and about work 
integrated learning 

71404 20 0.167 7 44 y 0 

Advanced situated work 
integrated learning 

71404 15 0.125 7 44 y 25 

Total credits  120 1.000 7.000   33 

 

 

SECTION D: BRIEF JUSTIFICATION FOR THE APPLICATION 

 

The Advanced Diploma is described by the Minimum requirements for Teacher Education Qualifications 

(South Africa, 2015: 40) as a qualification that “is used as a CPD qualification to further strengthen and enhance 

an existing specialisation in a subject, or to develop a new role or practice to support teaching and learning in 

a school or in education more broadly. The qualification offers intellectual enrichment or intensive, focused 
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and applied specialisation, which meets the requirements of a specific niche in education – for example in the 

case of new roles, such as inclusive education, school librarianship, school leadership and management, deaf 

education, etc.; as well as in teaching subjects. Programmes leading to this qualification will provide an 

Advanced Diploma graduate with a deep and systemic understanding of current thinking, practice, theory and 

methodology in the area of specialisation.” The Advanced Diploma in Work Integrated Learning (AdvDip (WIL)) 

provides a specialisation in teaching, learning and leadership for educators and educational leaders involved 

with work integratedlearning. 

 

1. Situation analysis 

CPUT’s Faculty of Education was established out of the incorporation of Cape Town College of Education and 

Boland Onderwsykollege into Cape Technikon’s School of Teacher Education and strengthened with its merger 

with Peninsula Technikon’s School of Education that followed the establishment of Cape Peninsula University 

of Technology.  The Faculty is a significant role player in teacher education. The Faculty offers wide range of 

teacher education programmes, including Diplomas for TVET lecturers and Grade R teachers, B Eds in 

foundation phase, intermedia phase and FET teaching, B Ed (Hons) in teaching and learning and educational 

management and leadership, and a Post Graduate Diploma in Higher Education. The Faculty operates from 

three sites, the Mowbray campus, Wellington campus and the Fundani Centre for Higher Education 

Development on the Belleville campus. In addition, the faculty offers training for rural and multi- grade, being 

one of the only providers of an accredited Advanced Certificate in Education (ACE) for Multi-grade  education. 

  

The university is a significant national role-player in work integrated learning (WIL). The national WIL 

community is looking to CPUT to provide leadership in developing accredited WIL qualifications. 

 

2. Stakeholder engagement and benchmarking 

The faculty has been engaged in wide ranging and significant curriculum revision, first as an outcome of its 

incorporation and merger process, and subsequently as a response to policy developments. In the process of 

curriculum revision and renewal the faculty has engaged with a number of internal and external stakeholders. 

a. A number of members of staff have been appointed as institutional curriculum officers and members of 

the institution’s curriculum (CO) forum. The forum meets monthly, and provides a forum for curriculum-

related discussion and implementation. Trends and policies shared at the curriculum forum is 

incorporated into curriculum planning. The CO forum provided a benchmark for design parametres for 

the AD. 

b. The faculty acquired the mentoring services of Prof Pam Christie when the set current B Ed programmes 

were developed. Following Prof Christie’s inputs, a fact finding tour was conducted at successful 

universities throughout the country.  The fact finding exercise was used as benchmarking exercise for 

the planned B Ed and PGCE programmes. The contents of the subjects that formed part of the new 



Page 90 of 92  

programmes formed an important element of the structure of the faculty’s advanced diploma structure 

and the contents of subjects that relate to the B Ed and PGCE programmes. Prof Christie’s inputs 

provided a benchmark for knowledge and philosophical issues that underpin design parametres for the 

AD. 

c. Foundation Phase and Early Childhood Development programmes were developed out of a EU/DHET 

funded national consultative process. Information gleaned from this process was used to clarify links 

between diploma and advanced diploma programmes. Information on trends in teaching and learning 

were also gleaned from this curriculum development process. The FP and ECD curriculum design 

processed provided additional benchmarking parametres used in the process of designing the AD. 

d. TVET qualifications were developed out of a number of national and internationally funded projects. 

Projects include the UWC-led VEOP project, the UFS/VVOB Diploma (TVT) project, the ETDP SETA funded 

ADT (TVT) project and the DHET TLDCIP project. Information from these processes provided additional 

perspectives on trends in teaching and learning, programme structural dynamics and expansion of WIL 

beyond existing approaches related to teaching practice. This collaborative TVET curriculum 

development processes also provided information on how linked programmes relate and articulate with 

each other. These processes provided further benchmarking information on the design of the AD and 

the contents of core subjects. 

e. The PG DIP in Higher Education was developed out of a national consultative process and is being 

presented collaboratively by all universities in the Western Cape. Information gleaned from this 

curriculum development process provided clear distinctions between level 7 and level 8 diplomas. This 

process provided further benchmarking information on contents and design parametres of the AD. 

f. The activities of the Centre for Multi grade Education was developed out of a process funded and 

supported by funding form the Netherlands government. From this curriculum development process 

information on the level peculiar needs of specialist advanced diplomas was identified. The ACE in Multi-

grade education provided a benchmark on the management of feasibility of a qualification at the level of 

an AD. 

g. WIL practitioner training has been facilitated by support received from the ETDP SETA. In 2011 the 

institution offered a HD HET (a level 7 qualification on the 8 level NQF) of selected WIL practitioners and 

in 2015 it was awarded a research chair by the ETDP SETA. A primary aim of the chair is to develop 

professional WIL qualifications. This research process provided additional benchmarking information on 

differing needs and requirements of different types of diploma programmes pitched at different SAQA 

levels. 

h. The faculty developed a suite of B Ed (Hons) and PG DIPs in teaching and learning and educational 

management and leadership. This curriculum development process identified content requirements for 

specialist programmes at SAQA level 8, which provided a benchmark for related AD content and 

outcomes. 
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In developing the Advanced Diploma in Work Integrated Learning (AdvDip (WIL)) benchmarking information 

from the above mentioned curriculum design and research processes has been used. Of specific relevance to 

this qualification was the processes listed in 2b, d, e and g, listed above. 

 

 Process 2b provided benchmarking information for the four signature subjects that form part of this 

qualification. The subjects are intended to provide information on latest trends, providing students with 

information equivalent to that offered at the fourth year of our B Ed and our PGCE. 

 Process 2d and g provided benchmarking information for the qualification’s core curriculum and WIL as an 

element of the post school education sector. 

 Process 4 e provided benchmarking information relating to level 8 WIL content and outcomes required for higher 

education practitioners. 

 Process 4 g provided benchmarking information relating to activities of WIL practitioners in TVET and ACET in 

particular and for the post school education sector in general. This was an extensive process involving a 

national level consultative process with TVET colleges and WIL expert in Universities of Technology. 

 

3. Capacity of the institution to offer qualification and different areas of speciation 

Cape Peninsula University of Technology’s Faculty of Education offers a wide range of teacher education 

qualifications and is positioned as a WIL teaching and learning specialist institution in the region. The faculty 

has the structure an academic system to support offer the AdvDip (WIL). The programme has been allocated 

to the Department of Teacher Professional Development (TPD) and is to be included in the department’s 

annual planning and management system. The institution also has a Centre for Community Engagement and 

Work Integrated Learning and two WIL research chairs. One WIL research Chair, funded by the NRF, has a HE 

focus and the other, funded by the EDP SETA, has a TVET focus. 

 

Specialists employed within the faculty and experts from the institution’s centre for community engagement 

and WIL and the research chairs will be utilised on the programme. The signature subjects will be offered and 

coordinated by the Faculty’s relevant specialists. WIL related subjects will be offered and coordinated by the 

research chairs and the director of the centre for community engagement and WIL 

 

The institution’s WIL intellectual capacity includes one NRF rated professor, two associate professors and one 

full time staff member with a PhD. The institution has been awarded capacity building funding through the 

DHET Teaching and Learning Development Capacity Improvement Programme (T&LDCIP) for college lecturer 

education. The project provides funds for the allocation of specific resources and additional staff to be used 

on the programme. The institution has been awarded funding to coordinate an industry WIL capacity 

development programme for staff of faculties who intend offering TVET and ACET education qualifications. 
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SECTION E: ENDORSEMENT BY PROFESSIONAL COUNCIL/BOARD WHERE APPLICABLE 

 

Is the endorsement letter from a Professional Board/Council appended? (Please tick the appropriate box) 

 

Yes  

No  

Not Applicable X 

 

CERTIFICATION BY INSTITUTION THAT APPLICATION HAS BEEN APPROVED BY SENATE 

 

DATE OF SENATE APPROVAL: 

 

NAME: 

 

SIGNATURE: 

 

DESIGNATION: 

 

DATE: 

 


